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FOREWORD 
The portfolio for the Professional Doctorate program has two parts. Volume 1 of the 

Portfolio is the research component. Volume 2 is the course work component. 

The research project in Volume 1 is a structured research report contains nine 

chapters: a reference section and related appendices. A summary of the project is 

shown in the Abstract. 

Volume 2 provides the work completed for the coursework component. Six 

assignments that include the research proposal are presented. As well all 

documentation concerning ethical clearance for the research is provided. 



ABSTRACT 

Changes and developments in Abu Dhabi schools are making increased and new 

demands on principals. The research explores principal roles and their professional 

development needs. Based on the research results guidelines and a framework for 

principal professional development that will enhance principal capabilities for the 

present and future are developed. 
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CHAPTER 1 

INTRODUCTION 

1.1 Introduction 
The United Arab Emirates (UAE) is experiencing rapid and accelerated change in 

education. Compared to educational change in other countries, years of change are being 

compressed into months of reform (ADEC, 2008). The UAE is currently investing heavily in 

education to develop the human capital of its people; and is planning to invest even more 

heavily in education in the near future (ADEC, 2010). This investment extends to the 

construction of an extensive infrastructure and building plan, which includes new schools, 

university precincts and institutions and the provision of ICT hardware and software for 

teaching and learning purposes. Currently, Abu Dhabi spends 25% of its annual recurrent 

budget on education. The wider UAE also aspires to become the cultural and educational 

centre of the Arab world, through its investment in human capital. 

The rapid growth in the education system has had considerable impact on school 

functioning and operations. School principals have been at the forefront of implementing a raft 

of initiatives and promoting the educational development sought by the government. In this 

respect, many of the principals lack the experience to cope with the demands of their positions. 

However, experienced principals have expanded and updated their knowledge and skills. 

This research examines the leadership roles of Emirati school principals. It aims to 

address the problems and issues currently experienced by Emirati principals by researching 

their professional learning and training needs. Prior to this research, the learning and training 

needs of Eniirati principals have not been subject to examination. The voices of Emirati 

principals in relation to their learning and teaching needs have not been heard. This research 

aims to gather the views of Emirati principals to ascertain their professional development 

needs and requirements at the present time and into the future. 

1.2 Background 
1.2.1 The research problem 

As well as investment in physical and capital infrastructure in education, Abu Dhabi has 

also invested significantly in human resources. These investmeiits include accelerated principal 

training and rapid expansion of the teaching workforce. In terms of school investment, new 
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curricula have been developed and implemented, and a new credentialing and examination 

system has been introduced (ADEC, 2008). Underpinning these developments is investment in 

the latest technology, SO as to promote innovation and change in a networked eiivironment. 

The current pace and scale of development and innovation are creating new demands on 

~ b u  Dhabi's educational leaders and principals. These demands include managing the current 

educational institutions, at the same time as implementing a range of new programs and 

government educational policy initiatives promulgated through the Abu Dhabi Education 

Council (ADEC). These demands are also calling into question the current skill set of 

educational leaders and the requirement for new skills and capacities. This may necessitate 

significant new investment in preparing future principals and educational leaders. 

1.2.2 Abu Dhabi Education Council (ADEC) 
In Abu Dhabi the Abu Dhabi Education Council (ADEC) has a critical role in the 

administration and government of schools. ADEC was established in accordance with Law 

No. 24 passed in 2005 and proclaimed by His Highness Sheikh Khalifa Bin Zayed Al-Nahyan, 

the UAE President and traditional Ruler of Abu Dhabi. The current Chairman of ADEC is 

H.H. Sheikh Mohammed bin Zayed A1 Nahyan, Crown Prince of Abu Dhabi; and the ADEC 

Vice-Chairman is H.H. Sheikh Mansour Bin Zayed Al-Nahyan, who is the Deputy Prime 

Minister and Minister of Presidential Affairs. The aim of ADEC is as follows: 

to develop education and educational institutions in the Emirate of Abu Dhabi; 

to implement innovative educational policies, plans and programs to improve 

education; and 

to support educational institutions and staff to achieve the objectives of national 

development, in accordance with the highest international standards. 

The role of the Abu Dhabi Education Council is as follows: 
to develop education and educational institutions in the Emirate of Abu Dhabi, and 

provide technical assistance and educational system management; 

to coordinate with the Ministry of Education in planning education strategies within the 

framework of the UAE's general education policy; 

to conduct studies and develop policies to enhance and improve education and 

vocational training, and to enhance the capabilities of educational institutions and their 

employees; 

to provide technical support and material assistance to educational institutions; 
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to support relationships and partnerships between educational institutions and the private 

sector; 

to raise the standard of education and vocational training for graduates; . to provide assistance, counselling and technical services to educational institutions and 

coordinate these institutions to enable them to implement the education plans of the 

Emirate of Abu Dhabi; and 

to provide the rules and structures that support the private education system, and private 

schools. 

This project has been partially funded by ADEC. The topic and the research were jointly 

negotiated with ADEC and the researcher. The research reflects ADEC's vision to develop 

training and professional development that reflects the needs of Emirati principals. 

Furthermore, this research was specifically designed to empower Emirati principals to 

contribute to the design of their own education and to develop a professional development 

framework that can meet the specific needs of principals in a UAE context. 

1.2.3 Emiratisation 
Abu Dhabi has had a policy of Emiratisation since 1998, aimed in part at involving UAE 

citizens in the labour market. Strategic plans were devised to achieve Emiratisation. These 

plans were also designed to improve the quality and level of education in Abu Dhabi, so that 

UAE students could better contribute to the country's development (Abu Dhabi Policy 

Agenda, 2008). 

The Emiratisation process in education commenced in 2005 in Abu Dhabi, and other 

emirates within the UAE. The aim of Emiratisation is to promote Emiratis to key leadership 

and other roles, to maintain Emirati culture and society and to enhance the leadership and 

technical skills of Emirati citizens. In education, the Emiratisation process required rapid 

employment of Emirati teachers and rapid promotion of Emiratis to positions of educational 

leadership such as principals. This Emiratisation process, created general perceptions that 

the quality of Abu Dhabi educational leadership was declining (Al-Ali, 2008). In addition, it 

became apparent that many new educational leaders required significant new training and 

professional learning to successfully carry out their leadership roles. 

In responding to this general perception of declining leadership standards, ADEC 

engaged the DEST (the Australian Department of Education, Science and Training) to 
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a study on the quality of educational leadership in Abu Dhabi (ADEC, 2008). This 

was widely reported in ADEC and provided ADEC with basic statistical data on the 

quality of educational leadership (See Appendix A). The study found, based on international 

leadership quality comparisons, that: 

about 70% of the Government school principals were found to be below the standard 

qualification level; with a significant gap between their current and required skills; 

about 8% of Government school principals did not have the required skills to provide 

leadership and manage schools effectively; and that 

only 29% of the current Government school principals demonstrated the highest 

standards of educational leadership 

Overall the study concluded that most principals required significant support through 

increased professional development, so that they could meet new challenges and be equipped 

to lead their schools effectively. 

This study, commissioned by ADEC, provided the genesis of this research project. After 

considering the Australian study ADEC became committed to researching the professional 

learning needs of government school principals. In addition, ADEC wished this research to 

include aspects of Abu Dhabi cultural and educational contexts in the framing of this 

investigation of principals' learning needs. ADEC has partially funded this research project 

and has contributed to its development. 

1.2.4 Issues in the professional development of principals in Abu Dhabi 
Leadership has been recogi~ised as a critical factor in managing change in various areas 

of human activity (Marie, 2007). More specifically, the leadership role of principals in 

managing educational change has long been a central issue in education (Hargreaves & 

Goodson, 2006). 

Clearly, the growing demands on Emirati principals are considerable. For example, 

principals must ensure that school improvements and other priorities are properly addressed 

through professional development opportunities for their staff. As well, principals must also 

ensure that staff development needs are identified, and align with school improvement 

priorities (WAM, 2008). 
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To meet the learning needs of principals, a well developed plan to analyse the future 

leadership characteristics of principals, should be initiated and implemented so as to improve 

the future leadership of Abu Dhabi scl~ools (ADEC, 2008). 

1.3 Rationale and significance 
In order to achieve a high quality of education in Abu Dhabi public schools, some 

fundamental leadership challenges must be tackled. One of these cliallenges is to enhance the 

skills, training and preparation and, ultimately, the quality of public school principals in Abu 

Dhabi and to enhance their leadership characteristics. 

As alluded to in the previous section, research is needed that provides strategies and 

policies that address problems experienced by school principals. It is important to identify 

what skills and knowledge Abu Dhabi school principals currently need; and, even more 

importantly, what future skill and knowledge sets they will need as the education system 

develops and changes. 

The research that has been undertaken is considered significant as there has been no 

previous research in this area in Abu Dliabi or in the UAE that addresses the requirements 

stated in Section 1.4. The outcomes of the research are relevant to ADEC for use in its 

planning; and it can be used specifically as a basis for principal leadership, professional 

development and training. 

1.4 Aim, research questions and objectives 
1.4.1 Aim of the Study 
The aim of this project is to generate new research to assist Abu Dhabi to solve current 

and future leadership challenges. Specifically, the aim of the research is to develop a 

knowledge base that will contribute to a strategy that will strengthen the leadership 

characteristics of school principals. In particular, the research will aim to identify current and 

future leadership cliallenges facing school principals. The research will focus on identifying 

current and potential leadership skills. 

A related aini of the research will be to re-conceptualise leadership requirements and 

skills from an Emirati perspective. This will require the research project to understand the 

leadership framework in the Abu Dhabi educational context. This will require the project to: 
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. establish what 'leadership' means to principals of schools within the context of evolving 

cultural paradigms in the UAE; . document the influences, challenges and developments in the wide range of learning and 

teaching roles in schools in the UAE; 

research how to recognise effective performance of principals and their capabilities, now 

and in the future; 

identify the support mechanisms that may be of assistance in developing these 

capabilities; and to 

develop means to bridge the gap between local and international leadership standards. 

This research intends to identify and examine the factors and issues that influence 

principals in a negative way and thus affects their performance in leading their schools through 

having little management control, a low interaction with staff and students and little interaction 

with communities. Thus, the research has as its focus the development of new strategies and 

guidelines for the current situation and to plan for the future. 

In addition the project focuses on developing ways of asceftaining principals' views on 

the issues raised in the previous paragraphs and their implications for f~lture professional 

development. The research project has been designed to empower principals by seeking their 

views on their development and training priorities. The research is designed to elaborate the 

prior learning of principals by asking them to articulate their professional learning needs. 

1.4.2 Research Questions 
To address the aims of the study the following research questions have been developed: 

RQ1 What leadership skills and knowledge d o  principals need to provide effective 
leadership in Abu Dhabi schools? 

RQl.1 W h a t  specific skills and knowledge are required b y  principals for communicating wi th  
staff, parents, students and the community? 

RQ1.2 W h a t  specific skills and knowledge are required by principals for effective 
management and operation of their schools? 

RQ1.3 H o w  are these skills sets changing and evolving? 

RQ2 What learning and development programs are required to prepare principals 
for effective leadership? 
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~ ~ 2 . 1  W h a t  principles underpin the guidelines and policies developed to enhance 
leadership skills ? 

RQ2.2 W h a t  challenges (present and$turt.) do principals face in carrying out  
their roles? 

~ Q 2 . 3  W h a t  strategies can be used b y  principals to become more effective? 
RQ3 How is effective performance of principals and  their capabilities to be  

recognised now and in the future? 

1.4.3 Objectives of the study 
To address the research questions requires the following objectives to be met: 

Undertake a literature review to establish the principal knowledge and skills needed for 

effective leadership in an Abu Dhabi context; (RQ1.l and RQ 1.2) 

Undertake a literature review to identify the policies, practices and strategies required for 

effective leadership; (RQ2.1) 

Audit current leadership requirements; (RQ2.3 & RQ3) 

Collect data using interviews and surveys with educational leaders and principals to 

explore leadership needs; (RQ2.3 & RQ3) 

Analyse the research data to develop proposed leadership preparation strategies that can 

be used to develop recommendations to improve school leadership. (RQ1 & RQ3) 

1.5 Limitations 
The proposed research will be confined to schools in the Emirates of the UAE, 

particularly those in the public sector. The limitations of the research will include: 

The sample will be a group comprising 11 8 of the 134 school principals in A1 Ain zone 

in Abu Dhabi (88%). The sample is large but does not include the views of all principals. 

The principals participating in the study were keen to improve the results and 

management of their schools. The sample is not representative of all school principals. 

The research questions focus only on certain aspects of leadership and the role of 

principals. This can be seen as a limitation because other matters concerning leadership 

and principals' roles are not considered. This particular focus has been used because it is 

considered by ADEC, the Ministry of Education (MoE) and other Education Councils in 

the UAE to be a means of finding some solutions to problems in the education system. 
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The data collected will consist of interviews with school principals. This is a poteiitial 

limitation because it could be that principals are not aware of critical problems and 

issues in their schools. . This research does not concern itself with other aspects of principal performance and the 

other f~~nctions of their roles. This therefore represents a limitation to the research. 

Considering these aspects was deemed to be beyond the scope of this investigation for 

this Professional Doctorate. 

1.6 Chapter Structure 

Chapter 1 - Introduction 
This chapter introduced the nature of the research topic. The significance and rationale 

of the research in the Emirati context is stated. The chapter has also stated the aims and 

objectives and the research questions. 

Chapter 2 - Education in Abu Dhabi 
This chapter presents a background section about education in Abu Dhabi, and explicates 

the context of local information that has influenced the design and data collection methods 

used in this investigation. The chapter begins with details about the United Arab Emirates and 

Abu Dhabi. The chapter then provides an overview of educational developments in Abu Dhabi. 

Chapter 3 - Literature review 
This chapter puts the research into context through a discussion of the literature 

concerning principals' roles and leadership challenges and professional learning needs. The 

review considers a number of leadership paradigms and policy guidelines, and uses this 

information to guide the research into the current and future professional learning needs of 

principals. 

Chapter 4 - Research Methodology 
This chapter details the quantitative and qualitative methodologies at the core of the 

research project. 

Chapter 5- Instrument design and development 
This chapter details the design and development of the survey instrument and interview 

schedule. The first part of the chapter details the design and development of the survey 

instrument. The second part preseiits details of the development of the interview schedule. 
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Chapter 6- Results 
This chapter is devoted to the presentation of the data collected using a survey instrument 

and interviews. 

Chapter 7- Discussion of results 
This chapter considers results in terms of the research questions. Then the chapter 

discusses the results in terms of how the results can be used to make recommendations for 

principal professional developnlent and training. 

Chapter 8 - Conclusions and Recommendations 
This chapter presents the conclusions from the study. Possible recommendations and 

strategies are presented that can be used to address identified principal roles and leadership 

problems and issues as they apply to Emiratis. Areas for further research are presented. 

Chapter 9 - Reflections 
This chapter documents the professional research journey undertaken in this professional 

doctorate. The reflection highlights my interpretation of the current literature in the area of 

professional development for Emirati principals and its weaknesses and strengths. The 

reflection will detail my increased understanding of both the research and the research area as 

the research unfolded. 
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I EDUCATION IN ABU DHABI 

/ 

2.1 ~ntroduction 
As indicated in Chapter I ,  this research was undertaken in Abu Dhabi. As further 

considered in chapter 3 in the literature review, currently there is limited research that explores 

education in the Abu Dhabi social and cultural contexts. Accordingly, this Chapter presents 

background information about Abu Dhabi. It also explicates the context of local society, 

culture and education that has influenced the design and data collection methods used in this 

investigation and presented in Chapter 4. This chapter begins with details about the United 

Arab Emirates (UAE) and Abu Dhabi. It then overviews education in Abu Dhabi since the 

establishment of the Abu Dhabi Education Council (ADEC) in accordance with Law No. 24 of 

2005, proclaimed by the Ruler of Abu Dhabi. 

2.2 The Emiratis and Abu Dhabi 

2.2.1 Overview of United Arab Emirates and Abu Dhabi 
The United Arab Emirates (UAE) was established in 1971 as a federation of seven 

Emirates, (Abu Dhabi, Dubai, Sharjah, Ajman, Umm-Alquwain, Fujairah, Ras al-Khaimah). 

Abu Dhabi is the most populated of the Emirates, with two of the largest cities, Abu Dhabi and 

A1 Ain. UAE government statistics (2006) show that the population in the UAE stands at 

slightly over 4 million; with "nationals" (Emiratis) making up nearly 22% of the population 

and "non-nationals" (expatriates) approximately 78%. Furthermore, statistics reveal that 

nationals with university degrees account for 11% of the population, whereas non-nationals 

with university degrees comprise 18.4 % (Emirates News Agency, 2006). 

2.2.2 Emiratisation Policy 
The rapid growth of the non-nationals proportion of the population has led the UAE 

government, since 1998, to consider and implement the policy of Emiratisation. This policy 

aims at proactively engaging UAE citizens in the job market in order to reduce the country's 

dependence on expatriates. Sectors such as human resources, insurance, public relations, 

government organisations and the banking industry have committed themselves to prioritise 

job recruitment amongst nationals. 

However, for Emiratis to become active members of society and to fully assist in the 

development of the country, they have to be skilfully trained to be able to compete in the job 

market at appropriate skill levels. These necessary skills will not be acquired unless a proper 
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,ducation system is established. The UAE government is aware, more than ever, of the need 

for quality education that increases achievement levels among UAE students, who will 

contribute positively to the country's development and progress. 

In line with the vision of establishing world class and quality education, in April, 2007, 

the UAE unveiled a government strategic plan to develop all governmental sectors. Alongside 

other sectors, the plan aims at improving and maximising the quality of performance at the 

education level. It also has a target to graduate UAE citizens who can confidently participate in 

a competitive job market (Emirates News Agency, 2007). 

A critical aspect of Emiratisation is to promote Emiratis to positions of leadership. In 

education, this has meant that Emiratis have been promoted to educational leadership positions 

and provided with training and education to carry out leadership roles and functions. 

2.2.3 Education reform in the UAE 
In its Policy Agenda, 2007-2008, the Emirate of Abu Dhabi outlined a number of 

objectives for different departments of the Emirate's government. The central goal of the 

Agenda is to create world class standards and achieve the highest quality of education in the 

Emirates (Policy Agenda, 2007-2008) and to develop the educational quality standards of 

OECD nations. 

Such education reforms have as their main goal the concept of increasing the quality of 

education and educational outcomes. However, there are many factors that still hamper the 

process of achieving this objective. Among these factors is the issue of student 

underachievement within the UAE public school system. 

High quality education leads to high student achievement and improved outcomes, 

leading to improvements in human capital and the skills base of the workforce. Consequently, 

many countries are consistently undertaking educational reforms in the hope of attaining better 

standards at all levels of their education system. 

A range of ADEC instituted reforms from curriculum development, investing in teacher 

education, developing new educational management practices and procedures and the 

Emiratisation of the teaching service and educational leaders are designed to promote quality 

in education and lift educational standards. 
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2.3 Education in Abu Dhabi 
2.3.1 Introduction 
The Government of Abu Dhabi unveiled "Plan Abu Dhabi 2030" in 2007 (Plan Abu 

~ h a b i  200712008) that will guide planning decisions for the next quarter of a century. The 

Government also announced a policy agenda for 2007 and 2008 (Abu Dhabi Council, 2007) to 

implement the Plan Abu Dhabi action plan. High priority in the Abu Dhabi plan's 

implementation is devoted to the participation of Emirati Nationals in education administration 

and teaching. This was to address the steady influx of expatriates that has created a workforce 

that, in 2009, was comprised of 47% non-Emirati employees. In education in UAE 

Government schools 51% of teachers are of noii-Emirati backgro~uid, and the large private 

school sector employs only a handful of Emirati teachers. These imbalances have led to the 

push toward increasing the number of Emiratis in the workforce (Davidson, 2005). 

Non-Emirati teachers represent the majority of teachers in government schools. As a 

result, the government has developed strategies to reduce the predominant employnient of non- 

Emirati teachers in Abu Dhabi public schools, with a focus on Emiratisation of the teaching 

workforce (ADEC, 2009). 

Educational opportunities in the UAE have expanded since the establishment of the UAE 

federation, when only a tiny minority of the urban population had access to formal education. 

Today, the UAE offers comprehensive education to all male and female students from 

kindergarten to university, with education for the country's citizens being provided free at all 

levels. There is also an extensive private education sector, while several thousand students of 

both sexes pursue courses of higher education abroad at Government expense. 

Now that the major educational infrastructure is in place, the educational focus is on 

devising and implementing strategies that will ensure the youth of the country are ready to 

meet the challenges of the twenty-first century workplace. 

2.3.2 Primary and Secondary Education 
Education at primary and secondary level is universal and conipulsory up to ninth grade. 

This takes place in a four stage process over 14 years: 4 to 5 year olds attend kindergarten; 6 to 

11 year olds attend primary schools; the preparatory stage caters for children aged between 12 

and 14 years; and 15 to 17 year olds attend secondary schools. 

The Emiratisation of teaching staff in government schools is scheduled to reach 90 per 

cent by 2020, in order to ensure that the Emirati cultural traditions of the UAE are maintained. 

Government policy is to provide stafflstudent ratios of 1 :20 at kindergarten and primary levels; 
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and 1 : 15 at intermediate and secondary levels. The existing stafflstudent ratios are well within 

this range. 

Over 40 per cent of students attend private schools. Some of these offer foreign language 

education geared towards the expatriate communities, usually preserving the culture and 

following the curriculum of the students' countries of origin. A Cabinet decision issued in 

2001 excluding expatriate students from government schools, was rescinded in mid-2006. 

The Abu Dhabi Education Council (ADEC), an independent Abu Dhabi-based corporate 

body established by Sheikh Khalifa in 2005, has been entrusted with the task of developing 

education and educational institutions in the Emirate. The council works closely with the 

Ministry of Education in formulating the Emirate's education plan within the framework of the 

UAE's general education policy. ADEC operates through three zones (the Abu Dhabi zone, the 

A1 Ain zone and the Western zone). These zones contain 305 schools and are managed by 

ADEC in the Emirate of Abu Dhabi. 

ADEC has already announced a new initiative to improve the quality of public education. 

The project entitled 'Public-Private Partnership for Public School Management' enables 

leading local and regional private education providers to manage selected public schools in the 

Emirate of Abu Dhabi in conjunction with ADEC. These schools are termed Model Schools. 

A three-year pilot program was launched in September 2006 using selected Abu Dhabi 

schools, including kindergartens and primary schools for boys and girls in the three educational 

zones of Abu Dhabi, A1 Ain and the Western Region. Preliminary evaluation results from 

ADEC (ADEC, 2010) have indicated that students in these schools enjoy a riclier educational 

environment, including better school facilities, more efficient and less bureaucratic school 

administration systems, modern teaching and assessment methods, up-to-date curricula, more 

intensive use of infornlation technology and additional extra-curricular activities. Principals 

and teachers, including national staff, have experienced improved working conditions and 

professional development opportunities. In addition, 21 model schools have been established 

in Abu Dhabi. 

ADEC issued a decree in 2006 abolishing fees at Model Schools in Abu Dhabi. ADEC is 

now responsible for all costs at the model schools, which are directly involved in the 

development and evaluation of the educational process. ADEC and the Model Schools 
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committee have set up standards for admission of students. The model schools have high 

quality facilities and aim to help students achieve all round development by providing training 

for the mind, physical fitness and leadership qualities. 

2.3.3 Higher education 
The UAE has also established an excellent and diversified system of higher education in 

, the past decade. Nationals can attend government institutions free of charge, and a wide range 

f private institutions, many with international accreditation, supplement the public sector. The 

country now has one of the highest higher education participation rates in the world. Ninety- 
' 

five per cent of all females and 80 per cent of all males, who are enrolled in the final year of 

secondary school, apply for admission to a higher education institution or to study abroad. 

2.4 Enrolments in schools 
Table 2.1 presents details of school enrolments in Abu Dhabi from kindergarten to grade 

12. The existing educational structure, which was established in the early 1970s, is a four stage 

system covering 14 years of education. The total school enrolment of 127,499 has increased by 

about 5% each year. 

Table 2.1: Number of students in Abu Dhabi Schools in 2009 

Students 
j 

Table 2.1: Number of students in Abu Dhabi Schools in 2009 

Source: ADEC 2009 
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2.5 School Staff and Principals I 

2.5.1 School Staff 
I 

Table 2.2 provides data on the size, ethnicity and gender composition of the 
UAE government school teaching service. 

Table 2.2: Size, ethnicity and gender composition of the Abu Dhabi government 
school teaching force 2009 

Source: ADEC 2009 

This table clearly shows the small proportion of Emirati male teachers in public schools 

in the three zones. In the Western zone, male Emiratis comprise only 2 percent of the entire 

teaching service or 1 Emirati male teacher per 3 schools. In A1 Ain zone, the proportion of 

male Emirati teachers is 7 percent, or 3 Emirati male teachers per school. In the Abu Dhabi 

zone, male Emirati teachers also comprise only 7 percent of the entire teaching service, 

approximately 2.5 male Emirati teachers per school. This table also shows that teaching is a 

feminised profession in Abu Dhabi government and non-government schools. 

Emirati 

Non- 
Emirati 

Figure 2.3 below illustrates that, in all three educational zones in the Government 

schools, females comprise over 90% of the Emirati teaching service. However, in the non 

Emirati teaching service female teachers comprise only 40 percent of the teaching service, with 

many more non-Emirati males than females. This imbalance and the low level of Emirati male 

Total 

4,969 

847 

5,816 

2,657 

4,070 

6,727 

12,543 

Gender 

Female 

Male 

Total 

Female 

Male 

Total 

A1 Ain 

2,461 

421 

2,882 

879 

1,794 

2,673 

5,555 

Abu 
Dhabi 

2,231 

402 

2,633 

1,138 

1,696 

2,834 

Grand Total 

Western 

277 

24 

301 

640 

580 

1,220 

1,521 5,467 
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participation in teaching is the most significant characteristic of the composition of the Abu 

~ h a b i  teaching service. 

Tables 2.3 and 2.4 demonstrate the gender composition ratio of teachers in different 

districts. This difference in gender composition has much to do with the location of the district 

and their school populations. 

Table 2.3: Emirati teachers by 

Emirati teachers 
I Female I Male Total 

I Total Al Garbia Al Ain Abu Dhabi 

Source: ADEC 2009 
I 

Table 2.4: Nun-Emirati teachers by gender 2009 

Non-Emirati teachers 
Non-Local Fetnalc Non-Local Male B Non-LocaITotal 

Total Al Garbia Abu Dhabi I -- -- I 

Source: ADEC 2009 

2.5.2 Data on principals 
In 2010 Abu Dhabi had 303 school principals. Approximately two thirds of the school 

principals are male. 
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Table 2.5: School Principals in Abu Dhabi 2010 
Principals in Emirate of Abu Dhabi 

200 -. - - - - _ - - -- - - ---189- 

Abu DI~abi Al Ain Western Total 

- . 

Source: ADEC 2010 

2.5.3 School principals' roles 
Principals, as educational leaders, have leadership responsibilities in three key areas. 

These include managing relationships and partnerships with the education systems and school 

communities; developing school strategic planning to achieve school, system and community 

educational goals; and managing and controlling the operations of teaching and learning, 

facilities and staff development. 

Leading and supervising teachers and teaching and learning 
This aspect of the principals' roles concerns managing the schools' teaching and learning 

and the performance and development of teachers. This includes the following: 

Daily, quarterly and annual planning of lessons; time management, preparation of tests 

and analysis of test results; overseeing and assisting teachers to develop remedial plans for 

weak students and the implementation and follow-up of remedial work; 

Provide necessary leadership to teachers, sharing useful experiences gained during a 

principal's classroom career. Principals help teachers in the development of their pedagogy 

and teaching and learning strategies, direct them towards effective evidenced based 

teaching practices, and encourage them to take advantage of professional development 

opportunities; 

Provide encouragement for cooperation and the collaborative exchange of experiences 

between teachers. The purpose of such cooperative, collaborative exchanges is to improve 

methods of lesson planning and implementation, classroom management and school 

evaluation. Principals can also share practical advice with teacher in a range of subject 

areas; 
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Provide teachers with advice gained from their experiences; and provide opportunities 

for teachers of similar subjects to share their experiences. Principals also mentor new 

teachers and lead them through the induction processes; and 

Provide information to teachers on the preparation of schools' developmental and 

strategic plans for two or three years into the future. 

R e  administration and management of schools as organisations 
The duties of principals are as follows: 

Follow-up incoming and outgoing correspondence; 

General organisation of the school system, including the operational structure of the 

work of teachers, pupils and all staff members; 

Meet the resource and facility needs of schools, such as books, equipment and tools, 

laboratory and art education materials; 

Follow-up on the use of school facilities to maintain and maximise the efficiency of their 

use. It is a principal's responsibility to secure a comfortable school environment, attractive 

to all employees; and this requires ensuring there is appropriate classroom lighting, 

ventilation, and other facilities; 

Develop various data on school performance to guide evidenced based practice; 

Fiiiaiicial Management of the school. This includes the preparation of a financial plan 

for the school, the organisation of revenues and expenditures, and oversight of the proper 

implementation of the financial plan in general; and 

Meet with auditors from the community. 

In fulfilling all of the above and other tasks, it is the duty of Abu Dhabi principals to create a 

cooperative atmosphere. This requires principals to delegate roles to other staff and assistants, 

to build cooperative and distributed leadership and management that build the capacity of 

staff to undertake future leadership roles. This includes the members of the faculty, the 

committees of students and members of parents' councils. These cooperative efforts help to 

achieve desired objectives. 

School principals and their relationships wi th communities 
Abu Dhabi principals have an important duty to link schools to Abu Dhabi conmunities 

through joint projects. They have to establish cooperation between schools and the 

~ommunities through the councils of parents, which need to be active. In this way it is possible 

to create positive interaction between schools and their conlmunities. 
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In carrying out this role school principals can plan the following: 
Create a channel of communication with students' parents to promote strong 

communication. This will encourage communities to visit schools periodically, and this 

leads to opportunities for creative interaction between them and schools. 

Develop cooperation between schools and communities in environmental conservation 

and planning activities and joint projects for this purpose. 

The Abu Dhabi principal should maintain a list containing the titles of the public and 

private organisations. 

2.6 Conclusion 
The Chapter has shown that Abu Dhabi intends to develop a world class education 

system that reflects the standards of OECD countries, and that will cater for the future needs 

and demands of society. As well, tlie government has implemented a plan (Emiratisation) that 

will address the need to have a higher percentage of Emiratis in key positions. This 

particularly applies to increasing the number of Emirati principals and Emirati teachers in its 

schools. In this research the cultural context of schooling and the promotion of an Emirati 

cultural heritage is recognised as important in planning for the f~~ tu r e  of educational leadership. 
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LITERATURE REVIEW 

3.1 ~ntroduction 
This research project's focus, is to obtain information that can ultimately enhance the 

leadership skills of principals in Abu Dhabi' public schools. The Abu Dhabi education system 

is presently undergoing rapid and wide ranging change and development. Abu Dhabi's 

national goal is to achieve international standards in education (ADEC, 2008). In pursuit of this 

goal, principals will need to guide school reform and innovation and manage schools to 

achieve this goal. 

These objectives of educational leadership are contrasted in the literature review in 

educational leadership. The leadership role of principals is essential to any educational reform, 

since principals are responsible for initiating school improvement and maintaining school 

effectiveness (Pigford, 1995; Schwahn & Spady, 1998; Sergiovanni, 1994; Short & Greer, 

1997). The literature review reflects on the ways that different researchers have approached 

the problem of effective leadership. 

This literature review considers the context of the research project and reports on 

research about how school leaders can build essential leadership capacity that supports school 

success and student achievement in the future education environment in a rapidly changing 

education system. 

This is to be done by synthesis of the four major paradigms from the research literature. 

These multiple paradigms contain varied shared understandings and vastly different research 

questions and methodologies that reflect the vision of educational leadership from each 

paradigm. 

Common to all the approaches in the literature review is consistent use of case studies 

and evaluation methodologies from a qualitative perspective. 

3.2 Research on leadership 
3.2.1 Introduction 

Having been an Emirati principal for more than five years, and later a supervisor of 

principals, the literature review caused me to reflect on effective leadership in Abu Dhabi 
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schools. My reflections on leadership, based on my own experiences, are supported in the 
1 literature and indicate that there are essentially two types of leadership. 

The first type, which I have called instructional leadership, is used when staff need 

direction concerning rules or issues that have arisen. An example of this might be ensuring that 

exams are held on the dates mandated by the Ministry of Education. Instructional leadership 

does not usually involve discussion or debate. 

I call the second type of leadership transformational leadership. It is used when problems 

or issues, that need to be addressed, and can involve consultation with staff. As a supervisor, I 

would recommend that all principals apply both techniques, depending on the situation. 

3.2.2 Transformational leadership literature 
The transformational approach to leadership is best reflected in the research of Fullan 

(2000, 2003, 2007a). His approach reflects insights from research on leadership conducted at 

the Ontario Institute of Education in Canada. 

Transformational leadership is the current framework guiding research and thinking into 

providing leadership that assists schools to respond to the external educational environment; 

and to manage schools to meet new challenges and introduce innovation and change (Covrig, 

2000). The work by Fullan (2000, 2003, 2007a) on school leadership dominates the literature. 

As well, Fullan's leadership and training materials for principals dominate the preparation of 

professional development and training for principals (Fullan, 1999). 

Transformational leadership is a process that changes and transforms individuals 

(Northouse, 2001). In other words, transformational leadership is the ability to persuade staff to 

want to change, to improve, and to be led. It iiivolves assessing colleagues' motives, satisfying 

their needs, and valuing them (Northouse, 2001). There are four factors to transformational 

leadership, (known as the "Four 1's"): 

idealised influence; 

inspirational niotivation; 

intellectual stimulation; and 

individual consideration. 
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~dealised influence is achieved by managers who are exemplary role models to 

associates and colleagues. Leaders who succeed in having or who display idealised influence 

can be trusted and respected by colleagues to make good decisions for an organisation. 

~nspirational motivation is achieved by managers who motivate associates to commit to 

the vision of an organisation. Managers and educational leaders who display inspirational 

motivation encourage team spirit so goals, such as increased revenue and market growth may 

be met and reached. 

Intellectual stimulation is achieved by managers and educational leaders who encourage 

innovation and creativity through challenging the normal beliefs or views of a group. Managers 

and educational leaders who encourage intellectual stimulation promote critical thinking and 

problem solving to improve an organisation. 

Individual consideration is displayed when managers act as coaches and advisors to 

colleagues and associates. Managers and educational leaders who show individual 

consideration encourage associates to reach goals that are mutually beneficial to colleagues and 

the organisation. 

Fullan's (2000) research identifies leadership as being one of the most important factors 

in improving schools and overcoming common problems schools face, such as enhancing 

student achievement and reducing the gap between high and low student performance. 

According to Fullan (2000, 2003, 2007b), educational change requires schools to 

develop shared meanings. This priority in leadership reflects a transformational approach 

(Caldwell, 2006) to leading schools. It specifically addresses the role of change in schools. In 

the Fullan inspired literature, change is constant. Furthermore, change creates an uncertain 

balance between stability and future directions where all educational partners need be totally 

involved. 

Fullan's research acknowledges that, for effective change to occur, the following 

processes must be followed: 

Teachers must own the changes in the three areas of teaching skills, classroom climate 

and professional characteristics. 

Principals must lead transformational improvement. 

Students should have a voice; their opinions count. 

Regional support must assist the school towards change. 

Educational consultants can support strategies needed to implement change. 

Parents and the community must be involved. 
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Governments and their systems and authority must be involved. 

These points are often referred to as the seven principles of school leadership. 

Fullan has also discussed ways to attract teachers to teaching, outlined necessary teacher 

professional development; and stressed the importance of collaboration, communication and 

looking outward in forming and modeling successful innovative teaching. 

Finally, Fullan (2001) provides six messages about change which guide most educational 

leaders in preparing to implement change. These are: 

If people cannot find meaning in any reform, it cannot have an impact. 

Existing strategies will not get us to where we want to go. 

Although short-term gains can be achieved by standards based reform, it is deadly 

if the conclusion is that schools should do more of the same. 

The 'learning organisation/community' is more than a clich6. 

We need to consider the collective good. 

We have to learn to live with change. 

Fullan's research is considered important to this research project because Emirati 

principals are faced with constant change, due to the rapid evolution of the school system. 

However, school change in an Emirati school context will require an extension of Fullan's 

approach to take into account the cultural aspects of school leadership in Abu Dhabi. 

3.2.3 Instructional leadership literature 
The instructional leadership paradigm is aimed at developing a positive learning 

environment and at promoting the ability of schools to achieve and enhance student learning. 

This approach is best reflected in the research of Lapointe & Davis (2005). This research has 

evolved into the development of leadership standards and frameworks (Gaynor, 1998) that 

alert principals to key aspects of leadership concerned with student achievement and 

instructional strategies. 

There is significant literature on instructional leadership. This literature focuses on the 

role of the principals managing schools and enhancing student learning outcomes, within the 

Parameters and structure of the educational system (Mohajeran & Ghaleei, 2008). 
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Effective instructional leaders are intensely involved in curricular and instructional issues 

that directly affect student achievement (Cotton, 2003). Research conducted by King (2002), 

Elmore (2000), and Spillane, Halverson, and Diamond (2000) confirms that this important role 

extends beyond the scope of school principals to involve other leaders as well. 

The key players in instructional leadership include the following: 
Central office personnel (ADEC, superintendents, curriculum coordinators, etc.); 

a Principals and assistant principals; and 

Instructional coaches. 

Some key elements of instructional leadership include the following: 
Prioritisation: Teaching and learning must be at the top of the priority list on a 

consistent basis. Leadership is a balance between management and vision (NAESP, 

2001).While leaders cannot neglect other duties, teaching and learning should be the area 

where most of the leaders' scheduled time is allocated. Focus on alignment of curriculum, 

instruction, assessment, and standards: If student achievement is the goal and that goal is 

measured by standards-based assessments; the curriculum, instruction and assessments must 

all align with the standards. If there is discomiect among these elements, student 

achievement will not be evident. Alignment is an ongoing process as standards, curriculum, 

and assessments cycle through improvements. 

Data analysis: In their focus on improving achievement, effective leaders use multiple 

sources of information to assess performance (NAESP, 2001). Decisions at all levels must 

be based on pertinent data. Central office staff can use data to help principals become more 

effective instructional leaders and to make decisions regarding policy and curriculum. 

Principals can use data to help guide the instructional focus and professional development of 

teachers. Principals can use data to determine the effectiveness of instructional strategies. 

Principals can also assist teachers to use data to establish student grouping arrangements and 

pinpoint specific student intervention needs. 

Culture of continuous learning for adults: All teachers can benefit from additional 

time and support to improve their pedagogy and teaching and learning strategies. Research 
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indicates that effective principals have "a view of instructional improvement as an ongoing 

process" (Chase & Kane, 1983). 

An extension of this approach to effective instructional leadership in the current 

literature is the developnient of a worldwide leadership standards and frameworks movement. 

Guidelines and frameworks for leadershiplprincipal roles have been developed in most OECD 

*ations (OECD, 2008). These standards and frameworks have often been developed by 

principals theniselves through their principals' associations. The standards and frameworks are 

based on current best practice in effective instructional leadership. They are therefore used to 

guide the preparation of new principals; and evaluate principals' performance and define 

effective leadership (Ambach, 2006). 

Some education systems have established institutions to train and develop scliool leaders. 

Examples include the National College for School Leadership in England, the Australian 

Leadership Academy and the proposed Victorian Institute of Education Leadership (ADEC, 

2009). T11e work of these leadership academies is often developed around applying the 

leadership standards and frameworks developed by the educational leadership profession. 

Transformational and instructional leadership have been contrasted in the literature, and 

provide different research paradigms. This limits their application to the Abu Dhabi context, 

because the UAE is undergoing educational expansion, change and development at a very 

rapid rate (Policy Agenda, 2007-2008). Effective leadership in Abu Dhabi will require 

significant development of both instructional and transformational leadership capacities. 

In this context recent research by Hattie (2009) provides evidence of the relative 

importance of both leadership approaches in relation to student achievement. Hattie (2009) 

reported a number of meta-analyses studies which attempted to measure the impact of 

instructional and transformational leadership styles on student achievement. Hattie (2009) 

concluded, "It is school leaders who promote challenging goals, and then establish safe 

environments for teachers to critique, question, and support other teachers to reach these goals 

together that have most effect on student outcomes. School leaders who focus on students' 

achievement and instructional strategies are the most effective" (Hattie, 2009). Although this 

conclusioii strongly supported instructional approaches, the dynamic Abu Dhabi education 

system must support transformational leadership. 
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3.2.4 Policy context of educational leadership 
The policy context of leading schools and educational systems has been explored in a 

number of studies (OECD, 2008). Leadership is a critical factor in any educational system, 

and there is a considerable body of research that reports on leadership policies, leadership 

training and leadership evaluation. Currently, an OECD (2009) study into effective leadership 

practices is challenging policy makers to develop new approaches to conceptualising effective 

school leadership. A new way of understanding the issues in effective leadership has been 

developed out of this policy oriented approach to researching effective leadership. In 2001 the 

OECD published materials on the f~lture of schooling which sought to explore the possible 

shapes of the future school and their implications for school leadership (OECD, 2008). 

This approacli has encouraged educators to undertake futures oriented thinking about the 

likely shape of tomorrow's schools. A future vision of schools can be backward mapped to 

identify key system leadership requirements for the principals and other educational leadership 

learning. 

The OECD report was followed by a futures policy framework in 2006 (OECD, 2006). 

In 2004, a futures focused principals' training program was established by the OECD (OECD, 

2006), and a special futures thinking in action professional learning program was developed for 

principals, who needed training to meet the requirements of schools of the future. Beginning in 

2006, an extensive international evaluation of the schools of the future was conducted and 

published in the International Journal of Education Research (2006). This research explored 

school futures and the implications of changes in schooling on leadership roles. This research 

identifies principals' preparation and training as important to responding to the rapid and wide 

ranging social changes that increasingly influence schools, through rapid development of new 

school policies. In 2008 the OECD developed a major policy study on effective school 

leadership that drew on the earlier research undertaken on schooling for the future (OECD, 

2008). 

Cogan (2002) and his team of researchers are recognized for their international research 

on futures schooling in different countries. Cogan & Baumgart (2003) and others, such as 

Harris (2006) applied the schooling futures scenarios developed by the OECDICERI (2001) 

Schooling for Tomorrow project. They presented some key findings on the views expressed by 
I educational leaders in the Asia-Pacific region concerning the likelihood and desirability of the 
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different future schooling scenarios, and outlined the next phase of the research that will follow 

I up the survey with detailed interviews. Six scenarios were developed; the purpose being to 

sharpen understanding of how schooling might develop in the years to come and the potential 

role of policy in helping to shape these futures. The scenarios were developed taking into 

consideration many aspects such as future attitudes, expectations, political support, goals, 

functions, the teaching workforce, and geopolitical considerations. 

The Cogan (2002) led study took the six scenarios developed through the original project 

LLSchooling for Tomorrow," and utilised these in a survey and interview format with educators 

and policy leaders (Cogan & Baumgart, 2003). The results of this survey revealed that; 

Scenario 4, "scliools develop as focused learning organisations, meeting individual needs and 

encouraging lifelong learning;" and Scenario 3, "schools function principally as core social 

centres under varied arrangements and in tune with the society's diverse needs," were regarded 

as being most desirable when associated with re-schooling, but having low or poor 

implementation potential. On the other hand, Scenario 1, "schools remain robust, bureaucratic 

organisations with strong pressures towards uniformity through well defined curriculum and 

assessment strategies attuned to explicit standards," was thought to be the most likely to be 

implemented; whereas Scenario 2, "schools develop as extensions of the market model for 

education; governments encourage diversification and competition" was also thought to be a 

probable scenario but in second place to Scenario 1, though it emphasised a market approach to 

education. 

The results of the survey were analysed to study the different factors that influenced such 

a selection of scenarios. The next phase of this critical study, due for completion in 2009, was a 

series of interviews with educational leaders and principals in the Asia-Pacific region. 

This research identified not only the future shape of schooling but also its implication for 

effective school leadership. This literature and its approaches are highly applicable to the 

dynamic and rapidly changing Abu Dhabi educational system. 

The above research by Cogan (2002) is also significant for Emirati principals in Abu 

Dhabi and the UAE, who not only work in rapidly changing schools but with a multi cultural 

and diverse teaching workforce from different cultures and backgrounds from different Arab 

i countries, and now many non-Arab countries, which are also undergoing rapid change 
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I 
themselves. Effective school management in Abu Dhabi also requires significant instructional 

leadership to meet the needs of parents and students in a context, where the system and its 

teaching workforce are undergoing rapid change. 

3.2.5 Applications from business management and organizational theory literature 
Insights from business management and organisational theory can also contribute to effective 

leadership in education. Key proponents of this approach include Covey (2001) and others (The 

Lewis College, 2007). A feature of this research approach is to identify the personal attributes of 

educational leaders that correlate with effective leadership in other fields. There is a large corpus of 

research that focuses on this approach to educational leadership. 

The extensive literature on business management and organisational theory has also been 

applied to the problems of effective educational leadership. Research by Covey (2001) and Handy 

and Aitkin (1986), has assisted educators to identify key elements in the personal attributes of 

leaders and in the structure of educational organisations that influence effective leadership. 

Althougl~ important in the literature, this approach to effective leadership is limited in the Abu 

Dhabi context. The rapid pace of change and Emiratisation of the principalship have focused 

attention on transformational and instructional leadership approaches to overcome the challenges 

that will occur in the schools of the future. 

The research by Sutton and Konzelmann (2000) is a further example from this paradigm. 

This research articulated an approach to the operation and management of businesses that 

addresses ways to more effectively engage leaders (managers) with their staff. This approach, 

closing the knowing-doing gap, does have application to school leadership and management in the 

Abu Dhabi context. This is particularly the case for Emirati principals, who are currently managing 

problems and issues with school communities, made up of teachers, students and parents; and with 

ADEC. In part this is due to a knowledge gap between the principals and the other parties with 

principals need to work and to regularly communicate with. 

3.3 Professional development and training for school principals 
Moving into the new millennium, education in developing countries, as elsewhere, is 

facing great challenges. However, if these challenges are to be met every school in every 

country must be managed by an instructional and administrative leader, a school principal 

(Salazar, 2007). School principals are appointed for the purpose of ensuring good school 

leadership and management. From the perspective of modem school reforms, school 
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are acknowledged as passports for success (Fenwick & Pierce, 2002). School 

should be self-motivated in seeking professional developnlent and training 

1 to update their knowledge and enhance their leadership capabilities. 

The literature review reveals that there is concern about there being insufficient numbers 

of principals in various countries; and concern related to issues of their quality, leadership 

capacity, competencies and the structures and environments that exist for their professional 

development and training. 

Challenges that retard optimal professional development and training for 
school principals in several countries could include, but should not be restricted by: 

. Difficulty in finding qualified applicants for principalship; 

Introductory training programs for the principals are insufficient in most countries; 

Professional development and improvement is usually uncoordinated and episodic; and 

Committed capable principals are resigning at an early age, long before what could be 

expected. 

Effective leadership was explored in different studies to discover the 
cl~aracteristics of successful leadership programs (Peterson, 2002); some of the 
important aspects of effective leadership programs are: 

An understanding of mission and objectives; 

A program's consistency and structure, including integrated sets of themes based on 

learning objectives; 

An association between university curricula, certification program curricula content and 

professioiial development; 

Assessing training needs and educational means; 

Linking development to mission that takes into consideration local beliefs and standards; 

and 

Adopting and selecting different training strategies that depend on motivation through 

promoting critical thinking, reflection, active participation, role play style, and 

leadership mentoring and coaching. 
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i IIEP, the International Institute for Educational Principals, is cooperating with 

I 
1 developing countries to encourage them to set their own educational strategies and develop 

capacity building and administrative autonomy (Chapman, 2005). 

Acknowledging the important role of scliool principals in Abu Dhabi, ADEC paid 

,ignificant attention to this issue, and put a plan in place to introduce a system, which ensures 

professional development and continuous training for Eniirati school principals, in 20 10. 

3.4 Conclusions from the literature review 
The new leadership paradigm must move districts and schools toward becoming 

collaborative learning communities, focused on student learning. To do so, the followiiig 

findings from the review of the literature should be highlighted: 

Effective educational leaders raise expectations for students, staff members and the 

entire school system, and implement actions based on high expectations; 

Effective educational leaders build a shared vision and inspire and motivate others in 

pursuit of that vision; 

Effective educational leaders build a collaborative community and use open, continuous 

communication to inform, inspire and seek input toward the common goal, student 

learning; 

Effective educational leaders create and support a professional climate that ensures 

continuing professional growth for all members of the educational community; 

Effective educational leaders delegate authority and responsibility appropriately, while 

maintaining accountability; 

Effective educational leaders take risks and tolerate risk taking in others by the support 

of research-based, effective redesign and change; 

Effective educational leaders support new, proven initiatives and develop and manage 

necessary resources to support and maintain such initiatives; 

Effective educational leaders engage in shared decision making, and create opportunities 

for sharing knowledge and information about critical issues; 

Effective educational leaders are knowledgeable and have strong communication skills. 

They effectively apply their knowledge and skills to build support for the school system 

i 
and diffuse negative pressures; and 

* 
i 
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i . Effective educational leaders work collaboratively to identify future district, school and 

1 student needs, and plan appropriately to meet those needs. 

The literature review has documented the relatively disparate literature from a number of 

disciplines and paradigms. The nature of the literature and its multi paradigm research base is 

transdisciplinary. 

The review of the literature suggests the following: 

There is a gap in the literature concerning research on principals' roles and leadership. 

This is particularly the case for Abu Dhabi; 

r A number of paradigms can be used to consider and describe principals' roles and 

leadership; 

In Abu Dhabi, the principals need to undertake transformational and 

managerial/instructional roles (ADEC, 2008); 

The review also highlighted that understanding and knowledge about the future direction 

of schooling (OECD, 2006) is essential in formulating policy and guidelines about the 

characteristics of effective principals in future schools, and for addressing current 

problems and issues. To do this it is possible to document the attributes required of 

principals for effective leadership (Fullan, 2003); 

Fullan (2006) has documented how scl~ools can operate effectively and efficiently to 

meet such objectives, though strong leadership is required by principals. This indicates 

student outcomes from schooling depend on principals' actions (Hattie, 2009); and 

Effective school leadership today niust combine the traditional school leadership duties 

such as teacher evaluation, budgeting, scheduling, and facilities maintenance with a deep 

involvement with specific aspects of teaching and learning. 

The above review of the literature will inform the research project in the 
following ways: 

The work by Cogan and Baumgart (2003) can be used as a basis for the development of 

1 the survey and interview schedule to be used with principals and ADEC officials. 
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. Policy guidelines and frameworks, as referenced above, can be used as a basis to develop 

a culturally sensitive policy and professional development programs for principals, their 

roles and their leadership. 
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RESEARCH METHODOLOGY 

4.1 Introduction 
The previous chapters have provided the context for the research. As well, the literature 

identified the areas in which principals are anticipated to require support. The literature 

review also identified gaps in the skills and knowledge currently needed by principals. 

This chapter documents the methodology used in this research. The first part of the 

chapter briefly considers the quantitative and qualitative research which forms the basis of 

research in this investigation. Then, the research design and data collection methods adopted in 

the study are presented. The chapter concludes by providing an overview of the methodology 

wliich forms the basis of the results presented in Chapter 5. 

4.2 Choice of research approach 
4.2.1 Introduction 

According to Creswell (2009) research methods comprise three types; quantitative, 

qualitative and mixed methods. Each of these approaches is considered, and the reasons for 

using the mixed methods approach for the research methodology are presented. 

4.2.2 Quantitative and qualitative approaches 
The aim of the quantitative research approach is to determine the facts which exist in 

creating reality (Wolcott, 1990). The quantitative researcher, thus, usually uses statistical 

procedures. Quantitative research has been described as a formal, objective and systematic 

process in which numerical data is utilised (Burns and Grove cited by Cormack, 1991 p 140) to 

explore hypotheses. 

In contrast, qualitative research approaches are more nuanced, are more concerned with 

layers of interpretations of meanings, and involve detailed consideration of discourse. In this 

approach, the researcher's position in the research is a key factor to be considered in analysing 

the results from the research. The researcher's personal knowledge and research experience can 

influence (and reflect) the power relationships between the participants in the research 

j (Silverman, 2006). 
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Solutes (1990) states that the qualitative research approach in education can encompass 

interpersonal, social, and cultural contexts of education more fully than the quantitative 

research approach. The researcher's viewpoint is clearly placed on the research and the 

researcher can provide richer and wider-ranging descriptions than in the quantitative research 

approach (Dunne, 2005). This is due to the way that the context of the research and the 

~ociocultural aspects of the society can be considered in the interpretation of meaning and 

discourse that are revealed by qualitative research components. 

A further strength of the qualitative approach is that it is more efficacious in explaining 

and interpreting the psychological dimensions of human beings, which are sometimes difficult 

to represent numerically in a quantitative way (Carr & Kemmis, 1986). There are limitations in 

numerical representations of the complexity of human behaviour, in educational research 

investigations (Hara, 1995b). In particular, in this educational research project, the Emirati 

cultural and social aspects of principals' professional learning needs were a critical component 

of the research. As such, this research required the use of a qualitative, as well as quantitative, 

research componeiit. 

4.2.3 Mixed methods approach 
Creswell (2003) defines mixed methods methodology as "one that involves gathering 

both numeric information (e.g. a survey) as well as text information (e.g. an interview) so that 

the final data represents both quantitative and qualitative information". Furthermore, 

Tashakkori and Teddlie (2003) define mixed methods as "research designs using qualitative 

and quantitative data collection and analysis techniques in either parallel or sequential "phases" 

(Tashakkori and Teddlie, 2003, p. 11). The term mixed methods is used interchangeably in the 

literature with the terms multi-method research and mixed nzodel research, despite the fact that 

these three terms have distinctive differences. Tashakkori and Teddlie (2003) differentiate the 

three terms. They assert that multi-method research implies the use of two data collections 

from the same tradition; mixed model research refers to the mixing of both approaches in many 

or all the stages of the research; while mixed methods research implies the use of quantitative 

and qualitative methods in the data collection and analysis stage. 

4.2.4 Use of mixed methods for this research 
To obtain a broad understanding of principals' roles and the problems and issues faced 

by the majority of school principals in Abu Dhabi, conducting a survey was a logical first step. 
I 

i However in order to obtain detailed insights from principals in relation to the research 
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questions being addressed, a mixed methods approach was necessary, so interviews were also 

conducted. 
1 

I 

4.3 The researcher's position and approach 
Little research has been conducted that addresses the research question in the Abu Dhabi 

context. Of the research that does exist, none has taken into account the impact of Emirati 

cultural and social practice and its impact on principals' challenges and professional 

development and training needs. Furthermore, there is no research that explores Emirati 

leadership and cultural patterns of comnlunication. 

From the above perspective a survey instrument was used to obtain data concerning 

principals' views, opinions and perceptions of their current and future challenges and the 

implications of these for professional development and training. 

The survey was designed to explore the following issues: 

The current practical needs of principals in order to effectively manage their schools; 

Specific knowledge and skills that principals need for now, and into the future; 

Professional learning needs as expressed by principals; and 

Do principals have sufficient knowledgelunderstanding about leadership to fulfil both 

instructional and transformational roles? 

In undertaking this research it was therefore necessary to examine the research questions 

and survey instrument in the cultural context of Abu Dhabi. According to McGuigan (2005) 

qualitative research can be used to study everyday life in the researcher's own culture and 

society. In this way it will be possible to understand and explicate what lies behind the subject 

that is as yet little known (Strauss & Corbin, 1990). In the context of this research there is a 

need for the researcher to obtain an in depth understanding of the problems and issues that are 

faced by Emirati principals in an Emirati social and cultural context. 

This will require the use of interviews expressed through meeshawrat. In this way the 

data that is collected is coiisistent with Abu Dhabi cultural and leadership conventions. 

Meeshawarat refers to a traditional meeting between people to discuss problems that 

exist between them and to find solutions to the problems. Meeshawarat is a communication 

norm with a long tradition in Emirati culture. The term reflects the Emirati way of discussing 

problems and seeking solutions through asking for help that is freely given. Meeshawarat is 
I 
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Usually conducted in UAE Arabic between people who come together to discuss common 

problems. In education, sometimes principals meet to solve some problems in their schools, 

and use their combined resources to help each other find solutions to these problems and 

issues. 

The approach explained above, where the meeshawrat communication process is 

employed, is more likely to result in inforniation that is both useful and aligned to Emirati 

leadership, than other techniques that might be use. This is because: 

In Abu Dhabi problems and issues usually tend to be usually solved by discussion in 

meeshawrat; and 

using Arabic language makes it easier for principals to fully express themselves. 

There is support for this approach in the research literature that recognises the influence 

of culture on the choice of research methodology (Bishop, 2005). New developnieiits in 

epistemology and research, from a South Pacific perspective, (Tongan and Samoan) has led to 

a re-evaluatioii of research instruments and research niethodology in the Pacific. In particular, 

the bounded nature of much traditional qualitative research, its disempowering impact, and its 

neglect of the links between what is said and who said it have led to the development of a 

Taloanoa approach to research methodologies (Horsley & Walker, 2005). 

Taloanoa does not reflect the traditional concepts of reliability and validity but the 

researchers' understanding of and trust in the contribution of the group's culture to wellbeing 

through connectedness. 

4.4 Research design 
The research design to be adopted has taken into account the literature review in Chapter 

3 and the researcher's own experience. 
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The research design is presented in Figure 4.1. 

Figure 4.1 : Research design 

Literature 
review 

Survey '7 
interviews 

Focus 

group 
deliberation 

by 
principals 

It can be seen that the research design has two data collection phases 

Phasel. Administration of the principal survey instrument (PSI). 

Phase2. Interviews with principals in meeshawrat. 

The survey instrument development is detailed in Chapter 5 ,  and was based upon a 

review of the literature which identified a number of aspects of principals' roles and leadership 

needs that are addressed in the survey. The draft survey instrument was then considered by 3 

groups of principals to validate the types of questions used and the research instrument. 

The survey instrument data was then analysed and used as a basis for the principals' 

interview scliedule. The design and development of the instrument is presented in Chapter 5. 

The interviews' main purpose was to generate a greater understanding of principals' problems 

and issues concerning leadership and school niaiiagement. The interviews also souglit 

principals' views about professional development and training. 

4.5 Data collection methods 
4.5.1 Introduction 

: The research utilises quantitative and qualitative instruments for data collection to 

address the research questions stated in Chapter 1. The use of these approaches is explicated in 

Tables 4.1 and 4.2. 
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Table 4.1: Quantitative Research Instruments 

training 
Principals' 

Themes explored 
Principals' PD and 

Likert scale 

1 leadership 1 1 

Participation 
School Principals 

Principals' needs 
and issues 
Principals' roles 
ADEC policy 

Instrument 
Survey using a 

Table 4.2: Oualitative Research Com~onents  
Themes explored 
Principals' PD 
and training 
Principals' 
leadership 
Principals' needs 
and issues 
Principals' roles 

Participations 
3 Groups of 
principals from 
ADEC (A1 Ain zone) 
(principals in groups 
of 6 principals each). 

Instrument 
Interviews 
(Meeshawrat) 

4.5.2 Use of survey instrument 
The use of the survey instrument in this research will fulfil two purposes. Firstly, the 

survey will provide base line data about principals' views concerning their roles and functions 

and professional learning needs in the areas identified in the literature review. 

Secondly, the survey instrument data will be used to develop the interview questions. 

The results from the analysis of the survey data will be used to formulate interview questions. 

In this way a more focussed and in depth understanding can be obtained from all the data. 

Survey instruments are commonly used in social science research. 'Surveys provide a 

systematic and structured method for acquiring information on the same topic from large 

groups of people in a short amount of time' (Gerhardt, 2004). 
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In the context of this research, the survey has been designed because it was considered to 

be an effective data collection method that provides quick and inexpensive information about 

the principal population. Zikmund (2003) asserts that surveys are designed to measure 

f knowledge, behaviour, attitudes and opinions. Thus in this research, the survey provides data 

about a number of aspects of principals' roles and problems and the issues they face. 

Furthermore, the survey is also intended to provide more specific information on principals' 

professional development needs and demands. 

4.5.3 Interviews 
Generally interviews are used in research to obtain a more in-depth insight into a 

problem being investigated. The literature describes many different types of 

interviews (Lecompte and Preissle, 1993; Cohen and Manion, 1994). Types of interviews 

differ in the degree of openness of their purpose, structure and intent. This research deemed it 

necessary to use in-depth, face-to-face interviews. These types of interviews are informal and 

not committed to a particular agenda, and since they are conducted between the researcher and 

one participant at a time, they elicit valid information about participants' perspectives and 

source information not gained through other methods (Gillham, 2000). Powel (1989) regards 

face-to-face interviews 'as an interpersonal role situation in which an interviewer asks 

respondents questions designed to obtain answers pertinent to the objective of the study'. 

One-to-one interviews enabled principals to disclose problems and issues, that have 

significant implications for professioiial learning and training needs, and that otherwise they 

would not have disclosed. To this end, a series of scheduled interviewslmeeshawrat targeted 

several groups of educators including ADEC supervisors, principals, school administrators and 

supervisors from different educational and teaching environmeiits. As detailed in Chapter 5, 

the interviews were structured using a number of open-ended questions to discern their 

perspectives on the reasons UAE principals perform better if their leadership skills are 

improved. The open-ended questions in the interview assisted the researcher to develop a well- 

designed program that would have immediate beneficial effects. 

4.6 Sample 
The sample used in this research consisted of Emirate national principals, in 3 groups 

1 within the A1 Ain zone in Abu Dhabi. 
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4.6.1 principals in Abu Dhabi Schools 
Having obtained the necessary permissions from ADEC, the researcher approached the 

targeted principals from the A1 Ain zone to seek their participation in the research. The 

-snowball sampling' technique was employed in recruiting the participants. According to 

patton (2003), snowball sampling is when researchers "identify cases of interest from sampling 

who know people, who know people, who know what cases are information rich, that 

is, good examples for study, good interview participants". 

Prior to the commencement of this part of the study, the researcher sought authorisation 

from ADEC. The next step involved the researcher contacting the prospective participants he 

]lad identified to discuss more fully the scope of the study and to confirm their willingness to 

participate. Having secured the necessary permissions and agreements, the researcher 

organised times and venues for the interviewslmeershawrat. 

4.7 Conclusion 
This chapter has presented details of the methodology used in the research. Chapter 5 

I 
1 documents the details of the design and development of the research instruments used for data 
I 
I collection that have taken into account details of the methodology for the research considered 
/ 

in this Chapter. 
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DESIGN, DEVELOPMENT AND ADMINISTRATION 
OF DATA COLLECTION INSTRUMENTS 

5.1 ~ntroduction 
This Chapter details the design and development of the survey instrument and interview 

schedule. 

I 
I 
I 

The first part of the Chapter details the design and development of the survey instrument 

I called Principal Survey Instrument (PSI). The second part presents details of the development 
I 

of the interview schedule. 

5.2 Design and development of the survey instrument 

5.2.1 Overview 
This section concerns the process used for the design and development of the survey 

instrument. The process used is shown in Figure 5.1 

The process presented in this figure shows that the process essentially comprises 3 

distinct stages: 

The design process 

The developmelit process 

The administration process 

I The remainder of this section elaborates on details presented in Figure 5.1 
1 
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Figure 5.1: Flow chart for the design and development of the principal suvvey 
instrument (PSI) 
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5.2.2 Design of instrument 

5.2.2.1 Purpose of the instrument 
The purpose of the survey instrument was to 

obtain data that addresses the research questions concerning principals in Abu Dhabi 

I schools 

I Use the results from the PSI to develop the Principal Interview Schedule (PIS). 

I 

To accomplish this, the Principal Survey Instrument (PSI) that is developed has two 

1 sections. One section concerned demographic information, including age, principals' 

i worldcareer experience and the types of schools principals lead. 

The other section sought information about principals' leadership and other roles, the 

problem and issues they experienced and matters concerning professional development and 

1 training. The review of the literature helped to identify five themes to be addressed in the 

i survey. These themes are as follows: 
I 

Principals' professional development and training (Principals - PD & T). Aspects 

addressed are the types of professional development and training opportunities and the 
i 
I skills and knowledge required; 
t 
8 

Principal leadership (Principal - L). Aspects addressed are leadership and management 
I 

style; leadership roles; 

Principal needs and issues (Principal - N). Aspects addressed are areas of support for 

principals, and staffing matters; 

Principals ' roles (Principal-R). Aspects addressed are roles of principals; and 

ADEC matters. Aspects addressed are matters concerning ADEC interaction with 

schools; ADEC policy. 

5.2.2.2 Design considerations 
Initial ideas for the design of the instrument were obtained from other principal survey 

instruments, examined in the literature review. It was decided that the PSI would be a paper 

based instrument. This was done for the following reasons: 

It was the easiest and most convenient way for all principals to coniplete the PSI, 
t 

I because they could complete it whenever and wherever they chose; and 

I 
! 

It was the most efficient way to administer the PSI given the time constraints faced by 

principals. 

i 
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There were two further design considerations. The first consideratioii was of the 

language to be used in the instrument. Whilst most principals in Abu Dhabi can speak English 

and have good English written skills, most of their comnlunication at school and with ADEC 

[ and other organisations is in Arabic. A decision was taken to have the PSI presented in Arabic, 
I , mainly because it is the most natural way for principals to respond to written requests. For the 

purpose of this document, the English translation is presented. 

Secondly, a survey instrument was needed that would not take a long time to complete. 

principals are always very busy, so it was deemed necessary to use a survey instrument that 

could be completed in less than half an hour. As a result, a survey instrument using Likert 

scales was used, as detailed in the following sections. 

i 
I 5.2.2.3 Development process for the PSI 
I 
I The development of the PSI contained three steps as shown in Figure 5.2, namely the 
I development of a pool of items for each of the 5 themes, the drafting of the instrument and 

development testing. These aspects are presented in the remaining sections. I 
I 

I 
i Figure 5.2: Development process for PSI 
t 
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5.2.2.4 Development of the PSI item pool 
Generation of the item pool 

This stage of the development concerned itself with the generation of a pool of items for 

the PSI and the preparation of a simple version of PSI. Based on the review of .the literature in 

Chapter 3, the survey instrument needed to address three broad aspects concerning principals' 

44 
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leadership and roles. A further area concerned principal training and staff development was 

also included. The PSI therefore covered domains as follows: 

Principal Competencies and Skills: The researcher needed to establish what 

competencies aiid skills a professional development and training program should contain to 
I 

the current status of the trainee, to benefit the trainee and to assess the benefits of the 

training. The researcher identified thirteen areas covering a comprehensive range of 

competencies and skills. 

Principal Communication: By including a series of questions related to 

communication between principals aiid other staff, it was intended to explore how to improve 

poor commuiiication skills, and how enhanced conimunication skills will also improve the 

leadership skills of a principal. This included four types of communication skills and 

competencies. 

Principal Management: This aspect of the survey was used by the researcher to explore 

the way to include management of professional development and training programs. 

Initially the researcher identified seventeen items for PSI. Further items concerning the 

: roles of principals and also ADEC school management polices and guidance were generated. 

Based on the literature review and the researchers own experience a pool of items was 

generated that concerned the five areas listed in Section 5.2.2.1. 

It was found that many questions overlapped a number of the themes. Where this was 

very evident to the researcher, the item was usually ignored. This initial activity resulted in 

generating a pool of 64 items. 

This pool of items was then examined by the researcher and his supervisors with the 

following intention: 

To reduce the number of itenis. The target was to have between 6 and 10 items for each 

theme; 

To modify items to be in a format consistent with the use of a Likert type response scale; 

and 
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. To have a balanced numbers of items to represent each of the themes. This required the 

of further items so that there were at least 6 in each of the areas. 

I Following the examination by the researcher in conjunction with his supervisors and 

! i 
advice from ADEC the pool of items was reduced to 34 items. 

5.2.2.5 Preliminary draft of instrument 
Following the generation of the item pool, a decision was made regarding the response 

i scale. It was deemed that the most suitable scale would be a 5 point Likert scale (De Vaus, 

I 2005). Likert scales are widely used in the social sciences due to the fact that they facilitate the 

development of questions, are user friendly and offer choice in responses. The Likert scale 

range used was: 

Strongly Agree (SA), Agree (A) ,  Undecided (U), Disagree ( D )  and Strongly Disagree 
(SD). 

Each of the 34 items was carefully examined to ensure that each was written to suit the 

format of a 5 point Likert scale. 

5.2.2.6 Content validation of items for the PSI 
A version of the PSI was prepared for use by two groups of ten principals for content 

validation. The purpose of this step in the process was to: 

establish if the items were clear and not ambiguous; 

determine if all items were suitable or needed changing; and 

determine if f~~r ther  items were needed. 

The researcher arranged the meeting of the two groups. Each participant was presented 

with the list of 34 items. The researcher lead the discussion where each of the 34 items was 

, considered in turn and the merits of each item were debated to fulfil the purpose of the 

I exercise. 
I 

Overall, the participants were satisfied with the appropriateness of the content of the PSI. 

However, from the feedback received the following changes were made to PSI: 

2 items were changed; and 

Small changes were made to the language used. 
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5.2.2.7 Development testing of the PSI 
~evelopment testing is a procedure generally used to ensure that the survey or any data 

collection instrument contains the appropriate validity constraints. In this respect it was 

deemed important to ensure that questions in each of the themes explored (measured) items 

the themes and were consistent with the research questions for this investigation. 

I 

1 A panel of 4 experts was used to provide further feedback on this stage of the survey 

development, and to coniment on the validity of the items in each of the themes. Appendix B 

details of documentation use. All information was provided to participants in both I 
i English and Arabic. 
i 
1 

The expert panel in each case comprised: 

I an expert on research in school principal leadership and schooling futures; 

1 a school principal; 

I an expert on survey instrument design; and 

a university education professor. 

A brief was provided to the experts to consider the construct validity of each of the survey 

items and the extent to which each of the survey themes had been equally addressed. 

The feedback from the expert panel resulted in the following changes to the PSI 

new items were added about professional development; 

new items concerning ADEC were added; 

a number of items were modified for better language construction; and 

three items were deleted. 
I 
t 

i 5.2.2.8 Administration of the PSI , 

The PSI was used to collect data from principals during late February 2010. All 

participants were provided with an information sheet about the project as well as instrument on 

i completion of PSI. This information is presented in Appendix C. 

Principals were asked to return the completed PSIS either by niail or fax. All principals 

(1 18) completed and returned the survey. 
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The PSI instrument, in both English and Arabic language, used in this research is 

presented in Appendix D. It is the Arabic version that was used in the research. The 

instrument has a total of 34 items that cover the themes. It can be seen that the instrument has 

I four sections: 

i Information about the survey; 

An explanation on how to complete the PSI; 

Details of the research context; and 

Survey items presented in themes. 

Tlie PSI instmment shown in Appendix D addressed each of the five themes as shown in 

Appendix E. Tlien each of the research questions as shown in Appendix F. 

5.4 Design and development of the interview schedule 

5.4.1 Overview 
As detailed in Chapter 4, interviews (Meesharawat) were used to obtain a more in-depth 

/ understanding of the PSI results. Chapter 4 provided details of background to this research, 

I which identified the data method collection used for the research. 

The process used in the design development and administration of the interview schedule 

- Principal Interview Schedule (PIS) is presented in Figure 5.2. 
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Figure 5.3: PIS design, development and administrative process 

I Summary and analysis I 
of PSI results 

I 

Design Generate interview 
considerations questions 

Development testing 

Finalise PIS 

I 

Administrate PIS 
(Meeshawarat) 

Leadership and the role of school principals in Abu Dhabi were the two core dimensions 

of the research. To address this scope, the research aimed to explore the problems a school 

principal may face, professional development, capacity building, support needed and planning 

for the future. 

5.4.2 Design considerations 
The Meeshawarat required that the questions be asked in a way that promoted 

I discussion. As such, questions need to be 'how' and 'why' types of questions that addressed 

the group, rather than individuals. 

A time allocation of a maximum of one hour was available. This required a limitation to 

the number of questions that could be raised. It was necessary to address each of the survey 

themes. In light of the above considerations it was deemed necessary to have fewer than 15 

questions. 

5.4.3 Generation of the pool of interview questions 
The researcher met with his supervisor, to consider the results of each of the PSI 

questions, and the following criteria were explored: 

was the result different from what may have been expected; 
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was there a response from a participant that lacked clarity, ie, was the whole Likert scale 

was the result different from that reported in the literature; and 

did the result require a follow-up interview to seek ail explanation. 

1f the criteria were met, a question was generated. 

! Initially a pool of 40 questions was generated. In consultation with the supervisor, 

interview questions were eliminated on the basis of: 

the question did not address the research question; 

responses to the questions were likely to be self-evident responses; and 

1 answers provided would not be likely provide greater understanding. 

/ Using this process resulted in a pool of 20 questions being developed. 

5.4.4 Development testing 
The researcher asked four school principals to carefully examine the PSI using the 

procedure as detailed in Section 5.2.2.6. The result of the development testing was the 

modification of four items and the deletion of three items. 

5.4.5 Administratioi~ of PIS 
The researcher had interviews with two groups of principals (experienced and 

I inexperienced principals) using the PIS instrument as show in Appendix G. It can be seen 

from this Appendix that each of the themes used in the PSI were also addressed. 

After analysis of the results from the interviews the researcher then asked principals 

regarding their agreement with the summary results. For this purpose the researcher used 

Appendix H. 

5.5 Conclusion 
This chapter has detailed the design and development of both data collection instruments. 

Some details of their administration are also presented. 

Chapter 6 presents the results of the administration of both instruments. 



The previous chapter presented the details of the design and the development of data 
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RESULTS 

1 collection instruments used in the research. This chapter details the results of the analysis of 

data obtained from the survey and interviews of principals. 

The first part of the chapter presents the survey results. The study's sample 

&aracteristics are presented, followed by the responses to each of the survey questions. The 

second part of the chapter presents the focus group results. 

1 6.2 Presentation of the PSI results 
The results from the PSI are grouped to address particular aspects of this research as 

follows: 

School Principals' professional developmelit and training (PD) 

School principals' leadership and management 

School principals' needs and issues 

School principals' roles 

ADEC strategies and policies and support for principals 

I Table 6.1 shows the breakdown of items from the PSI into the above 5 themes. 

Table 6.1 groupings of PSI items 

Area PSI item No. 

I 

I 

i 

I 

Principals' PD and  training 
Principals' leadership 
Principals' needs and  issues 
Principals' roles 

Q2,Q3,Q4,Q14,Q19,Q23,Q26 
Q9,QlO,Q17,Q24,Q31 
~15 ,~18 ,~20 ,~21 ,~22 ,~25 ,Q28 ,Q29 ,Q30 ,Q33  
Qll,Q12,Q13,Q16 

ADEC Strategies, Policies 

- and Support 
Q I , Q ~ , Q ~ , Q ~ , Q ~ , Q ~ ~ , Q ~ ~ , Q S ~  
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6.3 PSI results 
6.3.1 Sample characteristics 

' 
A total of 118 principals completed the survey. As detailed in Chapter 5, all of the 

came from the A1 Ain zone in the Emirate of Abu Dhabi. The remainder of the 

section presents results and sample characteristics collected from the survey questionnaires. 

1 6.3.1.1 Types of schools 
I 

Graph 6.1 indicates that the majority of principals work in Preparatory Cycle schools. 

1 preparatory Cycle schools cater for students from grades 6 to 9. Primary schools cater for 

1 grades 1 to 5, and secondary schools cater for grades 10 to 12. This distribution of principals 

! reflects the distribution of schools found in Abu Dhabi. 

--,,I 

Primary Preparatory Secondary All Grades 

Graph 6.1: Types of schools 

6.3.1.2 Qualification of principals 
It is evident from Chart 6.1 that nearly all principals have a bachelor's degree. This result 

is consistent with the qualifications typically held by principals in Abu Dhabi. 

Dlplama 
s a c h e l o r  

Master 

Chart 6.1: Qualification of principals 
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6.3.1.3 Work experience of principals 
It can be seen from Graph 6.2 that most principals (77%) in the sample have 11-15 years 

rnerience as a principal. and 4% of principals have fewer than five years experience in their 

Similar results would be obtained from an Abu Dhabi-wide sample. 

Graph 6.2: Work experience of principals 

6.3.1.4 Age of principals 
Chart 6.2 shows that majority of principals (67%) are aged between 36-45 years old. Abu 

1 Bbhabi  principals are very young, compared to international statistics/trends, reflecting the 

I progress of Emiratisation. 

Less than 25 years old 
25-35 years old 
36-45 years old 

m46-55  yeam old 
Mare than 55 years old 

Pie Chart 6.2: Age of principals 
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6.3.1.5 Marital Status of principals 
It can be seen from Graph 6.3 that most principals (almost 97%) are married. 

Graph 6.3: Marital status of principals 

6.3.2 Principals professional development (PD) and training 
The results in this section are from the Professional Development and Training group of 

questions in the PSI. 

Q2. Training courses should be periodic and continuous to improve and 
upgrade many aspects of my professional development. 

Graph 6.4 below shows that most principals (over 91%) either strongly agree or agree 

that training courses should be periodic and continuous to improve and upgrade many aspects 

of their professional development. 

Undacided Disagree Strong Disagree 

Graph 6.4: Continuous professional learning 

Q3. School principals need continuous professional development to improve 
eir managerial skills and satisjij their leadership needs. 

Adequate data was unavailable for this question. 

(24. A culture of sustainable professional development and training should be 
moted through diflerent media. 

54 

I 
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~ r a p h  6.5 below shows that most principals, 94% agree and strongly agree that 

P' ofessional development should not model the 'one size fits all' approach, but be offered in 

different formats and media to meet different needs. 

strong Agree Agree Undedded Disagree 

Graph 6.5: Diversity in professional development 

(214. Training is needed to improve my skills in communication with stafS. 
Graph 6.6 below shows that most principals 95% strongly agree or agree that training is 

needed to improve their communication skills with the staff. 

Agree Undedded Strong Disagree 

Graph 6.6: Communication training 

Q19. Principals need to study abroad to obtain higher degrees. 
Graph 6.7 below shows that most principals, 62%, strongly agree or agree with the 

statement that principals need to study abroad to obtain higher degrees. However 16% of 

principals were undecided about the statement 

strong ~ g r e e  Anrea ,Idea D I - P E I ~ ~  Strong D l r e n r s e  

Graph 6.7: nzgner aegree study abroad 
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Q23. Principals need rep lar  training to  keep up to date wi th ADEC policy. 
Graph 6.8 shows 85% agree or strongly agree that principals need regular training to 

up to date with ADEC policy. 

40- 

- 30- 
a, 
2 
2 

20- 

10- 

0 I mGzm mizzm 
Strong Agree Agree Undeuded D~saqee Strong Dlsagree 

Q26. Principals need firther professional development and qualification 
le tn  rope effectively wi th change. 

~ - - p h  6.9 shows that 85% agree or strongly agree with the statement that principal 

nrn h h e r  professional development and qualification upgrades to be able to cope 

ctively with change. 

I 

Graph 6.8: Regular training for ADEC policies 

s need 

more 

Strong Agree Agree Undecided D~sagree Strong D~sagree 

Graph 6.9: Change and professional development 
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I the "Leadership and anagement" 

principals regularly 
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.Strong Mree . w e e  
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@I Strong Disagree 

Chart 6.3: Principal supervision 

Q10 I need to be a principal for an extended period of time to be eflective. 
Graph 6.10 shows a mixed result, however 49% agree with the statement. 

40- 

30- 

C 
E 

g 20- 
0. 

10- 

0 
Strong Agree 

Graph 6.10: Principal experience and effective management 
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Q17. Principals are the only ones capable of making proper (or the right) 
decisions in relation to school planning. 

Graph 6.1 1 shows that there is a mixed response to this statement. It is noted that over 

50% of principals disagree or strongly disagree with this statement. 

Stmng Agree 

Graph 6.1 1: Principals' roles i n  decision making 

Q24. Principals need opportunities to contribute to education policy making. 
Chart 6.4 shows that over 95% of principals agreed or strongly agreed that they need 

opportunities to contribute to education policy making. 

Stmng Agree 
A g r e e  
8 Undecided 

Disagree 

v 
Chart 6.4: Principals and policy making 
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Q3. I have limited knowledge about future schooling in Abu Dhabi. 
Chart 6.5 shows that 53% of principals agree or strongly agree with the statement 'I have 

limited knowledge about future schooling in Abu Dhabi'. 

Strong Agree 
.new 

Undecided . D'Mclree a Stmng D~sagree 

- 
Chart 6.5: Future of schooling i n  Abu Dhabi 

6.3.4 School principals' needs and issues 
The results presented in this section are from the "School Principals' Needs and Issues" 

questions in the PSI. 

Q15. I need to improve my skills in the writing and the preparation of staff 
I reports. 

Chart 6.6 below shows that 87% agree or strongly agree with the statement 'I need to 

improve my skills in the writing and preparation of their staff reports'. 

Strong Agree 
A g r e e  

Undecided 
Dlengree 
Strong Disagree 

Chart 6.6: Writing and preparing reports 

59 
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Q18. I need collaboration with and supervision Pam overseas' educational 
e x p a t s  to develop and adopt ideas for my school. 

Chart 6.7 shows that 60% agreed or strongly agreed with the statement that 'I need 

collaboration with and supervision fiom overseas' educational experts to develop and adopt 

ideas for my school'. However, over 19% of principals disagreed or strongly disagreed with 

the statement. 

strong Agree 
.Agree 

Undecided 
Disagree 

Strong D~sagree 

Chart 6.7: Overseas educational experts 

Q20, I need more assistance to deal with internal school problems. 
Graph 6.12 below shows almost 73% of principals agreed with the statement that they 

need more assistance to deal with internal school problems. 

Strong Agree Agree ~ndt;clded Disagree Slrong Disagree 
1 

Graph 6.12: Assistance with internal school problems 
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Q21. Subject supervisors have an important role in the operation of my school. 
Chart 6.8 below shows 49% of principals agreed or strongly agreed that subject 

have an important role in the operation of the school. However, 37% disagreed 

with the statement. 

Chart 6.8: Subject supervisors 

(222. My school would have higher standards if there were more Emirati 
,' teachers. 

Graph 6.13 shows that 65% of principals agreed or strongly agreed that their school 
I 

, would have higher standards if there were more Emirati teachers. 

Strong Agree AS UI Disagree Strong Disagree 

Graph 6.13: hrnirati teachers and standards 
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Q25. There are a lot of changes in the school system that require me to ac 
new skills and knowledge. 

Graph 6.14 shows over 93% of principals agreed and strongly agreed that "there a 

in the school system that require the acquisition of new skills and knowledge". 

80- 

50- 

40- 

+1 

a, 

$30- 
P 

20- 

10- 

0- 
h 3 3 8 % a  

I 
Undecided hsagree Strong hsagree 

Graph 6.14: New skills and knowledge requirements 

(228.1 need more opportunities to do leadership training. 
Graph 6.15 shows that over 86% agree and strongly agreed that they "need 

opportunities to do leadership training." 
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40- 
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Strong Agree Agree Undecided hsagree Strong Dlsagree 

Graph 6.15: Leadership training opportunities 
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7. 
029. I need more skills and knowledge to continue working as a ~ualified 

I ~ r a p h  6.16 shows that over 80% of principals agreed and strongly agreed that they "need 

more skills and knowledge to continue working as a qualified effective leader." 

CHAPTER 6 

0 

-0 

questions in the PSI. 

Ql1. My key roles are planning and managemen 
Graph 6.18 shows nearly 90% of principals agreed 

I 

I I I I I 
S t r a w  h r e e  &re0 Undecided Meaaree 8 l r 0 ~ 1  Disa~lree 

Graph 6.16: Efective leadership and new knowledge and skills 

(233. I t  is often difficult for me to carry out ADEC directives. 
Graph 6.17 shows a mixed result. Whilst over 41% of principals agreed and strongly 

I agreed with the statement, 20% of principals were undecided. 

I I 

Strow &me 41- Undecided Dtsapree Strong &agree 

Graph 6.17: ADEC directives implementation 

6.3.5 School principals' roles 
The results presented in this section are from the "Principals' Roles/Roles of Principals" 

:t and I 
and strc 

shou 
3ngly 

:Id do this every day. 
agreed that their "key 

roles are planning and management and should be undertaken every day". 



Q12. To ensure that the school is well managed I must have the authority to act 
onlimplement my decisions. 

Chart 6.9 shows over 90% of principals agreed and strongly agreed with the statement 

that "to ensure the school is well managed they must have the authority to act odimplement 

their decisions". 

Authority in decision making 

Q13. Only an Emirati principal can deal with Emirati culture. 
Graph 6.19 shows that more than 97 % of principals agreed and strongly agreed that 

Cb 
I mly Emirati principals can deal with Emirati culture". 

64 
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Graph 6.18: Frequency of planning 

F 
Chart 6 
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Agke undecided as&ree 

Graph 6.19: Emirati principals and Emirati culture 

Q16. The shortage in the number of administration stafl prevents me from 
forming other important duties. 

Graph 6.20 shows that nearly 80% of principals agreed and strongly agreed that "the 

shortage in the number of administration staff prevents them from performing other important 

duties" 

2 
20 

1 0  /:I strong ~ g r e e  Agree L UndeOlded Dle~gree Strong Dl-aclree 

Graph 6.20: Administrative staflshortage 

6.3.6 ADEC involvement 
The results presented in this section are from the "ADEC Involvement" questions in the 

PSI. 1 \ 

(21. I am aware of ADEC strategic plans 
Graph 6.21 shows that about 62 % of principals indicated that they were "aware of 

ADEC strategic plans". However, about 12% of them were undecided about the statement. 
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A p e  Urn 

crraph 6.21: ADEL strategic plans 

Q5. The most recommended way to develop proficiency in a school is to apply 
graded-system. 

Graph 6.22 shows about 56% of principals agreed and strongly agreed that the most 

recommended way to develop proficiency in a school is to apply graded-system. However, 

28% of them were undecided about the statement. 

Strong /rams Aaree ~nd;cided h a w e e  Strong Dkame 

Graph 6.22: Student streaming 

Q7. I have a perfect understanding of ADEC policy. 
Graph 6.23 shows a somewhat mixed result. In this respect nearly 30% of principals 

were undecided about the statement. 
', 
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Dlsagree Strong Bsagree 

Graph 6.23: Understanding of ADEC policies 

Q8. The English language should be used in teaching Maths and Science, 
I Graph 6.24 shows nearly 61% of principals agreed and strongly agreed that " 

language should be used in teaching Maths and Science". 

40- r- 
30- 

* 
8 

20- 
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w- 
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Slrong Agree Agree Undeckled D~sagree Slrong Dlsagree 

Graph 6.24: Use of English in teaching maths and science 

English 

(227. I need more d i~ect  supportfiom ADEC to properly manage my school. 
Chart 6.10 shows that more than 81% agree or strongly agree they "need more direct 

support from ADEC to properly manage their schools". 
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Chart 6.10: Direct support from ADEC 

(232. I t  is  often difficult for me t o  carry out ADEC directives. 
Graph 6.25 shows nearly 41% of principals agreed and strongly agreed that it is often 

difficult for them to carry out ADEC directives. However, nearly 30% of principals were 

undecided about this statement. 

Graph 6.25: Dificulty in implementing ADEC directives 
Q34.1 carry out m y  job within the framework of ADEC policy. 
Graph 6.26 shows nearly 90% of principals agreed and strongly agreed that they "carry 

out their jobs within the framework of ADEC policy". 

. . 

Graph 6.26: Managing with theframework of ADEC policy 
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6,4 ~ ~ e s h a w r a t  results 
6.4.1 Introduction 
The PIS schedule was administered as described in Chapter 5. The results presented in 

1 [he remainder of this section were compiled by grouping each of the questions in one of the 

I five categories. 

Questions about school principal roles (3 questions) 

Questions about school principal leadership and management (3 questions) 

Questions about principal needs and issues (3 questions) 

Questions about principal training (3 questions) 

Questions about ADEC involvement (3 questions) 

The compiled data was s~unmarised and then presented to a similar group of principals. 

The results for these are presented in section 6.4.3. 

6.4.2 Interview 
All of the answers from the interview questions are a summary of the responses provided 

by the principals. 

6.4.2.1 Questions about the roles of school administrators 
Answer to Q 12: "What are your key roles?" 

Command and control of all members of the school commuiiity, eg, staff and 

students. 

Planning and development goals related to school, students and the community OR 

students and the school community 

Analysis and evaluation of school practices 

Planning for Professional Developmelit 

Planning the daily work of the school 

Presence at School AssemblyIParade 

Visits to classroom teachers 

Meetings 

Answer to Q 16: "What duties need your attention?" 
Increase administrative staff; clarify the modem assessment methods to parents; 

evaluation of projects; and the school plan 

Obstacles to effective management in the school such as: 
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Teachers' lack of acceptance of directions and guidance 

Lack of administrative staff 

Principals lack specific powers 

The lack of communication channels with higher learning leaders 
I 

Uncertainty and lack of transparency in decision making 

Answer to Q 11: "Why isn't the role of planning and management shared?" 
Due to the large management burden on the Principal 

Lack of adequate training and skills of the Principal 

The lack of a supportive administrative cadre 

6.4.2.2 Principal leadership and management 
Answer to Q 20: "Why do you need to be a principal for a long time to be effective?" 

To gain more experience and skills as there is not enough adequate prior training 

for principals to gain skills. There is no effective evaluation or direction provided. 

Answer to Q 9: "Why is it important to involve senior staff??" 
They may have new ideas to contribute to the school's effectiveness 

To give power and confidence to others 

Answer to Q 24: "What opportunities do principals need to contribute to education policy?" 
Participate in the strategic plans for the Abu Dhabi Education Council 

Involvement in the formulation of policies, eg, the appointment, pron~otion, 

evaluation, examination and regulation of the school system policies 

6.4.2.3 Principals' needs and issues 

Answer to Q 25: "What new skills and knowledge are needed?" 
Professional development and training in English language skills 

Answer to Q 30: "What knowledge is needed aboutfuture schooling?" 
Training in the Abu Dhabi Education Council's education policy and regulations 

governing school operations? 

6.4.2.4 Principal professional development and training 

Answer to Q 3: "Why continuous professional development and training? " 
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To keep pace with developments in the science of modem management and 

Evaluation planning skills are needed. Skills to deal with the patterns of education 

Answer to Q 4: "Why professional development promoted through the media?" 
To keep pace with developments in the world 

Follow up the largest segment of society 

Answer to Q 14: "What training in communication skills?" 
Knowledge of behavioural patterns and how to deal with people 

Study the characteristics of the age group in the school administered by the 

principal to be able to communicate more effectively with the students and parents 

6.4.2.5 Questions about ADEC involvement 

Answer to Q 32:"What directives are difficult to carry out?" 
Forcing the students in foundation stage class 1, 2, and 3 to attend school during 

the quarterly examinations 

Teaching materials supplied for students of grade 12 have nothing to do with the 

common examination. 

Financial matters are not clear 

Answer to Q 27: "What kind of support do you needfrom ADEC?" 
Clarity and transparency, identifying the channels of communication; give more 

powers to the principal in the development of policy and strategic plans for education. 

Principals need the power to: 

Appoint teachers 

Expel teachers. 

Specify and decide on the number of students in each class 

Distribution of assessments by subject not sure of the intended meaning here 

Appoint an assistant authority in the school 
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6.4.3 Agreement with focus group summary results 
AS detailed in Chapter 5 ,  the summarised responses were provided to a similar group of 

The results are presented in Table 6.2 

Table 6.2: Agreement offocus group summary results (N=20) 

It can be seen from the results that there was relatively comprehensive agreement with 

the summary data. 

6.5 Summary 
This chapter has presented the results from the PSI and the focus groups. These results 

are considered. 
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DISCUSSION OF RESULTS 

7.1 ll~troduction 
Effective schools require outstanding teachers and strong leaders. This research is 

,oncemed with the latter, scllool leaders. Research questions, presented in Chapter 1, aimed to 

assess the capacity building needs of school principals in ADEC schools. Thus, the research 

1 are centred on upgrading and enhancing the professional and managerial capabilities 
I 
I 

of ~chool principals to equip then1 for handling different tasks and fulfilling the duties they are 

expected to assume. As every study has limitations, those pertaining to this study will be 

discussed in Chapter 8, and further related and recommended studies will be presented as well. 

Chapter 6 presented the results from the administration of the survey instrument - 

principal Survey Instrument (PSI) and interviews with principals. 

This chapter commences with a consideratioii of the PSI data in terms of the themes 

adopted in this instrument, namely: 

Principals' roles; 

Principals' developmei~t and training needs 

Principals' leadership and management; 

Principals' view of ADEC. 

In considering these results, the findings from the interviews are incorporated. 

The second part of this chapter then considers the findings in terms of the research 

question stated in Chapter 1. 

7.2 Findings from the survey and interview data 
7.2.1 Roles of Principals 
Identified roles of principals from the survey data and interviews by the participants were 

as follows: 

Leadership. This includes leadership in the following areas: 

school policy making; 

school initiatives; 

interaction between schools, ADEC and the community; and 
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promotion of school success, etc. 

I Management and organisation of schools ' operations. This includes the following areas: 

staffing matters; 

student enrolment; 

school programs; 

school policy (staff and student); and 

a school assessment procedures and processes. 

School planning and development. This includes the following matters: 

a implementation of ADEC directives; and 

a year and future planning. 

Decision making. This includes the following areas: 

a staffing matters; 

school policy; and 

operational issues. 

Staffdevelopment and training. This includes providing: 

opportunities for staff to obtain training; 
training delivered by principals; 
a schedule of staff training and development opportunities for all staff; and 
encouragement to all staff to undertake training. 

Areas not fully addressed in the survey, but considered and discussed in the interviews, 

include principals' roles as: 

Role of visionary/innovator. This includes: 

future directions for schools; 

school program innovations and the use of ICT 

Advocacy in the Emiratisation process. This includes: 

seeking out means to recruit and retain more Emirati teachers; and 

playing an active role in promoting Emirati culture 



CHAPTER 7 I 

was  pent in day-to-day school management and operations. Many of the principals' tasks 

seen as trivial, or best done by other school staff. Often this did not occur, because other 

staff did not have sufficient support to take responsibility for work the principals had to 

undertake, for example, observing teachers in the classroom and holding meetings with 

teachers, tasks that could be performed by Heads of Subjects. 

This research found, during the interviews and informal discussions with principals, that 

The results indicated that the principals had too many roles. This could be addressed by 

changes in management structures. The changes suggested by principals included: 

more opportunities to engage in planning and development matters; 

clearer delineation of the roles of principals, eg more delegation of responsibility to 

other senior staff; (Shared role responsibilities would help principals.) 

more involvement in ADEC's planning and decision making; 

more time to address cultural matters, eg the Emiratisation of teaching staff; and 

less involvement in day to day operations in order to concentrate on core leadership 

functions. 

This included less time spent o n  preparing student reports and meeting with 

teachers. 

I 

7.2.2 Professional development (PD) and training needs 
The results from the survey and interview data identified the following PD and training 

they perceived their workloads to be very heavy. They indicated a desire to be able to spend 

more time in their leadership roles. However, they reported that much of their leadership time 

matters. 

A need for periodic Professional Development and Training is to: 

- update knowledge and skills needed to cope with system changes and ADEC 

policy developments; 

- enhance principals' managerial and organisational skills so they become more 

efficient; 

- provide more knowledge about future schooling; 

- improve principals' communication skills with staff and students; 

- improve skills for writing and for the preparation of reports; 

- develop strategies for dealing with school problems; 
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- deliver knowledge and skills to better cope with system changes; 

- deliver knowledge and skills to become a more effective leader; and to 

- develop greater confidence in other staff. 

I PD training opportunities that are properly planned . Training is that could be undertaken in overseas locations 

PD experience andlor more qualifications to cope more effectively with changes 

PD and training needs customised to address specific iieedsldemands, ie, the 
' experience needs to be relevant. 

It was apparent from the interviews, and supported by the PSI data, that professional 

development and training was deemed to be very necessary, perhaps urgently so. 

Importantly, professional development and training opportunities that are required range 

from the basic skills needed to fulfil the demands of a principal's position to knowledge about 

trends and developments in schools and schooling that enabled principals to better respond to 

ADEC directives. 

Some of the areas identified by principals where PD and training are needed are briefly 

outlined. 

Basic Professional Development and Training needs 

Some examples given by principals were: 

- report writing; 

- developing curriculum/programs; 

- staff managemelit; 

- communication with comn~unity, parents and students; 

- improving English speaking; and 

- teacher recruitment. 

Knowledge about trends and developments in schools, schooling and leadership 

Some examples cited by principals: 

- future schooling in the UAE; 

- use of ICT in school management and teaching; 
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- policy preparation; and 

- school strategy preparation and strategic planning. 

Tlie above range of suggested PD and training needs was not unexpected, as most 

were inexperienced and had limited qualifications in the postgraduate area. Many of 

the had also been in the job for a long time, and had not had the opportunity for 

further professional development and training. 

The results suggested the need for principals to have access to targeted professional 

development and training programs. This aspect is considered further in this chapter and in 

I Chapter 8, Conclusions & Recommendations. 

7.2.3 Suggestions for areas of support for principals 

More visits by administrative supervisors 

Administrative staff normally visit principals only once per year to examine the school 

strategic plan. More visits are needed to give principals advice and guidance on a range of 

leadership matters.. 

More interaction with ADEC 

Principals need to be more regularly informed about ADEC decisions before they are 

made. This aspect is considered further below. 

Decision making in schools needs to be more consultative 

The benefits of more consultative decision making in part include enhanced results in the 

implementation of ADEC directives. It also improves staff morale, when staff feels more 

involved and consulted. 

Experience in the job is needed to become a more effective Principal 

More experienced principals are more able to deal with the complexities and demands of 

their positions. Problems associated with lack of experience may be addressed by access to 

Professional development and training programs. 

Need for more senior staffand a change in the management structures of schools 
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This is necessary to relieve principals of some of their workload, so principals can spend 

more time on core leadership functions. 

Stafftraining for senior staff 

1f principals are to delegate some responsibilities to other staff these staff need improved 

training and professional development opportunities. 

7.2.4 Principals' views on ADEC 
Survey and interview results indicated that Principals: 

have some awareness of ADEC strategic plans; 

would like more involvement in ADEC planning. ADEC planning can have a big 

impact on schools, so involvement by principals would help develop better plans. 

seek more direct support from ADEC. This includes principals being provided 

more facilities and better working conditions and salaries; 

would like to see the use of English language in subjects and the introduction of a 

school streaming system complemented with more leadership from ADEC to better address 

these issues; and 

more ADEC support is needed to address Emiratisation staffing matters. 

7.3 Consideration of the research questions 
This section considers each of the research questions presented in Chapter 1 

RQ 1 What leadership skills and knowledge do principals need to provide effective 

leadership in Abu Dhabi schools? 

RQl.1 What specij'ic skills and knowledge are required by principals for 

communicating with stafl parents, students and the community? 

The results from Chapter 5, and considerations above, indicate that skills and knowledge 

needed for communicating with staff, students, parents and the community are as follows: 

skills for report writing for schools and ADEC; 

effective communication skills with the school community and ADEC; 

knowledge about present and future schooling and education in Abu Dhabi; 

strategies for planning school needs and demands; and 

knowledge and skills about developing and implementing school programs. 
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~ Q 1 . 2  What speciJic skills and knowledge are required by principals for effective 1 
1, 

,,anagement and operation of their schools? I 

The knowledge and skills required to address this research question, based on results, are 
1 
I 

,, follows: 

effective skills and knowledge about the management of school staff and school 

I programs; 

skills and knowledge needed for school staff development; 

I skills and knowledge concerning the implementation of ADEC directives; and 

I the ability to devise strategies to ensure effective management and operation of 

I schools. 

RQ1.3 How are these skills sets changing and evolving? 

It is evident from Chapter 2 and the results presented that principals are aware that there 

is constant change taking place in schools and in education in general in Abu Dhabi. 

Principals also indicated a great desire to know more about future developments and initiatives 

by ADEC. On this basis, as the above results indicate, principals have identified an urgent 

need for professional development and training opportunities for themselves and their staffs. 

In summarising the three sub-research questions, it can be concluded that a school ~ 
principal is expected to produce and enhance an environment of confidence, teamwork, and I 

consistency within the teaching team and then transform that collaboration into success for the 

workforce and students. These expectations are not likely to be met unless a school principal 

possesses the necessary leadership characteristics. Working on building the capacity of school 

principals to become good communicators is especially important for their role in 

communicating with different stakeholders including teachers and other staff members, 

students, parents and community members. Other skills that need strengthening are related to 

their ability to use language, especially Arabic and English, correctly and fluently, which will 

assist them to present their points of view to different target groups without misunderstanding 

caused by poor communication due to language barriers. This point was made in Section 7.2. 

In addition to communication, language and leadership skills, school principals will need 

Specific skills and knowledge for effective management. This can be achieved by establishing 

obligation and ownership of the objectives and values of the education program (Daft, 1999); 

and this can occur by motivating employees (Daft, 1999; Hetland, 2005). As noted in Chapter 
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succes~f~ l  principals rely on their capabilities to exercise both management and leadership 
9 

The findings in this research, supported by the literature (Larsen & Sanidal, 2008), 

imply that principals exert more focus on organising and structuring to achieve effectiveness, 

optimal and efficiency than on producing vision and initiating commitment and 

ownership for values they share within their organisation . 

RQ2 What learning and development programs are required to prepare principals for 

leadersliip? 

RQ2.1 What principles underpin the guidelines and policies developed to enhance 

leadership skills? 

I There is an awareness expressed by principals for the need to have specific guidelines 

I policies from ADEC to enhance their leadership roles. In this respect, it would seem that 

ADEC needs to introduce more specific guidelines and policies that will assist current 

principals to become more effective. As noted in the results, a very high percentage of 

principals are relatively inexperienced and need more qualifications. Given that the Abu Dhabi 

education system is evolving in order to enhance leadersliip skills, there is a need for 

professional development and training programs that: 

take into account the future direction of education in Abu Dhabi; 

address the Emiratisation process; and 

adopt findings from the research literature, as considered in Chapter 3. 

RQ2.2 What challenges (present and future) do principals face in carrying out 

their roles? 

The results indicate that present and future challenges are as follows: 

the effective use of ICT for school operations, management and teaching purposes; 

English language skills are in need of upgrading; 

the effective implementation of the Emiratisation process in schools; 

the availability, through ADEC, of appropriate PD and training programs for 

principals aiid other staff; 

increased interaction with and support from ADEC for principals aiid schools in 

general; and 

the addressing of staffing problems faced by school principals. 
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~ 
R Q ~ .  3 What strategies can be used by principals to become more effective? 

The results from Chapter 6 indicate that the following strategies can be used to address 

,isting problems: 

the availability of a range of PD and training programs based on the suggestions 

made in Section 7.2; 

some PD and training programs need to be provided form overseas countries; and 

I design approaches that will result in achieving higher standards in schools, as 

documented in the literature. 

Professional development programs are essential to produce school principals of good 

quality. It is evident from the literature (for example, Rice & Cohen, 2006) that some of these 

programs are in the form of in-service professional development that focuses on developing 

instructional and transformational leadership, internships, mentoring and principal networking. 

These aspects are summarised as follows: 

r Instructional leadership: The development of leadership requires the formation of a 

framework for instructioiial leadership. This can be achieved to a large extent by requesting 

principals to upgrade their qualifications (Root et al, 2005). 

Transformational leadership: Transformational leaders act in ways that inspire 

others, produce enthusiasm and challenge individuals (Stewart, 2006), and it is the 

responsibility of school principals to master and exercise transformational leadership. 

Internship programs: An internship program has been established for experienced 

teachers who wish to be promoted to positions as principals. Interns assume the duties they 

might expect to perform as principals, and are assigned to work with qualified and experienced 

supervising principals (Gauerke, 1995). Examples of the range of duties interns may perform 

are the supervision of the children arriving at and leaving school each day and more complex 

tasks, such as meeting with parents to discuss various issues their children may have at school 

and the preparation of reports for the Ministry of Education. Internships last for periods 

Sufficient to enable interns to build the capacity to take on the roles of principals. 

Mentoring programs: School principals must participate in mentoring, or 

induction, programs that constitute an essential part of their leadership training. Mentoring is 

8 1 
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also in the internship program. Most schools in Europe and the United States of 

America also employ mentoring methods to prepare qualified and experienced teachers for 

promotion to principalship. Mentoring is viewed as a proactive instructional process that is 

more ~o~histicated than simply sharing craft knowledge when called upon by organisational 

(School Mentoring, 2003). This report (School Mentoring, 2003) stressed the 

importance, indeed the necessity, of mentoring programs for school principals to enrich their 

and assist them to meet the expectations of their positions. In Abu Dhabi, 

rnentoring used to occur informally, but ADEC has recently introduced teacher and principal 

rnentoring programs in the organisational structure of the education system of Abu Dhabi 

(ADEC, 2008). 

In response to the foregoing, ADEC has under discussion the establishment of an 

Association for Abu Dhabi School Principals, with chapters for groups of principals at each 

level of schooling, elementary, intermediate and secondary schools. As such groups in 

developed countries have, Principals' Associations in Abu Dhabi will serve to promote and 

complement educational leadership programs; to enllaiice administrative skills and exchange 

experiences among the groups (Campbell & Kiernan, 1994). Effective school principals are 

expected to communicate and network with teachers; encourage them to participate in decision 

making; and stimulate cooperation among educational staff. Principals should also be good 

role models, setting examples that teachers will look to and imitate (Engels et al, 2008). 

It is advisable that principals are appointed from the ranks of qualified and 

experienced teachers. This is important because it is advantageous for principals to understand 

educational methods and materials and to be able to understand and evaluate the lessons, 

programs and elements of syllabus delivered by teachers (Staffo, 1999). School principals 

without teaching experience are often poor principals, who lack the experience and ca.pability 

to assume leadership roles in schools. 

School principals face different challenges, some of them more challenging than 

others. A major challenge is motivating teachers and providing them with the support to teach 

to the requisite standard (School Mentoring, 2003). Additional challenges faced by principals 

in Abu Dhabi include those related to school performance, such as student achievement; 

absenteeism; the dropout rate; gender imbalance among teachers; high numbers of expatriate 

teachers; and the challenge of managing the day to day operations of schools in a measured and 
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balance way. Meetillg the emotional needs of students and managing student behaviour are 

challenges faced by most school principals. 

I The effectiveness of school principals can be assessed by the strategies they have 

adopted in the performance of their leadership roles. Some elements to examine may be related 

to time management and their involvement of other staff in administrative and other tasks. 

Classroom visits; . Involving school staff in teacher appraisals; 

Allowing time for professional reflection and personal nurturing; 

I Involving teachers in tasks usually assigned to principals or their assistants; 

Working with parents to review community expectations 

Active involvement in the activities of the principals' association. 

RQ3 How is the effective perforniance of principals and their capabilities to be 

recognised now and in the future? 

The results in Chapter 6 and the foregoing consideration of the research question indicate 

that principals in Abu Dhabi schools have a most complex job. 

School principals are respoiisible for the overall performance of the schools they are in- 

charge of; they are held accountable for a set of performance indicators and a group of targets 

they have to attain. There are special principal evaluation instruments and professional 

standards for evaluation. Their performance and achievements are assessed by higher 

authorities usually linked to ADEC, in the case of Abu Dhabi, by a specialised organisation 

(local or international) or by a special entity created by the Ministry of Education. Principals 

are held accountable and receive assistance to achieve target performance indicators that stem, 

or are based on, the base-line value of each indicator. School performance is scrutinised from 

the national to the local community level. 

Principal evaluation requires standards to guide professional practice, hold principals 

accountable, and provide goals for upgrading delivered services (Stufflebearn and Nevo, 1993). 

Most principal standards used for principal evaluation covers the following five domains: 
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I Facilitation of vision, to produce and develop the mission, vision and objectives of 

the school* 

. Encouragenient of student learning and professional development of staff. In this 

I there should be emphasis on maintaining an atmosphere conducive to student learning, 

retention of quality support and instructional staff. 

Responsibilities related to organisational management, which include facilities 

management, fiscal management, schools' safety and security, in addition to other activities 

that promote organisational development and efficiency. Here school principals are evaluated 

according to their performance in budget management, resource allocation, establishment and 

monitoring of safe and secure school environments and maintenance of school facilities. 

Responsibilities related to community relations: This encompasses the 

effectiveness of school principals in dealing with parents, families and community. School 

principals are expected to maintain effective communication with parents and their 

communities; network with local community groups and key community members to deal with 

diverse student populations; maintain active partnerships with local businesses and industries; 

and encourage effective home-school communication. 

Appraisals of school principals' performance could be made using performance 

indicators and evidence relating to school standards. 

7.4 Summary 
The education system in Abu Dhabi has witnessed continuous improvement since the 

establishment of ADEC. This organisation supports the preparation and development of 

school principals to ensure good quality education. Structuring programs and setting rules, 

regulations and directives to organize the structure of the education system; and implementing 

plans and mechanisms to evaluate the performance of school principals are considered points 

of core importance. Research questions addressed in this research provided a platform on 

which development is based, and acted as basis to set performance indicators for which school 

principals are held accountable. 
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This chapter has shown that a number of aspects of principals' roles and the 

developn~ent~ in education in Abu Dhabi have considerably affected principals and their roles 

in ~ b u  Dhabi schools. As well, in order to more ably perform their roles at the present time 

and into the future, results indicate: 

a need for more support for principals in terms of training and professional 

development; 

staffing changes in schools, that provides more support for principals in their roles. 

This includes a need for additional support staff and training for such staff; 

changes in the system that increase the level of interaction between ADEC and 

and are mutually beneficial to ADEC, the principals and the functioning of schools. 

In addressing the research questions for this research, it is clear that much can be done 

that will result in the more efficient functioning of principals, as well as in aiding ADEC to 

provide leadership for future developments and initiatives, that involve principals. 
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CONCLUSIONS AND RECOMMENDATIONS 

8.1 ~ntroduction 
  his research project was initiated with the support of ADEC to explore problems and 

issues faced by principals. It also specifically addressed principal's professional development 

and training needs of principals. This chapter initially considers the limitations of this 

research. It then provides conclusioiis drawn from the results presented in Chapter 6. 

~~~ornrnendations arising out of the research are then presented as well as actions that are 

intended to address problems identified by principals in this research. 

8.2 Scope and limitations of the research 
The research project was conducted in the A1 Ain education zone in Abu Dhabi. It was 

the target education zone in Abu Dhabi for the research, but its schools can be considered as 

representative of schools in Abu Dhabi and indeed the entire UAE. This defines the scope of 

the research. 

The research had a number of limitations. Firstly, approximately 8% of the UAE's 

principals participated in the research. The sample can be considered representative of all 

principals; however, not all schools are being managed in the same way and to the same 

standards, so the sample may not represent all schools. 

Secondly the research questions focused only on aspects of leadership and principal roles 

with particular reference to professional development and training needs. This is a limitation 

of the research as other aspects of principals' duties were not investigated. However the focus 

of this research was of particular relevance to ADEC, MoE and otlier education councils in the 

UAE who needed solutions to problems being experienced by principals. 

Thirdly, data collected only involved school principals. Other sources of data from 

ADEC, administrative supervisors or even staff, students and the community, were not 

obtained. This is recognized as a limitation of this research. Other types data were not 

obtained not only because of the time constraints for research, but because the research was 

aimed at reflecting the voices of principals in research on their own professional development 

needs. 
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Based on the considerations of results in Chapter 7 the main coiiclusioiis of this research 

g e  as follows. 

Professional development training for principals 

It is most evident from the findings that principals need many opportunities for 

professional development and training in the areas identified in Chapter 7. Section 8.5 below 

an action plan. 

It was also found that many principals would wish to extend, enhance and upgrade their 

qualifications. Indeed most of the principals have only an undergraduate degree and very few 

principals have post graduate qualifications in education; 

r Review of principals' roles 

The results discussed in Chapter 7 indicate that principal's roles are too broad with span 

of control issues. There was coilsiderable comment that principals could not concentrate on 

important aspects of their roles such as planning and development of the school, interacting 

with staff and school communities and also implementing ADEC directives. 

Section 8.4 provides recommendations to address the problem. 

The level of support staff for principals 

It was very evident from the results that principals found it difficult to obtain support 

from other staff in the school. As a result, there needs to be consideratioil of developing a 

strengthened school management structure that includes other management roles. These roles 

may include principals' assistants and head of subjects for example. If such positions in a new 

management structure existed, then principals may be able concentrate on core responsibilities 

and enhance school performance. 

ADEC and principal cooperation 

The results indicated that priilcipals require more support from ADEC in implementiiig 

ADEc directives. As well, principals considered that it was very important that they were 

involved in the development of ADEC policies and plans for schools. 
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endations 
8.4.1 Introduction 
Based on the review of the literature in Chapter 3 and the consideratioil of the research 

in Chapter 7 a number of recommendations have been formulated. These 

recommendations have also reflected the research of Lamb and McKee (2004) who indicate 

that who are effective leaders need to follow a key number of leadership processes 
' md procedures. These leadership processes and procedures include: 

A successful principal should know how to be a skilful professional leader who 

understands the nature of teacher's tasks; 

A successful principal should be responsible and should do their best to lead their 

team to build leadership capacity in others; 

A successful principal is a problem solver, and should always be there to solve, 

analyse and correct and then lead the school and its staff to further challenges and problem 

solving; 

A successf~~l principal is a good model for the staff; and provides vision, structure 

and team support, and follows Ghandi's maxim We must become the change we want to see; 

A successful principal is skilful at forming a real cooperative team and is capable 

of activating potentialities to develop a team spirit among the staff. 

The recommendations that follow are intended to address the concerns of ADEC, MoE 

and other education councils in the UAE that principals can all become effective in their role 

and participate properly in future developments of schooling in Abu Dhabi. 

8.4.2 Recommendations for present and future role of principals 

8.4.2.1 Recommendations concerning principal leadership roles 

It is recommended that principals in Abu Dhabi schools have eight main roles. 

I These roles are: 
I 

Educational, leader and advisor; 

Educational supervisor; 

Regulator of school practices and activities; 

Facilitator and initiator of linking the school with the community; 

Human relations developer; 
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. Decision maker in$nance, management and operational matters in the school; and . Advocate and promoter of the Emirisation process. 

I specific reconimendations for ADEC regarding principals are: . Regular scheduled meetings occur between ADEC and principals in order to 

discuss.' 

- roles of principals and work conditions; 

- development and planning for present and future; 

- discuss strategies for implenientation of ADEC plans and initiatives; 

- staffing and support resources for schools; and 

- support and planning for principal professional development and training. 

Principals have formal representation on ADEC committees 

8.4.4.2 Recommendations concerning professional development and training 
The results from the chapter indicated that the following recommendations are needed 

concerning more extensive professional development and training opportunities for all 

principals. 

Specific recommendations from the recommendation are: 

Principals need a training centre for professional development and training. 

Principals need to be provided with the opportunity to obtain post graduate 

quali3cations. 

Principals need to receive speciJic professional development and training to 

address needs as ident2Jied by ADEC. 

Principal professional development and training needs to be provided at least once 

each term. 

At the commencement of the school year principals have a conference with ADEC 

to discuss the development and changes needed for the new academic year. 
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8.4.2.3 Recommendations concerning principal support 
The following recomn~endations arose from Chapter 7. 

~t is recommended that: 

r ~rincipals  receive additional staff support and resources to enable them to carry 

out their main responsibilities (Section 8.4.1) 

r Principals receive speciJic support for implementing special ADEC directives 

8.5 Utilisation of results 
The importance of this research is to be able to use the results to enhance the leadership 

qualities of principals. 

Based on ADEC (2008) documentation this should include: 

r Ability to utilize management functions especially planning and decision making. 

On the planning level, school principals should be able to prepare school plans and integrate 

these with education plans developed by ADEC. 

r Ability to develop and implement quality management systems taking into 

consideration education standards set by the ADEC. 

r Ability to evaluate and improve staff capacity to match education trends and 

develop new pedagogy and technical skills. 

Ability to develop and communicate with relevant stakeholders, mainly 

administrators, teachers and students. 

Ability to establish and develop linkages and partnerships with other educational 

institutions that may assist in school development ands accountability. 

Development of interpersonal and communication skills and competencies to 

create a school culture conducive to positive interaction and cooperation. 

Ability to handle problems and conflicts through identifying the important 

elements of a problem situation by analysing relevant information; framing problems; 

identifying possible causes; identifying additional needed information; framing and reframing 

Possible solutions; exhibiting conceptual flexibility; assisting others to form reasoned opinions 

about problems and issues. 

Ability to exercise positive judgment through reaching logical conclusions and 

making high-quality, timely decisions given the best available information. 
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Ability to exercise control and maintain discipline in implementing codes of 

1 conduct for both students and teachers as well. . ~ b i l i t y  to motivate others through building commitment to a course of action; 

cmating and channelling the energy of self and others; planning and encouraging participation; 

innovation; recognizing and rewarding effective performance; providing coaching, 

E ,idance, or correction for performance that needs improvement; serving as a role model. 

Ability to efficiently utilize human and non-human resources and maintain 

optimization. 

r Ability to review and control scliool budget and its utilization. 

In responding to the above list of knowledge and skills needed by Abu Dhabi principals 

the following specific actions are suggested. 

r A training syllabus for principals be developed, that is guided by ADEC's 

educational priorities. 

Instructional materials be developed for principal training. 

Training programs, especially for quality leadership be developed. Evaluation of 

principals is then conducted based on objectives aiid standards of the training. 

Preparation of guidelines that can be used to establish the performance capabilities 

of principals in fulfilling their roles. 

ADEC to develop a plan that will enhance ADEC principal cooperation and 

interaction. 

8.6 Further research 
It was noted in section 8.2 that research data for this project only came from principals. 

Further research can be undertaken in the areas using data from other sources. In this way the 

results can be more widely interpreted and used. 

Although the study tackled a very important and critical domain of interest for the 

development of the educational system in Abu Dhabi, it did not tackle other related issues, 

which are recommended for future consideration: 

Assessing the work environment and burnout level of school principals at UAE. 

Researching the impact of gender imbalance amoiig school principals. 

Highlighting the effect and prevalence of expatriate school principals on the 

educational system of Abu Dhabi. 
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. ~ddressing the impact of recruiting expatriate school principals on the expected 

achievement and performance. 

I conducting research on the above topics further enrich the literature and provide a more 

,,idenced based comprehensive view of the situation of school principals in Abu Dhabi and 

I the UAE. 

I 8.7 Concluding Remarks 
It is evident from the project that having a strong and well trained leadership in Abu 

I ~ h ~ b i  schools is important for reaching and refining the outcomes of ADEC schools. 

Developing policies and adopting well integrated development progran~s targeting school 

principals is an essential mission. As discussed in Chapter 7 professional development and 

training programs should include internship, induction, problem solving, communication, 

instructional leadership, transformational leadership, budgeting, finance, management for first 

level supervisors, time management, critical thinking, performance appraisal, monitoring and 

evaluation of syllabi and educational material, networking, psychology of young child and 

many others. 

I This research is the first investigation of principals' roles in Abu Dhabi and the UAE 

undertaken by an Emirati. It is hoped that ADEC and schools in Abu Dhabi will benefit from 

this research and that further research will follow. 
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REFLECTIONS 

9.1 ~~troduction 
A professional doctorate was commenced by the researcher for a particular reason. This 

to find ways to help Abu Dhabi and ultimately the other Emirates in the UAE to raise the 

of school principals in the ADEC schools. Up to the present time there had been 

conducted in Abu Dhabi schools by an Emirati to identify principals' professional 

development and training needs. 

The professional doctorate program suited me because it had a course work component, 

and a research project component. This meant that I could align my course work to the reason 

for my study and undertake discussions in the work place before I commenced the research 

project. It is only in the last fifteen years that Emiratis have been appointed principals of 

schools. Prior to this time, principals were mostly foreign nationals. I was one of the earlier 

Emirati principals appointed under the process of Emiratisation, thougli I had significant 

teaching experience prior to this and played a management role in schools prior to being 

appointed as a principal. 

Reflecting on my early years as a principal led me to believe that focused professional 

development is critical to assist principals to be more effective educational leaders. As an 

experienced principal I was appointed to be a principals' supervisor. In this role I came to 

reflect on the professional development needs of principals as I supported in their role of 

managing the rapid changes occurring in Abu Dhabi schools. 

As the pace of Emiratisation increased, many new principals lacked experience, and 

needed targeted professional development, to more effectively manage their scliools. This has 

been a widely discussed issue in ADEC and formed the genesis for the research question and 

my enrolment in the professional doctorate. 

I This chapter is about my experience in two parts; reflections about the coursework 

I component of my professional doctorate (Volume 2) and is presented in Section 9.2 below. 

I Tllen I present reflections on the research component contained in this Volume 1 in Section 
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The reflection presented in Section 9.2 is descriptive and presents judgments about the 
i 

of the course work program in providing the necessary tools to complete the research 

,ct and assisting in building the solutions to the work based problem. 

The reflection presented in Section 9.3 comments on how the ideas of the Professional 

10 ctorate have influenced the development, analysis and results of the research project 

bmponent. It also outlines the outcomes of the research project. 

1.2 Reflections on coursework component 
9.2.1 Coursework 
The coursework component of the program was designed to develop research skills and 

lapacities in candidates to equip us to undertake workplace focused research. In reflecting on 

3the course work conlponent a number of valuable concepts were impressed on me that I 

!ultimately incorporated into the research project. These critical concepts and ideas included 
i 

/Mode 2 and trans-disciplinary knowledge, and scenario building. These concepts provided a 

framework to add value to existing and future work practices from my perspective as a former 

principal undertaking research with current principals on their professional learning needs. I 

The Professional Doctorate at this coursework component stage supported my work 

practice, reflection on the research problem and research challenge that would help in I 
j determining my f ~ ~ t u r e  research direction. The coursework program provided me with the 
I 

opportunity to explore a range of key issues in work place research and to explore a study area 

that helped me achieve my future research aims and objectives. 

9.2.2 Trans-disciplinary knowledge 
The trans-disciplinary perspective of the Professional Doctorate and the course work in 

1 .  

1 this area offered me the opportunity of generating relevant skills and knowledge, new ways of 
I 
I solving research problems focused on work place issues and problems, and legitimised the 

research associated with this project. 

Trans-disciplinary approaches alerted me to the various perspectives that researchers can 

Use to develop their research questions and research methodologies. Continual change in the 

school of Abu Dhabi, as ADEC tries to build a world class education system, has placed new 

demands on principals and educational leaders. By reflecting on this continuous change and its 

history and development I came to see that the research should concentrate on future changes 
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in e ducation system and that my research should examine the implications of these changes in 

my questions. This also allowed me to think about how the Emiratisation process had 

influenced the way that educational leadership had developed, and the unintended 

, , , se~~~nces  that it had created in the management of schools. 

Examining research on professional developnlent in other fields provided me with a 

useful ~latform for investigating professional learning solutions that may reside in fields aid 

areas of great professional change. 

9.2.3 Mode 2 knowledge 
In reflecting and thinking about the course work component I came to see that mode 2 

knowledge is at the heart of the Professional Doctorate program. It provided an ideal 

framework for considering solutions to a work related dilemma. 

Mode 2 knowledge proposes that practical work place problems combine public evidence 

based knowledge with the craft and operation of the workplace knowledge which is reflects the 

specific social and cultural conventions in the work place that reside in the shared 

understandings of the collaborative teams in the work place. The knowledge gained from 

working together in collaborative work place teams through this framework is essential for 

both framing and dealing with the issues and problems that I pursued in this research project. 

Understanding the focus of both Mode 2 knowledge and trans-disciplinary knowledge 

provided me with an opportunity to draw from different sources. This has led to a more 

innovative problem solving approach as I was more informed by many disciplines, ideas, 

theories and attitudes. This has resulted in a more focused approach in looking at capacities, 

and possibilities for change, and attempting to create preferable futures for my workplace. 

9.2.4 Scenario building 
Scenario building was a course based process that offered me a strategy to frame my 

research project and its research questions. Scenario building provided me with an approach 

that generated robust and resilient strategies that resulted in my questioning broad assumptions 

and arriving at better decisions, and therefore creating the opportunity for distinct research 

improvement. The idea of generating a sustainable solution for a problem lies at the heart of 

mY research project. 
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Additionally, the process highlighted the fact that there is more than one solution in any 

gi,, scenario, and any solution put forward can generate a number of contradictions that in 

are the case of future problems. This is in line with the definitions for an inventive 

P 
roblem an inventive problem includes a contradiction and for which a path to the solution is 

While a possible solution can be considered the need to investigate the contradictions 

from that solution is equally paramount. These ideas were central to my research project and 

added value to the problem solving approach undertaken. I specifically added the idea of 

exploring school futures (and their implication for future principals' skills and knowledge) to 

explore the professional development and learning needs of principals. 

9.2.5 Conclusion 
The coursework components of the professional Doctorate program introduced a number 

of concepts that provided useful tools in developing the research proposal and to apply a future 

perspective to the research. The course work program provided me a valuable and lasting 

insight into the research process and how such research can provide susta.inable solution to 

problems experienced in the work place environment. 

9.3 Reflections on the research project 
9.3.1 Development of the research problem 
The research problem was selected by the researcher in cooperation with ADEC. The 

research problem reflected the importance of this issue to both ADEC and the researcher. The 

strategy underpinning the selection of the research problem was to find a road map to reach 

and answer the research problem. The research sought to that could be used for tailoring 

policies that could be applied to improve the professional learning of principals. It was also 

important to present a report to ADEC that could be useful in generating discussions with 

educational leaders more widely about the training and professional development of principals. 

9.3.2 Research project report structure 
At the commencement of the research project a research supervisor was appointed in 

Australia. In Abu Dhabi and industry supervisor was also appointed to support the researcher 

and the research project. The supervisors provided models of research report structure and, 

after several deliberations a work place report structure was adopted. This allowed the research 

Project to develop with a strong industry focus. At each step and stage in the research process, 
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I A~~~ Staff and Abu Dhabi principals overviewed the progress of the research and its 
I 

I 

development and provided feedback and advice that enhanced the final research report and its I 

I 

I In researching the background for the report I was made aware of the need to review the I 

literature associated with the research project. 

This was undertaken to ascertain research previously undertaken in the relevant field and 

to establish a theoretical framework to conduct the research. 

The literature review covered a number of disciplines. This trans-disciplinary approach 

included leadership and management. The literature review widened my understanding of the 

relevant subject matter, and focused my attention on the role of instructional and 

transformational leadership in a period of extreme change. This provided t l~e  basis of my 

industry research presentation which allowed me to present the research literature to my 

colleagues and peers in ADEC. This industry presentation provided me with feedback from the 

work place of educational leadership. 

9.3.4 Methodology 
The literature review allowed me to develop and frame the research methodology. I 

gradually developed my knowledge about various methodologies, how they are applied and 

their influence and implications for research outcomes. For tliis research a mixed methodology 

approach was undertaken using quantitative and qualitative methods. Knowledge of research 

methodology will enhance future research. A gap in the literature review identified, was that no 

studies in Abu Dhabi had used techniques that reflected Emirati communication modes such as 

meeshawrat in collecting and distilling the voices of Emirati principals in the design of their 

own professional development. This methodology allowed the research to reflect Emirati 

cultural norms and values and allowed the research to enhance the cultural fit of the research 

by utilising deep aspects of Emirati culture. 

9.3.5 Providing solutions and presenting the recommendations 
A significant aspect of the Professional Doctorate research project is to develop 

recommendations and solution to the research problem that motivated the research. These 

recommendations and solutions will be   resented to ADEC to assist in the development of new 
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PO 
]icies and procedures to design professional development for principals. In this way the 

professional Doctorate is aimed at developing insights that can inform policy and practice. In 

Rflecting on the results to develop the recommendations and solutions I was extremely 

mindful of both the limitations of the research and its role in generating discussion about the 

forward. Part of this reflection was to identify the areas where fiuther research needs to be 

to provide even more insights for the development of further recommendations and 
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Appendix A 

. .. And challenges with the quality of our principals 

I Interview rali (Wh) 
Mot Prlncipkan, 

I Assessment test result (ti%) -w*a*qi&t~i~n+ 
lwel 41% I 

. .. . ~vernment school principals are not 
equipped to effectively lead lheir schools 

I 

I I Around 70% of prirdpak have a gap h e n  current and 
/ required skis$ to effectively lead their schools. They need 
/ significant training and development 
I 
' 1  AboulB%, scoring below 50, do not have he skills lo 1 

provide efl ective leadership and school management ! 

1 Top 29% of the current principals, supported by increased j 
1 professional development, could be equipped to lead their 
1 schools ! 

I 

/ / 11 The w m e n t  was based on international amparables . 
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Appendix B 

BE WHAT 1 - rsit, 
LlA 

Development Testing 
Dear Colleague 

I arn in the process of developing testing the above named survey instrument. The main 

purpose of the instrument is to help identify the problems and issues that you face at your 
I school. The findings will then serve to help address these problems and issues. 
I Your input at this stage is most valuable as I want to make sure the "right" questions are 

being asked and if some of the questions below are not suitable or should be changed. You are 

in a good position to provide this information. 

Your comments are sought regarding the followings: 

1. Are the instructions for instrument completion clearly explained for respondents? If 

O, please list the questions with poor instructions. 

2. Are the questions well constructed and unambiguous? If no, please list the problematic 

questions. 

3. Does the survey instrument cover all the important problems and issues related to the 

topic? If no, please indicate what problems issues are not included? 

Your suggestions and recommendations will help make sure that the survey will provide 

valid and useful data on matters that are being addressed in the survey before its wider 

administration in Abu Dhabi schools zones. 

Thank you again for participating in the development testing of the survey. 

Abdulla A1 Nuaimi 
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Principals and Supervisors Leadership Survey 
Directions: 
1. You do not need to complete the survey 

I 2. Read each question and address each of the questions above for each of the 

cluestions using the comments column 
1 

3. If you think the question needs to be changed do so by writing the changes 
on the questions 

I read strategic governmental ADEC policy and related policies to  help 
1 future planning of my school. 

4. For any additional questions write these in the comments column 

Training courses for me should be periodic and continuous to  improve 
2 and upgrade many aspects of development 

No 

Different training for school principals is needed to improve their 
3 managerial skills and satisfy their needs. 

A culture of sustainable development training should be promoted 
4 through publications and bulletins. 

Questions 

The most recommended way to develop proficiency in a school is to  I apply graded -system schools. 

Comments 

6 / It is important that administration supervisors regularly visit principals 

7 1 I am not fully understanding of ADEC policy I 
English language should be used in schools in the future to  teach Math 

8 and science subjects. 

It is important for me t o  involve senior staff in school planning 
9 

10 1 need to  be a principal for extended period of time to be effective 

My key roles are planning and management and I should do this every 
11 day 

To ensure that the school is well managed I must have a key role that 
12 enables me to  take my decisions? 

I I 

13 Only an Emirati principal can deal with Emirati culture 

14 1 Training is needed to  improve my communication with staff. 

15 I My  skills need improvement for the preparation of staff reports 

I I 

I The lack of adminis.tration staff prevents me for doing other important I 
16 jobs 

I am the only decision maker who can take the most proper step 
17 regarding school plan. 

I need overseas collaborations and supervision by educational experts to  
18 develop and adopt ideas for my school. 

111 
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- 7 1  Principals need overseas study for higher degrees 

21 Subject supervisors have an important role in the operation of my school I 
20 1 need more assistance to deal with internal school problems. 

v. Principals need regular training to  keep up to date with ADEC policy 
/ 2 2  

I= 1 Principals need opportunities to contribute to  education policy making 

My school would have higher standards if there are more Emirati 
teachers 

I need to  have further professional development and qualifications 
updating as a principal to be able to effectively cope with new changes 

25 

7 
I need more direct support from ADEC to  properly manage my school 

There are a lot of changes in the school system that requires me to have 
new skills and knowledge. 

I need more skills and knowledge to  continue working as a qualified 
29 effective leader. 

I I 

28 1 need more opportunities to  do leadership training 

30 1 have limited knowledge about future schooling in the Abu Dhabi 

31 

In the management of my school I need more assistance in developing I 33 I problems solving skills 

As a principal I need to  concentrate a lot on staffing matters 

32 

1 34 
1 I carry out my job in the frame of ADEC policy and related to  its policies. 1 

Carrying out ADEC directives is often difficult for me to  do 
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.BE WHAT ' 

I 

1 

I ISTRALIA iversity 

Evolving leadership roles of Emirati School Principals: Implications for 
pimipal professional development and training 

INFORMATION FOR RESEARCH PARTICIPANTS 

The aim of this project is to generate new research to assist Abu Dhabi in solving 
current and future leadership challenges. Specifically the aim of the research is to 

I 
develop a knowledge base that will contribute to a strategy that will strengthen the 

1 leadership characteristics of school principals. In particular, the research will aim to 
identify current and future leadership challenges facing school principals. The 
research will focus on identifying current and potential leadership skills. A related 
aim of the research will be to re-conceptualise leadership requirements and skills from 
an Emirati perspective. The research is being undertaken as part of a postgraduate 
research qualification and the data collection component will consist of interviews, 
questionnaires and source documents. The results of this research will be used to 
learn about the best approaches for Evolving leadership roles of Emirati School 

Your involvement 
Your participation in the research is voluntary and any information you provide 

will be anonymous. You may withdraw from the study if you wish and you can do so 
at any time. You have the right not to answer any question if you wish to do so. 

I Some interviews will be taped but your permission will be sought before this is 
done and you have the right to decline this request. 

How we will use the information 
The information you provide will be combined with the information provided 

y other participants and analysed to determine current trends to develop leadership 
oles of School Principals and to recommend approaches for doing the same in Abu I habi schools. The information obtained will be presented in a PhD thesis and might 
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published. The data collected in this study may be kept for a period of 5 years in 
accordance with the Central Queensland University's code of conduct. 

Your permission 
We need your consent in writing to confirm your involvement. You can give this 

consent by completing and signing the attached 'consent' form. Signing the form 
means you have agreed to participate in the study but it does not stop you from 
withdrawing if you change your mind later on. 

If you decide to withdraw, please write or telephone the researcher at the 

Confidentiality 
All information received from you during the study will be kept confidential. It 

will not be divulged to any one that could reveal your identity. All raw information 
collected in this study will be kept under lock and key and information in electronic 

! I format will be kept in a repository that will be password protected. 

: For contacts and further information 
If you would like further information on the research you may write, telephone 

or email the researcher: 

Abdulla A1 Nuaimi 
507/100 Harbour Esplanade 
Docklands, Melbourne 3008 
Vic, Australia 

Tel: +614 2227838 / +971506192333 
e-mail: alnuaimil l@ho trnail.com 

Or the Principal Supervisor: 

Emeritus Professor John Dekkers 
Adjunct Professor 
Faculty of Informatics & Communication 
Central Queensland University 
Rockhampton 
Queensland 4702 
Australia 
Phone: 00-61-7 4923 2611 
Email: j.dekkers@cau.edu.au 
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Appendix D 

BE WH&. . - J WANT TO -- 
l l l V C I  31ty 
AUSTRALIA 

Evolving leadership roles of Emirati School Principals: Implications for 
*rindpal professional development and training 

ear Colleague, 

The aim of this project is to generate new research to assist Abu Dhabi in solving 

current and future leadership challenges. The research will also develop a knowledge 

base that will contribute to a strategy that can strengthen the leadership characteristics 

of school principals. In addition, the research will identify current and future 

leadership challenges facing school principals and which will lead to a re- 

conceptualisation of leadership requirements and skills from an Emirati perspective. 

The results of this research will be used to generate the best approaches for evolving 

leadership roles of Emirati School Principals now and in the future. 

120 

Researcher \ Abdulla A1 Nuaimj 
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personal information: 
Name (optional):. . . . . . . . . . . . . . . . . . . . . . . . School name (optional):. . . . . . . . . . . . .. . . . . . . . . . 

(2) preparatory (3) secondary All cycles 

Credentials: 

O High school degree Diploma Bachelor Masters 

Work experience: 

OLess than 5 years 05-10 years 11-15 years q 16-20 years OMore 

ULess than 25 25-35 36-45 46-55 OMore than 55 

Marital status: 
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Strong Agree (SA), Agree (A), Undecided (U), Disagree ( D )  and Strong Disagree (SD). 
Questions SA A U D SD 

7 I am aware of ADEC strategic plan. 

Training courses for me should be periodic and continuous to improve and 
e many aspects of my professional development 

principals need continuous professional development to improve 

3 their managerial skills and satisfy their needs. 

A culture of sustainable professional development training should be 

4 promoted through different ways of media. 

5 graded -system. 

I I I I I I 

8 The English language should be used in the teaching of Math and science. 

I 

I My key roles are planning and management and I should do this every day 1 1 1 1 1 1 

7 

- 

9 

10 

I have a perfect understanding of ADEC policy 

It i s  important for me to involve senior staff in school planning 

1 need to be a principal for extended period of time to be effective 

I 

13 

14 

The shortage in the number of administration staff prevents me from 
performing other important duties 

12 

Only an Emirati principal can deal with Emirati culture 

Training is needed to improve my communication skills with staff. 

15 

I am the only decision maker who can take the most proper step regarding 
school plan. 

To ensure that the school i s  well managed I must have a key role that 
enables me to take my decisions? 

I need to improve my skills in the writing and the preparation of staff 
reports 

I need collaboration of and supervision From overseas educational experts 
18 to develop and adopt ideas for my school. 

I I I I I I 
19 Principals need to study abroad to get higher degrees 

I 

20 I I need more assistance to deal with internal school problems. 
I I I I I 

I 
3 1 Principals need regular training to keep up to date with ADEC policy 

I I I I I 

I 
4 1 Principals need opportunities to  contribute to education policy making 

I I .\ -- 
There are a lot of changes in the school system that requires me to have 

25 new skills and knowledge. 
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need further professional development and qualifications updating as a 

26 principal to be able to  effectively cope with new changes 

I I I I I 

I need more direct support .from ADEC t o  properly manage my school 
I 

1 need more opportunities to  do leadership training 
I I I I I 

) 29 

I need more skills and knowledge to  continue working as a qualified 
I 

effective leader. 

I have limited knowledge about future schooling in Abu Dhabi '-t-. 1 1 1 I I I 

-1 

r 
i 

As a principal I need to concentrate a lot on staffing matters 

It is often difficult for me to  carry out ADEC directives I 
i 32 

- 33 1 need more assistance in developing problems solving skills in my school 

I 

34 1 carry out my job within the framework of ADEC policy 
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Appendix E 

( Survey questions-refined pool of questions that identify each of 
the questions 

Themes are-Leadership issues, Management issues, Futures issues, Training 
issues & planning issues. 

P7 Questions Theme 

1 

2 

I read ADEC policy for future planning of my school 

3 

Futures issues 

Training courses for me should be periodic and continuous improve and upgrade 
many aspects of development 

I I 

Training issues 

Training for school me is needed to improve managerial their skills 

4 

5 

Training issues 

6 

A culture of training should be promoted through publications and bulletins 

The best way to  develop a school to  have graded schools 

I I 

lo 1 I spend time to  make sure that everything is properly organised at my school 

Training issues 
I 

Planning issues 

It is important that administration supervisor regularly visit principal 

7 

8 

9 

1 Management issues 

Management issues 

1 11 
1 I must have a key role to  ensure that the school is well managed 

English language should be used in schools in the future 

It is important for me to  involve senior staff in school planning 

1 need to  spend time to  make sure that everything to  done at my school 

/ Management issues 

Futures issues 

Management issues 

Management issues 

1 15 
1 The lack of administration staff prevents me for doing other important jobs 

12 

13 

14 

1 Management issues 

I need help with an emiratisation program to  deal with culture at my school. 

Training is needed to  improve my communication with staff. 

My skills need improvement for the preparation of staff reports 

1 I need more assistance to  deal with school problems 

Training issues 

Training issues 

Training issues 

16 

17 

18 

1 Planning issues 

- 

Planning at my school is only done be me 

1 need Overseas visits to get new ideas for my school 

Principals need overseas study for higher degrees 

Leadership issues 

Futures issues 

Training issues 

Subject supervisors have an important role in the operation of my school Management & 
Planning issues 

My school would have higher standards if there are more Emerati teachers 
Futures issues 
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and knowledge issues 
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22 Principals need regular training to keep up to  date with ADEC policy 

- 23 Principals need opportunities to  contribute to education policy making 

Training 8, Futures 
issues 

Futures issues 

- 25 1 need more qualifications as a principal to  be able to  effectively cope with new 
changes 

Training & Leadership 
issues 

I I 

- 27 

- 26 

i I 
1 need more opportunities to  do leadership training 

I I 

I I 1 31 Carrying out ADEC directives is often difficult for me to  do 
1 

Management issues 

1 need more direct support from ADEC to  properly manage my school 

Training & Leadership 
issues 

28 

I I -  
I 

32 In the management of my school I need more assistance in developing problems Training & Leadership 
solving skills I S S U ~ S  

Planning issues 

Leadership issues 29 
I 

I I 
33 1 am accept of all ADEC policy Management issues 

I need more skills and knowledge as a leader 

1 have limited knowledge about future schooling in the Abu Dhabi 

30 

Leadership issues 

As a principal I need to  concentrate a lot on staffing matters Leadership & 
Management issues 
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Appendix F 

I 
1 N O  I I Question I 

PSI items and research questions 
/ Questions 

I ' 1 I have a perfect understanding of ADEC policy 
I 

RQl 

Research 

7 I am aware of ADEC strategic plan. RQ1 

-8 
I I 

The English language should be used i n  the teaching of Math and science. 

I I 

RQ1 

RQ1 19 

I I 

Principals need to study abroad to get higher degrees 

RQ1 23 

I 

Principals need regular training to keep up to date with ADEC policy 

RQl 29 

I I 

I need more skills and knowledge to continue working as a qualified effective leader. 

RQ1 30 

I I 

I have limited knowledge about future schooling in  Abu Dhabi 

RQl.1 13 

I I 

1 17 1 I am the only decision maker who can take the most proper step regarding school plan. 1 RQ1.3 

Only an Emirati principal can deal with Emirati culture 

RQl.1 14 

6 

1 21 Subject supervisors have an important role in  the operation of my school I RQ1.3 1 

Training is needed to improve my communication skills with staff. 

RQ1.2 10 I need to be a principal for extended period of time to be effective 

administration supervisors should visit principals regularly 

1 15 / I need to improve my skills in  the writing and the preparation of staff reports 

RQ1.3 

2 

1 21 1 Subject supervisors have an important role i n  the operation of my school I RQ2 I 

Training courses for me should be periodic and continuous to improve and upgrade many 
aspects of my professional development RQ2 ~ 

23 
I I 

1 28 1 1 need more opportunities to do leadership training 

Principals need regular training to keep up to date with ADEC policy 

24 
I I 

RQ2 

27 

Principals need opportunities to contribute to education policy making 

I I 

A culture of sustainable professional development training should be promoted through l 4  I different ways of media. 

RQ2 

I need more direct support from ADEC to properly manage niy school 

3 
- 

I 

6 1 administration supervisors should visit principals regularly 
I 

RQ2.1 

RQ2 
I 

3 

I I 
RQ2.1 

r 1 8  1 I need collaboration of and supervision from overseas educational experts to develop and 

1 need more assistance in  developing problems solving skills in  my school RQ2 

School principals need continuous professional development to improve their managerial 
skills and satisfy their needs. 

RQ2.1 
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adopt ideas for my school. h-- 
k-nglish language should be used in the teaching of Math and science. 

I 

RQ2.2 

I 

have higher standards if there were more Emirati teachers RQ2.1 

My key roles are  planning and management and I should do this every day RQ2.2 

that the school is well managed I must have a key role that enables me to take my 
decisions? 

RQ2.2 

The shortage in the number of administration staff prevents me from performing other 
important duties 

RQ2.2 

I 

professional development and qualifications updating as a principal to he 
able to effectively cope with new changes 

- - 
I need more assistance to deal with internal school problems. 

There are a lot of changes in the school system that requires me to have new skills and 
knowledge. 

I need to concentrate a lot on staffing matters 1 

RQ2.2 

RQ2.2 

1 1 i t  is often difficult for me to carry out ADEC directives 

It is important for me to involve senior staff in school planning 

1 22 / My school would have higher standards if there were more Emirati teachers 1 RQ2.3 1 
I 18 

I need further professional development and qualifications updating as a principal to be 
able to effectively cope with new changes 

I need collaboration of and supervision from overseas educational experts to develop and 
adopt ideas for my school. 

RQ2.3 
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Appendix G 

I Introduction 

The researcher is conducting research concerning leadership and roles of Principals in 
~ b u  Dhabi schools. In particular, the research concerns the problems and issues .the principals 
face, their professional development and training needs and preparation for the future. 

Dear principal, 
You have, already completed the Principals' Survey. Data you submitted has been 

analysed, and the interview questions concern finding out more to help explain the survey 
results. 

This interview will take about 30 minutes. All information provided is confidential, and 
you do not have to answer any of the questions you are asked if you cannot, or do not wish to, 
do so. 

Thank you again for participating in this interview. 

Id 

Abdulla A1 Nuaimi 

132 



1) Questions About School Principals' Roles 

Q12 What are your key roles as Principals? 

Q16 There is a shortage of support for Principals. What particular duties need 
more of your attention? What prevents you from doing other duties? 

Q11 A role of the Principal is planning and management. Why don't you give 
this role to your assistant? 

2) Ouestions about Schools Principal Leadership & Management 

Q 10 The results indicated that a similar percentage agreed and disagreed that 
"you need to be a Principal for an extended period of time to be effective." Why? 

I Q9 Why is it important to involve senior staff in planning? How is it to be 
done? 

Q24 What opportunities do Principals need to contribute to education policy 
I making? What types of policies? 

3) Questions about Principals' Needs & Issues 

Q20 The survey results indicated that Principals need more assistance to deal 
with internal school problems. What problems are being encountered at your school? 
Why do you need assistance from outside? What problems need to be solved from 
outside? 

Q25 What new skills and knowledge do Principals want? 

Q29 What skills and knowledge do you need to be an effective Principal? 

Q30 What particular knowledge do you need about the future of schooling in 
Abu Dhabi? 

4) Questions about Princi als' Training and Professional Development 
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Q3 Why do you need continuous PD to improve managerial skills and 
knowledge? What particular managerial skills and knowledge? 

Q4 Why need there be sustainable PD and why promoted through media? 
what other ways? Why ADEC? 

Q14 What training and PD is needed for communication skills? 

5) Ouestions on ADEC Involvement 

I Q32 What are the particular directives, and why are they difficult to carry out? 

Q27 What kind of support do you need from ADEC? 

I Q1 How have you learned about the ADEC strategic plan? 





- --  . - 

APPENDICES 



APPENDICES 

GP $>+3 &>dl *_*1 J p  a J ( 4  

NAI i ~ @ j ~  $ j l ~ Y l  &ljLpSl 3 4  &I 3 $jl-l 31 ~i;; IiLd - 3 p 

F qi E t s  - c ~ j i ~  < j~q~ ~ I ~ L ~ S I  a J h  

cj> IiLd> ' ~IUI &I J.&Jl &UI+ - 4 p 

F + &\iu3 P ~ ~ V I  *I&\ 

P&I$I &IjLpS h j I 4 ;  & - &I -jdI La -14 p 

6 isj& jP &i (5 . . 

?I+ &dl ljU3 6 + LL!I L. - 32 p 

~ ~ & ~ \ & + 4 ~ i ) i ~ u ~ i l l ~ d 1 ~ ~ ~ . - 2 7 ~  - 

F + & ~ \ & ~ l + ~ l U l ~ & ~ - l p  - 



APPENDICES 

Appendix H 

I Principal and Supervisor Leadership Survey 
Ths survey consists of 14 questions and some principals answer the questions. Please read 

be answers then choose your choice. To complete this survey put a response using the 5 point as 

I follows: 
Strong Agre~  (SA), Agree (A), Unde~ded (U), Disagree (D) and Strong Disagree (SD). 

Questions 1 SA I A I U  I S D  D l  

Answer to Q 12 

Answer to Q 16 

Answer to Q 11 

Answer to Q 10 

Answer to Q 9 

Answer to Q 24 

Answer to Q 20 

Answer to Q 25 

Answer to Q 30 

Answer to Q 3 

Answer to Q 4 

Answer to Q 14 

Answer to Q 32 

Answer to Q 27 
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1.1 The Title 

Evolving leadership roles of Emirati School Principals: Implications for principal 

professional development and training: How can Emirati principals be prepared for 

educational leadership for the Abu Dhabi schools of the future? 

1.2 Background and contextualization of the proposed research 

The United Arab Emirates (UAE) is experiencing rapid and accelerated change 

in education. Compared to educational change in other countries, in the UAE, years of 

change are being compressed into months of reform (ADEC, 2008). The UAE is 

wishing to invest heavily in education to develop the human capital of its people. It also 

wishes to become the cultural and educational centre of the Arab world. This 

investment extends to an extensive infrastructure and building plan including, new 

schools, technical education facilities, and university precincts; and provision of 

advanced ICT hardware and software for teaching and learning purposes. 

As well as investment in physical and capital infrastructure, Abu Dhabi has also 

invested significantly in human resources. These investments include accelerated 

principal training and rapid expansion of the teaching force. In term of school 

investment, new curricula has been developed and implemented, and a new 

credentialing and examination system has been introduced (ADEC, 2008). 

Underpinning these developments is investment in the latest technology, so as promote 

innovation and change in a networked environment. 

The pace and scale of development and innovation are creating new demands on 

Abu Dhabi educational leaders and principals. These demands include managing the 

current educational institutions, at the same time as implementing a range of new 

programs and government educational policy initiatives. These demands are also 

calling into question the current skill set of educational leaders and require new skills 
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and capacities. This may require significant new investment in preparing future 

and educational leaders. 

It is well documented in the research literature that effective principals are 

strong educators; anchor their work in central issues of learning and teaching; and are 

able to undertake continuous school improvement (Fullan, 20078~ Hattie, 2009). In the 

~mirati context, principals are also the guardians of their rich and traditional culture 

(ADEC, 2008). It follows that Emirati principals use Emirati cultural understandings in 

communicating with parents, managing the school conimunity and representing and 

reflecting key aspects Abu Dhabi's emirate society. 

As well as meeting Emirati cultural requirements Emirati principals also need to 

lead their scliools through tlie goal-setting process in which student achievement data is 

analysed, improvement areas are identified and actions for change are initiated. This 

requires principals to work collaboratively with staff and school community to identify 

discrepancies between current and desired outcomes, setting and prioritizing goals to 

help close the gap (Fullan, 2000). This is intended to result in improvement and 

monitoring strategies aimed at accomplishing the goals, and commuiiicating goals and 

changing efforts to the entire school community. 

Clearly the growing demands on Emirati principals are very considerable. For 

example, they must ensure that school iniprovements and other priorities are properly 

addressed through professional development opportunities for their staff. As well, 

Principals must also ensure that staff development needs are identified and align with 

school improvement priorities (WAM, 2008). 

To meet these learning needs, a well developed plan for the future leadership 

characteristics of principals should be initiated and implemented so as to improve the 

leadership of Abu Dhabi schools (ADEC, 2008). The research will broadly identify 

major school developments that may have direct or indirect influence on school 

leadership, such as school environment, school infrastructure, human resource 

capacities, and enhanced involvement of local communities in school life. By 

investigating how schools are expected to develop in the future, the f~~ tu r e  leadership 

needs of principals can be identified. Accordingly, the findings can serve as a 

springboard for ADEC to further investigate related leadership matters. 
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Research has revealed that the role of the school principal is crucial in providing 

an effective educational environment. 

The current educational challenges facing Abu Dhabi has resulted from the pace 

of educational reform and change and the rapid promotion of Emirati principals in 

addition to the normal challenges of managing school. 

1 q ,  ~ ~ ~ e a r c h  problem statement 
I - 

This research project is concerned with problems and issues faced by school 

1 principals in Abu Dhabi. 
I 
i Investigations by the Abu Dhabi Education Council (ADEC), has revealed that 

1 many principals do not have the appropriate academic qualification level. As well, the ' pace of reform and change requires principals' knowledge and skills to be enhanced. 

Principals report that they are experiencing problems in communicating with their staff 

and parents. 

As a consequence of these issues the following problems have arisen: 

1. Principals are reporting difficulties in problems in implementing ADEC 

directives and initiatives, especially the Emiratisation initiative; 

2. Schools are experiencing increased behavioural and learning problems and 

student are not liking the school; 

3. Difficulties in government schools are encouraging a drift of students into the 

private sector; and 

4. School evaluations report negative student perception of the educational 

I influence principals in their performance in leading their schools in the new context of 

1 less management control from ADEC, less support for principals from supervisors of 

principals and the Ministry of Education, increased conflict within schools that are 

poorly managed; and reduced interaction with local school communities. 

The research will focus on the development of new strategies and guidelines for 

principals to meet their learning needs. These strategies will be developed through an 
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of future schooling in the UAE and the new knowledge and skills that 

will need to lead them. 

This research topic concerns currelit and future leadership roles of school 

in Abu Dhabi schools. 

The rationale of this research is that research is needed to find out the skills and 

knowledge required by Emirati school principals to improve school management and to 

have school achieve international standards. The skills and knowledge required now 

has expanded as the education system has developed and is likely to change further. 

As a result, the future skill and knowledge sets of Abu Dhabi school principals 

need to be identified as the education system continues to develop and change. 

In order to achieve a higli quality of education in Abu Dhabi public schools, 

some fundamental leadership challenges must be tackled. One of these problems is to 

enhance the skills and training and preparation and ultimately the quality of public 

school principals and enhance their leadership characteristics in Abu Dhabi. 

4. Significance statement 

The research will represent a major contribution to the efforts to find strategies 

to develop leadership roles of school principals in Abu Dhabi. Currently there is no 

Abu Dhabi sourced study of school principal leadership. One study has been conducted 

on principal leadership characteristics by an international consulting group (ADEC, 

2008). This study was a limited cross sectional study located in a fixed time frame. The 

proposed research will develop a significant futures orientation, link leadership 

capacities to projected changes in the educational system and identify leadership 

challenges and skills required and how to meet them. 

As well, the project will lead to a greater understanding of aspects of Emirati 

leadership in an Emirati educational context. 

This research is important for the Abu Dhabi government as it can be used to 

solve leadership problems and develop the leadership skills of principals. This will 

allow principals to enhance their performance improve their leadership capacities. 
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i 

This proposed research is significant because it is the first of its nature to be 1 
carried on educational leaders in Abu Dhabi and will be a cornerstone for other I 

I, 

to build on. 

j. 
aim statement 

The aim of this research is to generate new knowledge to assist Abu Dhabi in 

solving current and future leadership challenges. Overcoming these challenges will 

improve the performance of school human resources and enhance educational outcomes 

of the students this is particular with respect to the Emiratisation process. 

A critical aim of this research is to develop a skills and knowledge base that will 

contribute to a strategy that will strengthen the leadership characteristics of future 

school principals. In particular, the research will aim to identify current and future 

leadership challenges facing school principals. The research will also focus on 

identifying current and potential leadership skills. This will enable the Abu Dhabi 

education system to increase its capacity to address current challenges and to enhance 

the perfomlance of educational leaders. 

A related aim of the research will be to re-conceptualise future leadership 

requirements and skills from an Emirati perspective. This will require the research 

project to understand the leadership frame in the evolving and dynamic Abu Dhabi 

educational context. This will require the project to: 

establish what 'leadership' means to principals of schools within the context of evolving 

cultural paradigms in the UAE; 

document the future influences, challenges and developments in the wide range of 

learning and teaching roles in schools in the UAE; 

research how to recognize effective performance of principals and their capabilities, now 

and in the future; 

identify the support mechanisms may be of assistance in developing these capabilities; 
and 

develop means to bridge the gap between local and international leadership standards. 
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6,Research questions statement 
To address the aims the following research questions have been developed: 

RQ1. What leadership skills and knowledge do principals need to provide 

effective leadership in Abu Dhabi schools? 

RQl. 1 What speczfic skills and knowledge are required by principals for 

communicating with st@ parents, students and the community? 

RQl. 2 What speczfic skills and knowledge are required by principals for 

effective management and operation of their school? 

RQ1.3 How will these skills and knowledge sets change and evolve in 

the future? 

RQ2. What learning and development programs are required to prepare 

principals for effective leadership? 

RQ2.1 What principles underpin guidelines and policies developed to 

enhance leadership skills? 

RQ2.2 What challenges (present and future) do principals have in 

carrying out their roles? 

RQ2.3 ?Vhat strategies can be used for principals to become more 

effective ? 

RQ3. How is effective performance of future principals and their 

capabilities to be recognised now and in the future? 

7 .  Objectives statement 
To address the RQ's the following objectives will be undertaken. 

1. Undertake a literature review to establish principal knowledge and skills needed for 

effective leadership in an Abu Dhabi context (RQ1.l and RQ1.2). 

2. Undertake a literature review to identify policy, practises and strategies required for 

effective principals' leadership (RQ2.1). 

3. Audit current leadership requirements (RQ2.3 & RQ3). 

4. Collect data using interviews and surveys with educational leaders and principals to 

explore future leadership needs and requirements. Survey strategies required for f~rl-ure 

I leadership challenges (RQ2.3 & RQ3). I 
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5. Analyse the research data to develop proposed leadership preparation strategies that 

can be used to develop recommendations to the improve secondary school leadership 

g mowledge production statement 
Mode 2 type knowledge production emphasises the following aspects: 

the context in which knowledge is generated and applied; I 

the multiple perspectives that heterogeneous professional and social 

communities bring to the research problem; 

the transdisciplinary nature of the research and its research 

methodologies; and 

the location of the research in practical problems and issues facing 

professional and social communities (Jacob, 2000). 

This proposed research responds to issues central to the Abu Dhabi educational 

context. As outlined in the rationale and contextualisation statement, the Abu Dhabi 

educational system is experiencing continual and rapid change. This is placing 

pressures on educational leadership. This proposed research has been developed from 

conversations and discussions that reflect this leadership context. The research is 

designed to shape and inform this conversation. Not only has the proposed research 

emerged from this professional community but will be deeply embedded in it (Graham 

& Smith, 2007). Data will be collected from the community and principals and the 

results from the study are expected to shape and influence future conversations and 

discourse. The educational leadership conlmunity is small, and bounded by Eniirati 

national identity. The research is framed by this community and seeks to reframe it - a 

key emphasis of mode 2 knowledge production. 

The proposed research seeks to identify possible school futures and then 

undertake interviews and discussion to elicit principals' visions and expectations of the 

futures of schooling in Abu Dhabi. It then seeks to align these developments with 

future leadership requirements to plan for future principal preparation. This approach in 

the research will involve connecting with multiple perspectives from amongst current 

principals and education leaders (Gibons, 2001). It follows that the proposed research 

will proceed in multiple sites and school contexts. The research will synthesise multiple 
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views. As well, the research will incorporate aspects of Emirati educational leadership 

and develop a fully complex picture of principals' knowledge and skills in their 

professional context. This close interaction with the profession and its iirture is a 

significant element of mode 2 knowledge generation. 

Mode 2 knowledge production requires application of transdisciplinary process to 

the production of knowledge. According to Graham & Smith (2007) 'the first 

significant attribute of transdisciplinary knowledge production, then, is that it integrates 

what we presently know as single disciplines. Integration has the effect of combining 

concepts and methodological approaches so that the separate components are fused into 

a new whole. The knowledge generated by the new whole is greater than the derivative 

disciplinary parts". 

This research will synthesise thinking and approaches and knowledge from a number of 

diverse disciplines. The literature review in Assignments 2 and 3 will identify the 

disciplinary source of much of current and future knowledge about effective school 

leadership. However, this disciplinary developed knowledge, will have limited impact 

in the 

Emirati cultural context of effective school leadership in Abu Dhabi. The current 

research will be transdisciplinary in that it seeks to test out leadership ideas with 

Emirati principals. This cultural and professional context operates as a lens to define 

and interpret the meaning of effective leadership practices in an Emirati context for 

Emirati principals. This cultural context has not been researched previously even 

though it is the prism through which educational innovations and changes are 

interpreted and implemented by Emiratis. This transdisciplinary (Nowotny, 2001) focus 

is expected to promote significantly more professional input and participation in this 

research than previous research conducted by international non Emirati consultants. 

Though concerned with future schooling, the research is located at the core of 

effective leadership practice in Abu Dhabi schools. It is this leadership practice that has 

provided the practical problems to be investigated (Nicolescu, 2002), the research 

methodology which will incorporate the multiple perspectives of the participants and 

professional conlmunity which will and utilise any findin.gs and applications. The 

approach of seeking to identify futures schooling scenarios and validate these by 
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seeking the views of the profession will provide new mode 2 knowledge for the 

professional community. 
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Evolving leadership roles of Emirati School Principals: Implications for principal 

professional development and training: How can Emirati principals be prepared for 
, 

educational leadership for the Abu Dhabi schools of the future? 

2, Transdisciplinary research in relation to the research problem and 

A critical aspect of transdisciplinary research is its subjectivity. According to Graham 

& Smith (2007) ' The third significant attribute of transdisciplinary knowledge 

production is that it combines subjective intuition and objective research such that 

individuals are able to articulate their role in solving the problems of a complex 

society'. 

This aspect of transdisciplinary research is most appropriate when approaching 

research where the researcher is located in a professional community. Furthermore this 

educational leadership community in Abu Dhabi has jointly developed the research 

problem with the researcher. As well this educational leadership community will be 

responsible for the conversatioiis that will develop research solutions that the 

community will implement to overcome leadership challenges. In this way 

'Transdisciplinary has the potential by way of reflexivity (thinking back on what has 

been learned) to integrate the individual into the research process and thereby create a 

better society' (Graham & Smith, 2007). 

Transdisciplinary research also develops frameworks that assist in integrating 

knowledge from a variety of disciplines. This integration is more likely then to inform 

multi layered responses to complex professional problems. In particular, the 

transdisciplinary approach assists in the development of connections and links between 

the discipline based research. It these connections and links, that provide more 

practical frameworks for problem solution and resolution. 

Transdisciplinary approaches to research emphasis a futures orientation because they 

incorporate unpredictability. Because they integrate the multiple agendas represented 
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by various disciplines they provide new perspectives on future knowledge production. 

This research emphases a future orientation in developing research on future 

developments in schooling and the attendant educational leadership requirements of 

To identify the transdisciplinary nature of the research an extensive literature review 

was completed. This literature review attempts to identify the disciplinary sources of 

the literature and its transdisciplinary nature. 

3. The transdisciplinary policy and educational context 

The policy and educational context of the research presents a complex and multi 

dimensional transdisciplinary research problem that is not amenable to single discipline 

solution. 

This research project's focus is to provide research that can ultimately enhance the 

leadership skills of principals in Abu Dhabi public schools. The Abu Dhabi education 

system is presently undergoing rapid and wide ranging change and development (& 

Dhabi Council 2007). A national goal of Abu Dhabi schools is to achieve international 

standards (ADEC, 2008). In this respect principals will need to both guide school 

reform and innovation and manage dynamic schools. These two objectives of 

educational leadership are contrasted in the literature on educational leadership. This 

literature review will consider the context of the research project and report on research 

about how school leaders, specifically principals can build essential leadership capacity 

that supports school success and student achievement in a rapidly changing education 

system for the future. This futures component of the research will require a 

transdiscplinary approach to the research problem and its solution. 

As well, the Emirati context of effective leadership is critical to the research 

problem. The research will be examining effective leadership in Emirati schools by 

Emirati principals. Effective leadership in this context is a complex and multi 

dimensional construct underpinned by a strong Emirati culture that has yet to be 

explicated in the literature. As a result the research question and problem has a 

significant transdisciplinarity. 
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of the literature and their transdisciplinary nature 
research literature has been developed from four different disciplines and 

paradigmatic approaches. The literature then reflects the ways that different discipline 

have approached the problem of effective leadership. 

These paradigms include a transformational approach to leadership best reflected in 

the research of Fullan (2000, 2003, 2007). His approach reflects insights from research 

on leadership conducted at the Ontario Institute of Education in Canada. 

Another approach concerns instructional leadership aimed at developing a positive 

learning environment and promoting the schools ability to achieve student learning. 

Tliis approach is best reflected in the research of (Lapointe & Davis, 2005). This 

research has evolved into the development of leadership standards and frameworks 

(Gaynor, 1998). That alerts principals to key aspects of leadership concerned with 

student's achievements and instructional strategies. 

Another approach to the area of effective educational leadership has been to apply 

insights from business management and organizational theory to the tasks of leadership 

in education. Key proponents of this approach include Covey (2001) and others (The 

Lewis College, 2007). A feature of this research approach is to identify the personal 

attributes of educational leaders that correlate with effective leadership. There is a large 

corpus of research that focuses on this approach to educational leadership. 

The final paradigm reflects the policy context of leading schools and educational 

systems (OECD, 2008). Leadership is a critical factor in any educational system and 

there is a considerable body of research that reports on leadership policies, leadership 

training and leadership evaluation. Currently, an OECD (2009) study into effective 

leadership practices is challenging policy makers to develop new approaches to 

conceptualizing effective school leadership. A new way understanding the issues in 

effective leadership has been developed out of this policy oriented approach to 

researching effective leadership. In 2001 the OCED published materials on the future 

of schooling which sought to explore possible shapes of the future school and its 

implications for school leadership (OCED, 2008). 

Common to all the above approaches in the literature is consistent use of case study 

and evaluation methodologies from a qualitative perspective. Also common have been 

lighthouse and case studies of inspirational leadership. These multiple paradigms 

contain varied shared understandings and widely different research questioiis and 
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methodologies that reflect the vision of educational leadership from each paradigm. 

Despite sharing common understandings and methodologies the literature reveals that 

the research has been very discipline based. These disciplines have informed policy and 

pactice in western nations, but the cultural context of Emirati educatiobal leadership 

will require integration of these separate disciplinary approaches to develop 

frameworks to guide policy and practice in Abu Dhabi. 

The following sections provide more detail on the impact on policy and practice of 

each disciplinary approach to effective leadership. 

i 1 5. Transformational leadership literature 

Transformational leadership is the current frame guiding research and thinking into 

poviding educational leadership that assist schools to respond to the external educational 

rnvironrnent, and manage schools to meet new challenges and introduce innovation and 

change (Covrig, 2000). The work by Fullan (2000, 2003, 2006) on school leadership 

dominates the literature. As well, Fullan's leadership and principals training materials 

dominate principal preparation professional learning and training. 

Fullan's (2000) research identifies leadership as being one of the most important factors 

improving schools and overcoming common problems schools face, such as reducing the gap 

between high and low performance of students and enhancing student achievement. 

According to Fullan (2000, 2003, 2006) educational change requires schools to develop 

hared meanings. This leadership knction focuses on relating meanings together in an 

nterrelated web that is based on values and relations in the context of the school. This priority 

n leadership reflects a transformational approach (Caldwell, 2006) to leading schools. It 

'pecifically addresses the role of change in schools. In the Fullan inspired literature, change is 

"stant. Furthermore change is an uncertain balance between stability and excitement where 

ileducational partners need be totally involved. 

Fullan's research acknowledges that for effective change to occur the following processes 

"st be followed: 

Teachers must own the changes in the three areas of teaching skills, classroom climate, 

and professional characteristics. 

The principal's must lead transforniational improvement. 

The students should be heard and have a voice, their opinion counts. 

17 
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Regional support must assist the school towards change. 

Educational consultants can support needed strategies to implement change. 

parents and the community must be involved. 

~~vernments  and their good systems and authority. 

, points are often referred to as the seven principles of school leadership. 

Fullan also discussed ways to attract teachers into teaching, outlined necessary teacher 

fessional development; and stresses the importance of collaboration, communication and 

bking outward in forming and modeling successful innovative teachers. 

Finally Fullan (2001) recommended six messages about change which guide most 

leaders in preparing to implement changes. These are 

If people cannot find meaning in any reform it cannot have an impa.ct. 

r Existing strategies will not get us to where we want to go. 

r Although short-term gains can be achieved by standards based reform it is deadly if the 

conclusion is that schools should do more of the same. 

The 'learning orgai~isation/community' is more than a cliche. 

We need to consider the collective good. 

We have to learn to live with change. 

It follows from the above that Fullan's research is important because Emirati principals are 

faced with constant change due to the rapid evolution of the school system. However, school 

change in an Emirati school context will require an extension of Fullan's approach to take into 

account the cultural aspects of school leadership in Abu Dhabi. 

6. Instructional leadership literature 

There is a significant literat~~re on instructional leadership. This literature focuses the role 

of the principal managing the school and enhancing student learning outcomes within the 

Parameters and structure of the educational system (Mohajeran & Ghaleei, 2008). 

I 
I 

I 

I 
I 
I 

I 

An extension of this approach to effective leadership in the current literature is the 

of a worldwide leadership standards and frameworks movement. Guidelines and 

k ~ e ~ o r k s  for leadershipiprincipal roles have been developed in most OECD nations (OECD, 

2008). These standards and frameworks have often been developed by principals' themselves 
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their principals' associations. The standards and frameworks are based on current best 

in effective leadership. They are there used to both guide the preparation of new 

1; evaluation principal performance and defined effective leaderships (Ambach, 2006). 

Some education systems have established institutions to train and develop school 

Bderders. ~xamples include the National College for School Leadership in England, the 

ership Academy and the proposed Victorian Institute of Education Leadership 

( A ~ ~ ~ ,  2009). The work of these leadership academies is often developed around applying 

he leadership standards and framework developed by the educational leadership profession. 

Transformational and instructional leadership have been contrasted the literature and 

P'O 
teed from different research paradigms. This limits their application to the Abu Dhabi 

because the UAE is undergoing educational expansion, change and development at a 

rapid rate (Policy Agenda 2007-2008). Effective leadership in Abu Dhabi will require 

significant development of both instructional and transformational leadership capacities. 

In this context recent research by Hattie (2009) provides evidence of the relative 

importance of both leadership approaches in relation to student achievement. Hattie (2009) 

reported a number of meta-analyses studies which attempted to measure the impact of 

instructional and transformational leadership styles on student achievement. Hattie (2009) 

concluded "It is school leaders who promote challenging goals, and then establish safe 

environments for teachers to critique, question, and support other teachers to reach these goals 

together that have most effect on student o~~tcomes. School leaders who focus on students' 

achievement and instructional strategies are the most effectivenp83. Although this conclusion 

strongly supported instructional approaches, the dynamic Abu Dhabi education system must 

support transformational leadership. 

7. Applications from business management and organizational theory 

literature 

The extensive literature on business management and organizational theory has also 

been applied to the problems of effective educational leadership. Research by Covey (2001) 

and Handy and Aitkin (1986) for example, have assisted educators to identify key elements in 
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ersonal attributes of leaders and in the structure of the educational organization that 

uJluence effective leadership. Although important in the literature this approach to effective 
1' 

lradership is limited in the Abu Dhabi context. The rapid pace of change and Emiratisation of 
9 

, ,' 
principalship have focused attention on transformational and instructional leadership 

roaches to overcome the challenges that will occur in the schools of the future. 

Sutton & Konzelmann, (2000) in an example from this paradigm articulated an 
I 
1 to the operation and management of businesses that addresses ways to more 

effectively engage the leaders (managers) with their staff. This approach - closing the knowing 

doing gap does have application to school leadership and management in the Abu Dhabi 

context. 

8. Transdisciplinary nature of the research topic and questions 

The review of literature shows that the research field is dominated by long standing 

disciplinary research focused around transformational and instructional leadership, and 

application of business management and organizational behavior approaches. However, my 

research problem and the entire area of effective leadership transcends these discipline focused 

approaches. It will require the interpretation of current disciplinary approaches to effective 

leadership from an Emirati cultural perspective. This will require an exploration of effective 

lezdership for the evolving educational system and leadership challenges in Abu Dhabi 

schools. The transdisciplinary approach has yet to be developed in the literature. My research 

will address this lack of research that proceeds from a transdisciplinary focus. 

Recent literature on the development of leadership standards and leadership academies from 

the policy literature (discussed in assignment 3 in the gaps in the literature) can act as a guide 

to effective leadership practice and offers some promising new ideas. However, leadership 

Sfandards are highly contextual and reflect the cultural context of their creation. My research 

will contextualize this research in the process of developing a transdisciplinary approach. 

MY research will develop a transdisciplinary extension of OECD policy research and research 

Publications (2001, 2008) that is outlined in Assignment 3. This OECD research investigated 

'hooling futures in the OECD nations. In 2004 a number of researchers (Coogan & Baumgart, 

2003) extended this research by exploring these OECD developed futures with the school 

leaders. The insights from this research is intended to provide a platform for developing a 

lransdisciplinary approach in my own research 



Assignment-2 

Council (ADEC) (2008). School Leadership Program,Team Analysis & 

Australian Department of Education; Abu Dhabi : ADEC 

eadership Education for the 'Fortune 300' of Education: To Generate 

Investment in Executive Development, We Must Focus Efforts on Leaders Who Are 

Serving the Highest Concentration of Low-Performing Students and on Leaders of a 

New 'Federal" Partnership for Education, Mr. Ambach Avers. Phi Delta Kappan, 87(7), 

pp 519. Retrieved June 25,2009, from Questia database: 

hQ://~ww.questia.corn/PM.qst?a=o&d=50 1536 1 135 

ca]dwell, B. J. (2006). Re-imagining Educational Leadership: Camberwel1,Victoria: Australia 

Council for Educational Research. 

Cogan and Baumgart (2003). Schooling for Tomorrow, View of Educators and Policy 

Makers in the Asia-PaczJic Region Towards Schooling for the Future: Survey 

Findings, Futureoscope, Poitiers, France, 12th- 14th February 2003. 

Covey, S. (2001). "The 7 Habits" 11 years later: Applying the habits in a technological world. 

Management Quarterly, 42(1), 2+. Retrieved June 24, 2009, from Questia database: 

http://www.questia.com/PM.qst?a=o&d=5002434l27 

Covrig, D. M. (2000). The organizational context of moral dilemmas: The role of moral 

leadership in  administration in making and breaking dilemmas. Journal of 

Leadership Studies, 7(l),p 40. Retrieved June 24, 2009, from Questia database: 

http://www.questia.com/~~.qst?a=o&d=5001777648 

Fullan, M. (2000). The three stories of education reform. Phi Delta Kappan, 81(8), Pp581. 

Retrieved June 24, 2009, from Questia database: 

I 
~~~:/~www.~uestia.com/PM.~st?a=o&d=500 12033 12 

21 



Assignment-2 

M. (200 1) Partners in learning, learning to lead change: building system capacity 

leadership for change library, Retrieved June 25,2009, 

http:l/www.michaelfullan.ca~resource~assets/msamotations/fullanl .pdf 

~ , , ] ] ~ n ,  M. (2003). Change forces with a vengeance. London: RoutledgeFalmer. Retrieved July 

2,2009, from Questia database: http://www.questia.com/PM.qst?a=o&d=108047719 

Fullan, M. (2006, November). Leading professional learning: think 'system' and not 'individual 

school' if the goal is to fundamentally change the culture of schools. School 

Administrator, p 63, lo+. Retrieved July 1, 2009, from Questia database: 

Fullan, M. (2007), Turnaround leadership: ,Journal of Educational Change, 8(3), pp. 29 1- 
I 

Gaynor, A. K. (1998). Analyzing Problems in Schools and School Systems: A Theoretical 

Approach. Mahwah, NJ: Lawrence Erlbaum Associates. Retrieved June 25, 2009, from 

Questia database: http://www.questia.com/PM.qst?a=o&d= 13 647832 

Graham, C. & Smith, R. (2007) Learning Management , Transdisciplinary Knowledge 

production and learning management. In R Smith, D Lynch & B Knight; Pearson 

Education Australia, 2007, pp.57-59. 

Handy, C. and Aitkin, R. (1986), Understanding schools us orgunisations. London: Penguin. 

hat tie.^, (2009), Visible Learning, Principals and school leaders: New York, Routledge 

lapointe, M., & Davis, S. H. (2006, Septemberioctober). Effective Schools Require Effective 

Principals: A Study of Professional Development for Principals Offers These Findings 

about the Qualities and Impact of Strong Programs. Leadership, 36, 16+. Retrieved 

June 25,2009, from Questia database: 



Assignment-2 

httP://~~~.questia.com/PM.qst?a=o&d=50285505 13 

eran and Ghaleei, 2008, Principal role and school structure, International Journal of 

social Sciences, http://www.waset.org/ij ss/v3/v3- 1 -7.pdf 

The Lewis College. (2007, November 6). Manila Bulletin, p. NA. Retrieved June 25, 2009, 

from Questia database: http://www.questia.cornlPMMqst?a=o&d=5023 722322 

OECD, 2009, Creating Effective Teaching and Learning Environments: First results @om the 

OECD Teaching and Learning Survey" Retrieved 10 August 2008, from 

http://www.oecd.org/document/010,3343,en~2649~3926323 1-38052160-1-1-1-1 ,OO.h 

tml 

I oECD, 2008, improving school leadership activity, Education and training policy division, 

i: I Retrieved 10 Jun 2009, from www.oecd.orgledu/schoolleadership 
I 

Abu Dhabi Council (2007). Policy Agenda 2007-2008, The Emirate of Abu Dhabi, Retrieved 

10 August 2008, from 

Sutton, C. L., & Konzelmann, S. J. (2000). Self-managed teams in the steel industry: An 
Iiiterview with John Selky. Journal of Leadership Studies, 7(2), p96. Retrieved July 1, 
2009, from Questia database: http://www.questia.comlPM.qst?a=o&d=5001778467 



Applied Research 



.- 

Assignment . 3 

Table of Contents 

......................................................................................................................... Assignment-3 24 

1 . Conclusions from the literature review ......................................................................... 26 

..................................................................................... 2. Exploring gaps in the literature 27 

3. Benefit of the proposed research ................................................................................... 28 

4 a References ........................................................................................................................ 30 



Assignment-3 

1, Conclusions from the literature review 

In Assignment 2 a substantial literature review was provided. This literature review 

documented the relatively disparate literature from a number of disciplines and paradigms. 

The review of the literature suggests: . There is a gap in the literature concerning research on principal roles and leadership. This 

is particularly the case for Abu Dhabi; 

A number of paradigms can be used to consider and describe principal roles and effective 

leadership; . In Abu Dhabi the principal needs to undertake transformational and managerial1 

instructional roles simultaneously; 

The importance of understanding and knowledge concerning future direction of 

schooling (OECD, 2006) is essential in formulating policy and guidelines for effective 

principal roles in future schools and for addressing current problems and issues; 

It is possible to document the roles of principals that are needed for effective leadership 

(Fullan, 2003); 

For schools to operate effectively and efficiently and to meet objectives, strong 

leadership is required by the principal (Fullan, 2006); and 

Student outcomes from schooling depend on principal's actions (Hattie, 2009). 

The review of the literature identified a futures focused study that can be adapted for an 

Emirate leadership context. The work by Cogan et a1 (2003) will be used to form the 

I transdisciplinary basis for the development of a research methodology that is future focused, 

reflects the community of practice and provides a way of exploring effective leadership for 

Emirati principals. 

I 

The research methodology is intended to use surveys and interview schedules about future 

Scenarios for schooling to be used with principals and ADEC officials to ascertain their 

Perceptions about the future development of the school system in Abu Dhabi and how these 

developments align with effective leadership. 
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f i s  htures focused research that includes the community of leadership practice can be used as 

a ba 
sis to develop a culturally sensitive policy and staff development program for principal 

l ~ o r  effectively manage the schools of the future. 

2. Exploring gaps in the literature 

1 The literature review revealed a way of approaching evolving principal leadership 

@@-ernents is the futures schooling research that has been established by the OECD (2001, 

2008). This research concerns a vision of schools for the future, commencing with a report on 

shape of the schools for the future. This approach has encouraged educators to undertake 

fumres oriented thinking about the likely shape of tomorrow's schools. A future vision of 

%hools can be backward mapped to identify key system leadership requirements for the 

principals and educational leadership learning. This will be thrust of my research proposal. 

The OECD report was followed by a futures policy framework in 2001. In 2004, a 

futures focused principal training program was established by the OECD (2006), and a special 

future thinking in action professional learning program, was developed for principals training 

to meet the requirements of school of the future. Beginning in 2006 an extensive international 

evaluation of the schools of the future was conducted and publislied a 2006 edition of the 

International Journal of Education Research. This research explored school futures, and the 

1 implications of changes in scl~ooling on leadership roles, in a special issue of this journal. This 

research locates principal's preparation and training as responding to the rapid and wide 

ranging social changes that increasingly influence school, through rapid development of new 

school policies following the above development. In 2008 the OECD developed a major policy 

study on effective school leadership that drew on the earlier research undertaken on schooling 

for the future 

Cogan (2002) and his team of researchers are recognized for their international research 

On h u e s  schooling in different countries. Cogan & Baumgart (2003) and others such as 

Harris (2006) applied the schooling futures scenarios developed by OECDJCERI (2001) 

for Tomorrow project. They presented some key findings on the views expressed by 

educational leaders in the Asia-Pacific region concerning the likelihood and desirability of the 

future schooling scenarios and outlined the next phase of the research that will follow 

Ithe survey with detailed interviews. Six scenarios were developed; the purpose of them was 

ItO sharpen understanding of how schooling might develop in the years to come and the 



of policy to help shape these futures. The scenarios were developed taking into 

many aspects such as future attitudes, expectations, political support, goals, 

wctions, teaching force, geo-political dimension, organizations and structures. 

Based on the above survey, the results were analyzed to study the different factors that 

uJluenced such a selection of school scenarios. The next phase of this critical study was a 

%fies of interviews with educational leaders and principals in the Asia-Pacific region due to be 

in 2009. 

This research identified not only the future shape of schooling but also the implication , 

ofthese schooling futures for effective school leadership. This literature and its approach are 

highly applicable to the dynamic and rapidly changing Abu Dhabi educational system. 

currently there has been no application of the Cogan (2003) and OECD (2001) in a UAE or 

even wider Arabic or Gulf Cooperation Council context. This gap in the literature can be 

overcome by this study. This research is also significant for Emirati principals in Abu Dhabi 

and UAE who not only work in rapidly changing schools, but with a multi cultural and diverse 

teaching force, from different cultures and backgrounds from different Arab countries (and 

now many non-Arab countries) which are also undergoing rapid change themselves. 

Finally, all of the above studies also suggest that effective school management in Abu 

Dhabi also requires significant instructional leadership to meet the needs of parents and 

students in a transformational context where the system and its teaching force are undergoing 

rapid change. 

3. Benefit of the proposed research 

The research will represent a major contribution to the efforts to find strategies to develop 

leadership roles of school principals in Abu Dhabi. Currently there is no Abu Dhabi sourced 

study of school principal leadership. One study has been conducted on principal leadership 

characteristics by an international consulting group (ADEC, 2008). This study was a limited 

cross sectional study located in a fixed time frame. 

In this context the research is framed by previous investigations by the Abu Dhabi 

Education Council (ADEC). These investigations have revealed that many principals do not 

have the appropriate academic qualification level. As well, the pace of reform and change 

requires principals' knowledge and skills to be enhanced. Principals report that they are 

problems in communicating with their staff and parents (ADEC, 2008). 
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As a consequence of these issues the following problems have arisen: 

1. Principals are reporting difficulties in problems in implementing ADEC 

directives and initiatives; 

2. Schools are experiencing increased behavioral and learning problems; 

3. Difficulties in ADEC schools are encouraging a drift of students into the 

private sector; and 

4. School evaluation reports negative student perception of the educational 

experience. 

The proposed research will develop a significant futures orientation, link 

leadership capacities to projected changes in the educational system and identify 

leadership challenges and skills required and how to meet them. 

A major benefit of this research will be to locate conversations about addressing 

these challenges within the Abu Dhabi community of educational leaders. This can 

enhance the ability of this community to develop structure that can improve the ability 

to enhance research and policy. 

Another significant benefit of the study will be greater understanding of aspects 

of Emirati leadership in an Emirati educational context. This research is important for 

the ADEC as it can be used to solve leadership problems and develop the leadership 

skills of principals. This will be a significant benefit as it will assist principals to 

enhance their performance improve their leadership capacities. 

A critical benefit of the proposed research arises from the fact that it will be the 

first of its nature to be carried out with educational leaders in Abu Dhabi. As a result it 

will shape and develop the research landscape and provide a platform for future 

researchers to build on. 
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This present assignment aims at f~~r ther  developing understandings of and guidelines 

designing and conducting scenarios to effectively influence policy for sustainable schools 

nncipal~' effective leadership training. This is a futures oriented problem. This assignment 

,,ill report on different futures scenarios in order to identify the "robust" strategy scenario, so 

to assist in making better decisions which may lead to better performance of principals. 

2. Scenario Planning 

scenario planning, or scenario thinking, is a strategic planning tool used to make flexible 

long-term plans. Scenarios provide alternative views of the future. They identify some 

significant events, main actors and their motivations, and they convey different perspectives on 

how the world functions. Building and using scenarios can help secondary school principals at 

Abu Dhabi explore how they niiglit face the future (Wilkinson, 2008). 

The project will research schools of the future and how schooling will develop in the future 

in Abu Dhabi. Possible schooling scenarios will be presented to educational and principals in 

meeshawrat and other Emirati leadership formats, and research will identify the consensus 

' among leaders about future changes and their implications for effective leadership training and 

preparation going forward. 

In this context it will be worth identifying some current changes in the leadership context 

of Abu Dhabi schools to explore future trends (Neville Freeman Agency, 2008). These changes 

include; 

Emiratisation has encouraged more Emirati teachers to become principals. 

Many of these new Emirati principals are young and' relatively inexperienced. This 

trend is likely to continue as more and more Emiratis assume leadership roles in the 

education system; 

Developing new incentive structures to reward principals who display effective 

leadership. This policy was implemented in 2002 as part of the 2020 Education 

strategy; 
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~ ~ v e r n e n t  towards more self managed schools that allows principals to play a greater 

role in developing the vision of the school and allocating resources to achieve this 

"ision. This process is increasing the scope of educational leadership, the role of the 

principal and the importance of their leadership; 

Emphasis in principal training around supporting staff and leading staff and instructional 

leadership. This development is emphasizing a new role for principals to play; and 

More recently a new trend has emerged, appointment of external expert advisors with 

significant leadership experience from outside Abu Dhabi to assist Emirati principals. 

This connection with outside leaders is developing new ideas on the best way to be an 

effective educational leader in Abu Dhabi; and 

1 ADEC itself is developing new capacities to support educational leaders and train them. 

All these trends are likely to continue and can be extrapolated into the future. A number of 

these extrapolated trends can be used to develop potential scenarios to explore possible futures 

for the context of my research and its application to future effective leadership preparation. 

The factors underpinning the scenarios are: 

1 - The level of ADEC incentives for principals to enhance their performance and 
skills; 

2- Principal's readiness to embrace change and innovate in the school; 
3- Principal's capacity to participate in learning and professional development; 
4- Principal's capacities to adhere to and implement ADEC policies; and 
5- The capacity of leadership training and preparation to be owned by the principals 

and be core to their leadership tasks. 

It is also wise to note that the Abu Dhabi education system is undergoing rapid change and 

development. Changes in society including; rising wealth; new emphases on Emirati culture 

and shared understandings; the rise of the private education sector dominated by expatriate 

ttachers; and demographic changes in the Emirati and non Emirati population. These changes 

will influence schools in the future and challenge effective school leadership practices in the 

hture. 

Future scenarios that will impact on the application and importance of my research can be 

built on the interaction between the factors influencing effective leadership identified above. 

Re Scenarios are developed around the interaction between the ADEC incentives for 

Principals to be more effective ,leaders and the capacity of leaders to benefit from instructional 



rod vaIlsformational leadership preparation. Four scenarios can be ascertained from such 

b,eractions 

l , ~ i g h  level incentives and support from ADEC in addition to high level of principals 

capacity to benefit from training and professional learning 

2. High levels of incentives and support from ADEC with low levels of principals' 

High level of incentives and support from ADEC 

,- 

I 

, 

< 

Scenario I 

capacity to benefit from training and professional learning. 

3 . ~ 0 ~  level of incentives and support from ADEC in addition to high level of principals' 

capacity to benefit from training and professioiial learning. 

4.Low level of incentives and support from ADEC in addition to low levels of principals' 

capacity to benefit from training and professional learning. 

Scenario 3 

Scenario 2 

and capacity 

- Scenario 4 

Low level of incentives and support from ADEC 
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I Sre~ario 1 

cAdvanced access to high level effective leadership training and support 
, High level access to principal mentors and international advisors 

, High support through the Mowajah 
, promotion to attractive schools 
, High performance evaluation standards achievement 
, Strong Linkage between system (ADEC) and school strategic plan 

Achievement High academic achievement levels 
Cooperation of parents with the school 

11 1 Scenario t 

Advanced access to effective leadership training but little impact on practice 

Inability to utilize expert advisors 

Support of Mowajah ineffective 
0 Weak linkage between system (ADEC) and school strategic plan 

I 0 The spread of negative practices among students 
r Lack of improvement in educational standards 

Scenario 3 

Principal training and leadership needs not met 
Principals make progress in using expertise but tlie expertise is withdrawn 
Principals iniplement strategic plans without system direction 
System increase in variability of student results as certain principals follow result 

enhancement practices, the system does not build on these individual, school practices 
0 Lack of investment in system best practice, individual schools vary in leadership 

practices 
Sustainable learning environments not created system wide 
Competition with private sector, high quality Emirati principals leave to work in private 

sector 
Scenario 4 

Limited access to effective leadership training and little impact on practice 

Expert advisors and training ineffective and not supported 
Support of Mowajah ineffective, Mowajah ldse ability to support weak principals 

Lack of linkage between system (ADEC) and school strategic plan 
* The spread of negative practices among students 

Decline in educational standards and student achievement 

Spreading of and negative behaviors in schools 

High staff and principal turnover, shortage of Emirati principals 
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2.1 High level incentives and support from ADEC in addition to high level of 

principals capacity to benefit from training and professional learning 

This is the best case scenario. ADEC was established in 2006 to establish an educational 

management and leadership function, to improve the Government school system. This 

ch topic has been jointly developed with ADEC to develop principal training for 

effective leadership across all the schools that comprise the Abu Dhabi school system. In 2008 

~ E C  is implementing a new school curriculum, 

~lthough desirable and the best case scenario, this is also an unlikely scenario. This is 

because the process of Emiratisation has involved rapid promotion of principals who need to 

,perade their qualifications and improve their leadership skills. This research is one of the first 

initiatives to develop an overview of principals training and professional learning to improve 

effective leadership. It arises out of the current difficulties that principals are reporting. Many 

principals are not yet ready for advanced training and leadership learning. 

ADEC is providing system wide investment in principals training and access to advanced 

professional preparation but the system is relatively new and at the moment many principals do 

not have the capacity to take advantage of the access and leadership training being developed. 

This explains the wide variation in school and principals' performance in a context where 

,OEC is investing heavily is system wide leadership initiatives. 

2.2 High levels of incentives and support from ADEC with low 
levels of principals' capacity to benefit from training and 
professional learning. 

In such a scenario, there is a willingness from ADEC to give high support level to schools 

but principals are not willing or able to grasp the chance to use this support for improving the 

Outcomes of their schools. In many ways this is the current scenario where ADEC is investing 

heavily in the new education system but many principals lack capacity to take advantage of 

dese professional learning opportunities and improve their educational leadership to advance 

me school's outcomes. 
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ADEC was only established in 2006, in part, to overcome some of the challenges created 

from the first round of Emiratisation, which promoted so many new principals. It is difficult to 

see this situation changing in the next 5-10 year medium term. So this is the most likely 

scenario going forward. 

One of the problems created by this scenario is great variability in school leadership, 

school outcomes and student behavior. This research is aimed at overcoming this challenge and 

assisting the educational system in Abu Dhabi to meet this most likely outcome. 

2 .3  -Low level of incentives and support from ADEC in addition to 
high level o f  principals' capacity to benefit from training and 
professional learning. 

This is the scenario that confronted the Abu Dhabi education system prior to the 

establishment of ADEC in 2006. Principals training and leadership needs were not being met. 

Some principals were leading and managing schools well but they were in a minority and the 

education system was not able to benefit from their best practice. Mowajah had few resources 

for principal professioiial learning and many principals were leaving the educational system. 

Sustainable learning environments were not being created and system inequity was 

growing. All these problems accentuated the drift of students from government to private 

schools. These problems brought into question the Government's key policy aim and practice 

of Emiratsiation. 

This is not a likely scenario for the future as ADEC is investing heavily and is likely to 

continue to do so. 
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2.4 Low level o f  incentives and support from ADEC in addition to 
low levels of  principals' capacity to benefit from training and 
professional learning. 

This scenario is considered the worst among all scenarios, where no real support is being 

P 
rovided by ADEC and at the same time, principals are unable to engage in professional 

However, it is an unlikely scenario given the way that ADEC is currently developing 

a wide approach to principal training and continuing to invest in principals in an 

attempt to improve -the outcomes of the education system. 

scenario four in some ways reflects the Abu Dhabi education system of five years ago 

when there was limited access to effective leadership training and little impact on practice, 

little linkage between system and school strategic planning and concern about low educational 

standards. 

3. Conclusion 

The most likely scenario for the f~~ tu r e  facing my research is scenario 2, an 

extrapolation from the current situation facing ADEC and our school system. The best case 

scenario will be scenario 1. This scenario will be more likely if my research can assist in 

developing professional learning for principals so that they may increase their readiness and 

capacity to engage in further professional learning. 
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Introduction and the research problem 

This assignment presents details of the proposal research design and 

methodology to be used to explore the topic title 'Evolving leadership roles of 

Emirati School Principals: Implications for principal professional development and 

training'. The United Arab Emirates (UAE) is experiencing rapid and accelerated 

change in education. Compared to educational change in other countries, in the UAE 

years of change are being compressed into months of reform. The UAE is wishing to 

invest heavily in education to develop the human capital of its people. It also wishes 

to become the cultural and educational centre of the Arab world. This investment 

extends to an extensive infrastructure and building plan including, new schools, 

university precincts and complexes and provision of ICT hardware and software for 

teaching and learning purposes. 

It is well documented in the research literature that effective principals are 

strong educators; anchor their work in central issues of learning and teaching; and are 

able to undertake continuous school improvement (Caldwell, 2006). In the Emirati 

context, principals are also the guardians of their rich and traditional culture. It follows 

that Emirati principals use Emirati cultural understandings ill communicating with 

parents, managing the school community and representing and reflecting key aspects 

Abu Dhabi's emirate society. 

As well as meeting Emirati cultural requirements Eniirati principals also need to 

lead their schools through the goal-setting process in which student achievement data is 

analysed, improvement areas are identified and actions for change are initiated. This 

requires principals to work collaboratively with staff and school community to identify 

discrepancies between current and desired outcomes, and setting and prioritizing goals 

to help close the gap. 

Investigations by the Abu Dhabi Education Council (ADEC, 2008), has 

revealed that many principals do not have the appropriate academic qualification level. 

As well, the pace of reform and change requires principals' knowledge and skills to be 

enhanced. Principals report that they are experiencing problems in communicating with 

their staff and parents. 
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As a consequence of these issues the following problems have arisen: 

1. Principals are reporting difficulties in problems in implementing ADEC 

directives and initiatives, especially the Emiratisation initiative; 

2. Schools are experiencing increased behavioural and learning problems; 

3. Difficulties in government schools are encouraging a drift of students into the 

private sector; and 

4. School evaluations report negative student perception of the educational 

experience. 

This research intends to identify and examine the factors and issues that 

influence principals in their performance in leading their schools in the new context of 

less management control from ADEC, less support for principals from supervisors of 

principals and the Ministry of Education, increased conflict within schools that are 

poorly managed; and reduced interaction with local school con~munities (ADEC,2008). 

The research will focus on the development of new strategies and guidelines for 

principals to meet their learning needs. These strategies will be developed through an 

analysis of future schooling in the UAE and the new knowledge and skills that 

principals will need to lead them. 

This assignment contains two parts 

PART A: Proposed Research Design and Methodology. 

PART B: Case Studies of similar studies. 

Part A - 
1. Central concept to be explored. Scope and limitations of the study. 

1.1 Central concepts to be explored 

The central concepts in the proposed research concerns: 

- Effective leadership in Emirati schools; and 

- Effective leadership requirements in the future. 
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The literature review has documented the relatively disparate literature from a number 

of disciplines and paradigms. The nature of the literature and its multi paradigm research base 

is umsdisciplinary. 

me of the literature suggest 

- There is a gap in the literature concerning research on principals' roles and 

leadership. This is particularly the case for Abu Dhabi. 

- A number of paradigms can be used to consider and describe principal roles and 

leadership. In Abu Dhabi the principal needs to undertake transformational and 

managerial1 instructional roles simultaneously (ADEC, 2008). But this must be 

undertaken within Emirati leadership conventions that emphasize shared 

problem solving in a process termed meeshawrat. Meeshawrat refers to the way 

that Emirati principals share solutions to problems by pooling resources. This is 

strong leadership convention in Abu Dhabi and the UAE. However, this process 

is challenged in an environment of constant change. 

- The importance of understanding and knowledge concerning future direction of 

schooling (OECD, 2006) is essential in formulating policy and guidelines for 

effective principal roles in future schools and for addressing current problems 

and issues. 

- It is possible to document the roles of principals that are needed for effective 

leadership (Fullan, 2003). 

- For schools to operate effectively and efficiently and to meet objectives, strong 

leadership is required by the principal (Fullan, 2006). 

- Student outcomes from schooling depend on prillcipal's actions (Hattie, 2009). 

The proposal research will be confined the Abu Dhabi-UAE and especially to public 

schools. The limitations of the research will be as follows 

1.2 Scope and limitation of the research 

The sample will be a group of approximately 50 school principals and 10 

administration supervisors (who have experience in school leadership and principal 

Supervision) who come together for Meeshawrat . In such groups principals identify their 

leadership problems, give advice to other principals arid share resources to overcome the 

Problems identified. Typical problems shared in Meeshawrat include principal self reporting 

leadership conflicts, below average educatioiial results of the students, lack of professional 

development programs. The selection criteria will identify approxiniately 5 Meeshawrat 
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@,ps who are experiencing significant difficulties in the providing effective leadership. 

supervisors (mowajah) will be asked to identify such Meeshawrat groups. Mowajah 

,ill also be asked to contribute to the study sample. However, the sample will not be 

of all school principals. 

The research questions in the interviews and possibly focus in group will examine the 

future direction of schools in Abu Dhabi, and the effective leadership challenges these 

directions will generate. This can be seen as a limitation because other issues concerning 

leadership and the role of the principal role will not be considered. The interview questions 

~ s e  from the effective leadership concerns identified by ADEC, MoE and other Education 

councils in UAE. 

The data collection will be interviews with Mowajah and some school principals, and 

focus groups with Meeshawrat. This is a limitation because the sample represents only a 

relationally narrow perspective of views about these issues in Abu Dhabi educational 

leadership. As well, it could be that principals may not be aware of critical problems and issues 

to their schools. 

2. Methodology 

2.1 Qualitative and quantitative research 

The main objectives of my research are to identify and propose research 

methodology to transform leaders in Abu Dhabi schools to be effective leaders and 

ultimately to achieve international standards in UAE schools. 

According to Creswell (2009) research methods comprise of three types, 

quantitative, qualitative and mixed methods. In my project a qualitative methodology 

research is proposed. Qualitative research is a field of investigation and analysis that 

intersects disciplines and subject matters to understand human behaviourand 

the reasons that govern such behaviour (Denzin et al, 2005). Qualitative research 

focuses on contextualization and interpretation. As qualitative research has an 

interpretive character, in my research it will be undertaken within the context of Abu 

Dhabi government schools and conform to the leadership cultural conventions of 

meeshawrat. According to McGuigan (2005) qualitative research can be used to study 

everyday life in the researcher's own culture and society. In this way it will be possible 

to understand and cover what lies behind the subject that is little yet known (Strauss & 

Corbin, 1990). The qualitative method is considered to be the most convenient for 
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researching systems development (Beynon-Davies & Williams, 2003). It is also 

important to know the opinions of the people in organizations and their culture (Geode 

& Villiers 2003). 

My research will concentrate on the UAE educational sector dealing with 

people and their direct and indirect relationship with other governmental sectors (Oka 

and Shaw, 2000: URL). In this research, therefore, the qualitative research method is 

considered to be ethnographic, which according to its definition is: a form of research 

focusing on the sociology of meaning through close field observation of socio-cultural 

phenomena. Focusing on a community (not necessarily geographic, considering also 

work, leisure and other communities), selecting information from those who are known 

to have an overview of the activities in the comn~unity (North Carolina State 

University, 2006). 

The collected data will be obtained from different sources and by different 

means. Interviews, focus groups, observations and investigatioiis will be used to collect 

data in the field. I suggest performing interviews with official governmental figures 

(Mowajah) who have related experiences, visions, and information about the research 

topic and who convene meeshawrat. In addition, interviews will be carried out with the 

present leaders, teachers, parents and governmental administrative sector. 

2.2 Using quantitative and qualitative approach 

The aim of the quantitative research approach is to find out the facts which exist in 

creating reality (Wolcott, 1990). The quantitative researcher, thus, uses a statistical procedure, 

while the qualitative research approach in interprets meaning. In this approach, the researcher 

is put as a key point of research. The researcher's personal knowledge and research experience 

fUlly power the research (Silverman, 2006). 

One strength of the qualitative research approach in educatioil is that it can accent the 

researcher's viewpoint in the research process as well as on its results. Solutes (1990) states 

that the qualitative research approach in education can encompass interpersonal, social, and 

cultural contexts of education more fully than the quantitative research approach. The 

'esearcher's viewpoint is clearly placed on the research and researcher can provide richer and 

wider-ranging description than in the quantitative research approach (Dunne, M. et al, 2005). 

Qualitative research approach is 'to provide a form of therapeutic self-knowledge 

'Yhich will liberate individuals from irrational compulsions' (Hara, 1995a). 
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The other strength of this approach is that it is able to explain the psychological 

d@ 
ensions of human beings which are impossible to represent numerically in a quantitative 

MY ( 
Carr & Kemmis, 1986). Educational research weaves a complex web and some issues are 

ficficult to solve in a quantitative statistical way. There are limitations in a numerical 

P 
s en t a t i~ l~~  of the complexity of liuman behaviour investigated in educational research 

pra, 1995b). 

A qualitative research approach can be expressed comprehensively by verbally 

loalyzing human behavior. In consequence, it is possible to investigate the nature of human 

behavior and its mental dimension (Wolcott, 1990). 

2.3 The researcher Position 

Based on sections 2.1 and 2.2 it is clear that using a qualitative approach is suited for this 

lesearch for the following two main reasons. 

Firstly in the context of this research there is a need for the researcher to obtain an in 

depth understanding of the problems and issues that are faced by principals expressed through 

meeshawrat. This will require undertaking in depth interviews, focus groups and explore 

matters such as 

What are the needs and demands of principals in order to do their jobs properly and how 

will they change?; 

What specific knowledge and skills are needed now and in the future? ; 

What schools will look like in the future?; 

What are the training and staff development is needed to meet the requirement s of 

ADEC?; and 

What do principals need to know more about leadership, particularly in fulfilling their 

transformational and instructional roles?; 

This matters concern the research questions in the proposed research. 

Secondly, in undertaking this research it is necessary to examine the research questions in 

the cultural context of Abu Dhabi. In this way is more likely that useful and reliable 

Information can be obtained using interviews and focus groups aligned to the Emirati 

leadership process of meeshawrat rather than other techniques. This is because 

In Abu Dhabi problems and issues tend to be usually solved by talking and discussion in 

meeshawrat. 

Using Arabic language it is easier for principals to express themselves more fully. 
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2.4 Qualitative approaches for the proposal research 

The research explores the problems and issues faced by public school principals. As 

pre 
sented in other the other Assignments little research has been done in this area in the UAE 

con text. In fact there appears to be no definitive research done in this area for Abu Dhabi, and 

following Emirati leadership and cultural patterns of communication. 

There is support for this approach in the research literature that recognises the influence 

ofculture on the choice of methodology (Bishop, 2005). New developments in epistemology 

and research from a south pacific base (Tongan and Samoan) has led to a re-evaluation of 

instruments and research methodology in the Pacific. In particular the bounded nature 

ofmuch traditional qualitative research, its disempowering impact, and its neglect of the links 

between what is said and who says it have led to the development of taloanoa approach to 

@search methodologies( Horsley & Walker, 2005). Taloanoa does not reflect the traditional 

concepts of reliability and validity but the learning of researchers and participants that in 

trustworthiness contributes to their group and family culture, and well being through 

connectedness. 

Part B. 

Case Study1 
Name of the author: Al-Hamdan and Al-Yacoob (2005) 

The title of studyi Evaluation of section heads' performance at Kuwait secondary schools. 

Purpose of study: 

The purpose of the researchers was to develop a policy for monitoring the professional 

growth of principals and heads of departments in Kuwaiti secondary schools. The policy 

focused on enhancing the performance of principals by supporting their self-confidence, and 

Promoting joint work with school management to optimize the educational process and reduce 

leadership problems. 

Description of study: 

In their study the researchers examined the viewpoints of those involved in evaluating 

the performance of principals and supervisors. The research was based on an evaluation form 

designed to evaluate principals. The survey form was designed to identify the strength and 

Weakness of principals' performance. 

The study was carried out on a sample of: section heads, principals, and supervisors at 

Secondary schools. The sample size of the study was 159 section heads, 32 principals, and 104 

The response rate among participants was 94 percent. The instrument of the study 
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vlas 
a 15-item questioimaire designed to collect the views of section heads, principals and 

flP 
e r v i s ~ r ~  at secondary schools. The questionnaire was submitted for evaluation in its pre- 

form to eight arbitrators: two of them were principals, one section head, one supervisor, 

one researcher, and three teachers of educational management, psychology and 

du-cational research. The internal consistency of the instrument was found to be 0.61. 

The results were analyzed and a number of conclusions and recommendations were 

considered. For example, the research coiicluded that a specially tailored performance 

form for the section head should be available with teacher evaluation forms. 

Outcomes of study: 

The outcome of the authors' study provided recommendations for developing a 

pforrnance evaluation form, which consisted of five sections: 

information about the section head and the teacher; 

r self-evaluation data by the section head and the teacher; 

r comments on the early part of the study year; 

r the ten points against which performance is evaluated with regard to character and 

administrative skills; and 

r end of year comments. 

Usefulness of case study for present research; 

This case study can be used to inform my research in a number of ways: 

The survey form can be used to develop questions for the interviews and focus groups in 
my research; 

The survey questions can inform my research by indicating key issues that principals 
identified as cliallenges in effective leadership; 

The way I can choose my sample of principals and supervisor was informed by the 
sample selection provided in the study; 

The research neglected Emirati cultural and communication patterns important in 
leadership in an Abu Dhabi context; and 

The research provided an overview of research on principal evaluation that informed by 
literature review. 

Case Study2 
Name of the author: Raihani (2008) 

The title of study: An Indonesian model of successful school leadership 

Purpose of study: 

The purpose of this study was to investigate principals' leadership in successful 

Indonesian secondary schools using multiple sources of data. This article concentrates on the 
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char acteristics and practices of principals' leadership in successful schools in Yogyakarta, 

bdodonesia and also develops a model of Indonesian successful school leadership. 

Dcseripti~n of study: 

The International Successful School Principalship Project (ISSPP), with researchers in 

different countries (Australia, Canada, Denmark, China (Hong Kong), England, Norway, 

sweden, and the USA), was formed on the basis of Day et al's (cited in Raihani 2008) studies 

on successful head-teachers in successful schools in England. From this study, Day et al, built 

up a 'values-led contingency leadersliip' model, which included dimensions of values and 

,ision, integrity, context, continuing professional development, and reflection. 

There are two types of schools in the Indonesian education system in terms of 

ministerial affiliation. First type belongs to the Ministry of National Education (MNE) and the 

other type schools affiliated to the Ministry of Religious Affairs (MRA). The MNE scliools 

about 80 percent of the total number of Indonesian schools. The main difference 

between these school types is that in MRA there is a stronger focus on religious teaching than 

in MNE schools. 

For the Yogyakarta case studies, three successful public secondary schools (SMAN A, 

SMAN B, and SMAN C) were selected on the basis of evaluative criteria identified in the 

ISSPP project. First, the schools showed improvement in their performance at an excellent rate 

and secondly, the schools where the principal had been for at least two years in the 

principalship position. 

In each school interviews were conducted by individual or focus group with the 

principal, vice-principal, three teachers, one support staff member, two groups of students, one 

group of parents, and the school committee president. The data were interpreted both 

induc~ively and deductively. 

Outcomes of study 

Three themes emerged from the interviews identifying the characteristics of .the success 

of a school: better student output, good school conditions and supportive school cultures. Even 

in schools under MNE administration i.e. not officially re1igious;the religious beliefs and 

values of the Indonesian principals, and other members of the school communities, strongly 

affected their leadership practices. The respondents were concerned with students who are 

committed to religion as one of the most important outcomes. 

On setting strategies for schools development the principals underpinned their beliefs 

and values by their understanding of the school contexts, and could formulate a clear and 

'ealistic vision for their school's development. School development strategies were classified 
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, &to three: pre-conditional strategies, core strategies, and supporting strategies. Pre-conditional 

stra tegie~ include those that were intended to create the pre-conditions for effective 

imp lementation of core strategies. Supporting strategies were developed to initiate 

@P rovements, facilitate, and make it possible to effectively implement changes. 

Finally, the leadership outcomes of the principals included student outcomes and school 

outcomes. Overall, the principals based their leadership on foundations from which their vision 

and strategies were generated. They were able to transform their scliools to become better for 

students to learn. More importantly, they had the ability to enhance the continuous 

improvement of their students and their schools 

usefulness of case study for present research: 

This case study can serve as a method and guide for developing a situational research at 

~ b u  Dhabi public schools and as a tool for evaluation. 

Specifically the case study provides an insight as to how building staff capacity in the 

school leadership domain can improve schools. The study develops action research 

methodology to identify the problem, develop an analysis, and propose actual 

recommendations to effect change in school leadership development. The approach can be 

used in my proposed study. As well the study shows that a school plan for principals' training 

a d  development, integration of the school plan with other plans could be used in Abu Dliabi. 

In this case ADEC can use such information for the identification of personal and professional 

qualifications and competencies required to develop leadership capabilities of school 

principals. The research was also conducted in Bahasia Indonesian and incorporated cultural 

understandings in both the research methodology and interpretation of the results. 
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I,~ntroduction 

The United Arab Emirates (UAE) is experiencing rapid and accelerated change 

in education. Compared to educational change in other countries, in the UAE years of 

change are being compressed into months of reform (ADEC, 2008). The UAE is 

,uishing to invest heavily in education to develop the human capital of its people. It 

wishes to become the cultural and educational centre of the Arab world. This 

investment extends to an extensive infrastructure and building plan including, new 

schools, university precincts and complexes and provision of ICT hardware and 

$oftware for teaching in learning purpose. 

It is well documented in the research literature that effective principals are 

strong educators; anchor their work in central issues of learning and teaching and able 

to undertake continuous school improvement. In the Emirati context, principals are 

also the guardians of their rich and traditional culture. It follows that Emirati 

principals use emirate cultural understandings in communicating with parents, 

managing the school community and representing and reflecting key aspects Abu Dhabi's 

emirate society. 

As well as meeting Emirati cultural requirements Emirati principals also need to lead 

their schools through the goal-setting process in which student achievement data is analysed, 

improvement areas are identified and actions for change are initiated. This requires principals 

to work collaboratively with staff and school conlmunity to identify discrepancies between 

current and desired outcomes, setting and prioritizing goals to help close the gap. 

This research explores the leadership roles of Emirati school principals with a view of 

addressing problems and issues currently experienced and to develop professional and training 

for principals the future. 
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e T  *pic identification and Background to the study 

The UAE is wishing to invest heavily in education to develop the human capital of its 

pmple. It also wishes to become the cultural and educational centre of the Arab world. This 

I extends to an extensive infrastructure and building plan including, new schools, 

technical education facilities, and university precincts; and provision of advanced ICT 

hardware and software for teaching and learning purposes. 

As well as investment in physical and capital infrastructure, Abu Dhabi has also invested 

,ignificantly in human resources. These investments include accelerated principals training and 

rnpid expansion of the teaching force. In terms of school investment, new curricula has been 

developed and implemented, and a new credentialing and examination system has been 

introduced (ADEC, 2008). Underpinning these developments is investment in the latest 

technology, so as promote innovation and change in a networked environment. 

The pace and scale of development and innovation are creating new demands on Abu 

Dhabi educational leaders and principals. These demands include managing the current 

educational institutions, at the same time as implementing a range of new programs and 

government educational policy initiatives. These demands are also calling into question the 

current skill set of educational leaders and require new skills and capacities. This may require 

significant new investment in preparing future principals and educational leaders. 

It is well documented in the research literature that effective principals are strong 

educators; anchor their work in central issues of learning and teaching; and are able to 

undertake continuous school improvement (Fullan, 2007b; Hattie, 2009). In the Emirati 

context, principals are also the guardians of their rich and traditional culture (ADEC 2008). It 

follows that Eniirati principals use Emirati cultural understandings in communicating with 

parents, managing the school conlmunity and representing and reflecting key aspects Abu 

Dhabi's emirate society. 

As well as meeting Emirati cultural requirements Emirati principals also need to lead 

their schools through the goal-setting process in which student achievement data is analysed, 

IQrovement areas are identified and actions for change are initiated. This requires principals 

Work collaboratively with staff and school community to identify discrepancies between 
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prrr 
ent and desired outcomes, setting and prioritizing goals to help close the gap (Fullaii 2000). 

~ is intended to result in improvement and monitoring strategies aimed at accomplishing the 

BO 
and communicating goals and changing efforts to the entire school conimunity. 

clearly the growing demands on Emirati principals are very considerable. For example, 

they must ensure that school improvements and other priorities are properly addressed through 

P" 
fessional development opportunities for their staff. As well, Principals must also ensure that 

staff developmelit needs are identified and align with school improvement priorities (WAM, 

?008>. 

To meet these learning needs, a well developed plan for the future leadership 

characteristics of principals should be initiated and implemented so as to improve the 

leadership of Abu Dhabi schools (ADEC, 2008). 

This research intends identify and examine the factors and issues that influence 

principals in a negative way and thus affect their performance in leading their schools through 

having less management control, low interaction with staff and students, less interaction with 

comn~unities. Thus, the research has as it focused the development of new strategies and 

guidelines for principals to rectify the current situation and to plan for the f~~ture .  

X Rationale and Significance of the study 

3.1 Rationale of the Study 

In order to achieve a high quality of education in Abu Dhabi public schools, some 

hndamental leadership challenges must be tackled. One of these problems is to enhance the 

skills and training and preparation and ultimately the quality of public school principals and 

enhance their leadership characteristics in Abu Dhabi. 

As alluded to in the previous section research is needed that provides strategies and 

Policy that address problems to issues experiment by school principals. 
- Particularly there is a need to know the skills and knowledge required now by principals and 

'hat for the future as changes are expected. As a result the future skill and knowledge sets of 

b u  Dhabi school principals need to be identified as the education system continues to develop 

and change. 
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J , J  significance of the Study 

Currently there is no Abu Dhabi sourced study of school principal leadership. One 

has been conducted on principal leadership characteristics by an international consulting 

soup (ADEC, 2008). This study was a limited cross sectional study located in a fixed time 

frame. The proposed research will develop a significant future orientation, link leadership 

to projected changes in the educational system and identify leadership challenges 

and skills required and how to meet them. 

This proposed research is also significant because it is the first of its nature to be 

carried on educational leaders in Abu Dhabi and will be a cornerstone for other researchers to 

build on. 

The research will represent a major contribution to the efforts to find strategies to 

develop leadership roles of school principals in Abu Dhabi. As well, the project will lead to a 

greater understanding of aspects of Emirati leadership in an Emirati educational context. 

This research is also important for the Abu Dhabi government as it can be used to solve 

leadership problems and develop the leadership skills of principals. As a consequences 

principals to enhance their performance improve their leadership capacities. 

4. Contribution to knowledge, expected outcomes and utilisation of 

results 

Based on the research to be the researcher will be able to synthesize and analyse the 

research data in order to develop a policy and a plan that could be implemented at schools to 

improve qualifications and competencies of school principals. Such actions are to address the 

current situation as well as for the future. Accordingly the main action plan based on research 

outcomes are as follows: 

Q To develop a training syllabus for principals guided by the governmental 

educational curricula. 

*:* To develop the instructional material to education leaders and consultants. 

Generate a training program for developing quality leadership, evaluation is the 

conducted based on objectives and standards of the training. 

*:+ Prepare guidelines that can be used to establish the performance capabilities of 

principals in fulfilling their roles. 

The analysis of the result also intends to covers the identification of the acquired leadership 

qualities for principals. 
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Base d on ADEC (2008) documentation that would need to include. 

Ability to utilize management functions especially planning and decision making. On 

the planning level, school principal should be able to prepare school plans and 

integrated with education plans developed by ADEC. 

Ability to develop and implement quality management system taking into consideration 

education standards set by the ADEC. 

Ability to evaluate and improve staff capacity to match with temporary education 

trends and developments on pedagogical and technical levels. 

Ability to develop and supervise curricula sharing relevant stakeholders mainly 

administrators, teachers and students. 

Ability to establish and develop linkage with other educational institutions that might 

help in development and act as external evaluators 

Possession of interpersonal and communicatioi~ skills and competencies and create a 

culture conducive to positive interaction and cooperation. 

Ability to handle problems and conflicts through identifying the important elements of 

a problem situation by analyzing relevant inforn~ation; framing problems; identifying 

possible causes; identifying additional needed information; framing and reframing 

possible solutions; exhibiting conceptual flexibility; assisting others to form reasoned 

opinions about problems and issues. 

Ability to exercise positive judgment through reaching logical conclusions and making 

high-quality, timely decisions given the best available information. 

Ability to exercise control and maintain discipline implementing code of conduct for 

students and teachers as well. 

Ability to motivate others through building commitment to a course of action; creating 

and channelling the energy of self and others; planning and encouraging participation; 

supporting innovation; recognizing and rewarding effective performance; providing 

coaching, guidance, or correction for performance that needs improvement; serving as a 

role model. 

Ability to efficiently utilize human and none human resources and maintain 

optimization. 

Ability to review and control school budget and its utilization. 
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5. * esear~h aim, research questions and objectives 

$1 A 
irn of the Study 

Tlie aim of this project is to generate new research to assist Abu Dhabi in solving 

c f l  
ent and future leadership challenges. Specifically the aim of the research is to develop a 

Dowledge base that will contribute to a strategy that will strengthen the leadership 

of school principals. In particular, the research will aim to identify current and 

future leadership challenges facing school principals. The research will focus on identifying 

current and potential leadership skills. 

A related aim of the research will be to re-conceptualise leadership requirements and 

from an Emirati perspective. This will require the research project to understand the 

leadership frame in the Abu Dhabi educational context. This will require the project to: 

establish what  'leadership' means to principals of schools within the context 

of evolving cultural paradigms in the UAE; 

document the influences, challenges and developments in  the wide range 

of learning and teaching roles in  schools in the UAE; 

research how to recognize effective performance of principals and their 

capabilities, now and in the future; 

identify the support mechanisms may be of assistance in developing these 
capabilities; and 

develop means to  bridge the gap between local and international leadership 
standards. 

5.2 Research Question 

To address the aims the following research questions have been developed: 

RQ1 What leadership skills and knowledge do principals need to provide effective 

leadership in Abu Dhabi schools? 

RQl.1 What specific skills and knowledge are required by principals for 

communicating with stag parents, students and the community? 

RQ1.2 What specijic skills and knowledge are required by principals for 

effective management and operation of their school? 

RQ1.3 How are these skills sets changing and evolving? 
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RQ2 What learning and development programs are required to prepare 

principals for effective leadership? 

RQ2.1 What principles underpin guidelines and policies developed to enhance 

leadership skills? 

RQ2.2 What challenges (present and future) do principals have in carrying out 

their roles? 

RQ2.3 What strategies can be used for principals to become more effective? 

RQ3 How is effective performance of principals and their capabilities to be 

recognised now and in the future? 

5.3 Objectives of the study 

To address the RQ's the following objectives will be used 

Undertake a literature review to establish principal knowledge and skills needed for 

effective leadership in an Abu Dhabi context (RQ I .  1 and RQ 1.2). 

Undertake a literature review to identify policy. practises and strategies required for 

effective principals' leadership (RQ2.1). 

Audit current leadership requirements (RQ2.3 & RQ3). 

Collect data using interviews and surveys with educational leaders and principals to 

explore leadership needs and requirements. Survey strategies required for future 

leadership challenges (RQ2.3 & RQ3). 

Analyse the research data to develop proposed leadership preparation strategies that can 

be used to develop recommendations to the improve secondary school leadership (RQ1 

& RQ3). 

6, Literature review 

6,1 The purpose of the literature review 

This research project's focus is to provide research that can ultimately enhance the 

leadership skills of principals in Abu Dhabi public schools. The Abu Dhabi education system 

1s presently undergoing rapid and wide ranging change and development (Policy Agenda, 

2007- 2008). A national goal of Abu Dhabi schools is to achieve international standards 

(ADEc, 2008). In this respect principals will need to both guide school reform and innovation 

and manage dynamic schools. These two objectives of educational leadership are contrasted in 

the literature on educational leadership. This literature review will consider the context of the 

'esearch project and report on research about how school leaders can build essential leadership 

Qpacity that supports school success and student achievement in a rapidly changing education 
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system for the future. This is to be done by synthesis of the four major paradigms from the 

rese arch literature. These multiple paradigms contain varied shared understandings and widely 

different research questions and methodologies that reflect the vision of educational leadership 

each paradigm. 

The leadership role of the principal is essential in any educational reform 

principles are responsible of initiating school improvement efforts and 

maintaining school effectiveness (Pig ford, 1995; Schwahn & Spady, 1998; 

sergiovanni, 1994; Short & Greer, 1997). 

The literature review then reflects the ways that different researchers have approached 

the poblem of effective leadership. This includes policy context considerations. 

The above mentioned paradigms include a transformational approach to leadership best 

reflected in the research of Fullan (2000, 2003, 2007a). His approach reflects insights from 

on leadership conducted at the Ontario Institute of Education in Canada. 

Another approach concerns instructional leadership aimed at developing a positive learning 

environment and promoting the schools ability to achieve student learning. This approach is 

best reflected in the research of (Lapointe & Davis 2005). This research has evolved into the 

development of leadersliip standards and frameworks (Gaynor 1998). That alerts principals to 

k y  aspects of leadership concerned with student's achievements and instructional strategies. 

Another approach to the area of effective educational leadership has been to apply insights 

from business management and organizational theory to the tasks of leadership in education. 

Key proponents of this approach include Covey (2001) and others (The Lewis College 2007). 

A feature of this research approach is to identify the personal attributes of educational leaders 

that correlate with effective leadership. There is a large corpus of research that focuses on this 

approach to educational leadership. 

The final paradigm reflects the policy context of leading schools aiid educational systems 

(OECD 2008). Leadership is a critical factor in any educational system and there is a 

considerable body of research that reports on leadership policies, leadership training aiid 

leadership evaluation. Currently, an OECD (2009) study into effective leadership practices is 

challenging policy makers to develop new approaches to conceptualizing effective school 

leadership. A new way understanding the issues in effective leadership has been developed out 

this policy oriented approach to researching effective leadership. In 2001 the OCED 

Published materials on the future of schooling which sought to explore possible shapes of the 

fwure school and its implications for school leadership (2008). 
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corn nion to all the above approaches in the literature is consistent use of case study and 

cv,luation methodologies from a qualitative perspective. Also common have been lighthouse 

case studies of inspirational leadership. 

The new leadership paradigm must move districts and schools toward becoming a 

learning community, focused on student learning. To be as so, the following 

should be highlighted: 

, Effective educational leaders raise expectations for students, staff members and the entire 

system and implement actions based on high expectations. 

,Effective educational leaders build a shared vision and inspire and motivate others in pursuit 

of that vision. 

Effective educational leaders build a collaborative community and use open, continuous 

~ommunicatioi~ to inform, inspire and seek input toward the common goal, student learning. 

* Effective educational leaders create and support a professional climate that ensures 

continuing professional growth for all members of the educational community. 

Effective educatioilal leaders delegate authority and responsibility appropriately while 

maintaining accountability. 

qffective educational leaders take risks and tolerate risk taking by others in support of 

research-based, effective redesign and change. 

Effective educational leaders support new, proven initiatives and develop and mailage 

necessary resources to support and maintain such initiatives. 

* Effective educational leaders engage in shared decision making and create opportunities for 

sharing knowledge and data about critical issues. 

@ Effective educational leaders are knowledgeable and have strong communication skills. They 

effectively apply their knowledge and skills to build support for the school system and diffuse 

negative pressures. 

' Effective educational leaders work collaboratively to identify future district, school and 

Student needs and plan appropriately to meet those needs. 
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6,2 @search on leadership 

6.2.1 Introduction 

AS an Emirati principal for more than five years, and later as a supervisor of principals, the 

review encouraged me to reflect on effective leadership in Abu Dhabi schools. 1 

found that reflections concerniilg leadership based on my experiences have been similarly 

documented in the literature are elaborated below on reflection found that there were more 

sssentially 2 types of leadership. The first type is called by me instructional leadership and is 

used when rules or issues need to be provided staff. These includes deciding on dates for 

lxams where have already been decided by the Ministry of Education. Instructional leadership 

does not usually require discussion or debate. The second type of leadership is called by me 

msformational leadership. It is used when problems and issues need to be addressed and can 

[equire discussioi~ with staff. Working as a supervisor I would recommend to all principals 

applying both techniques according to situation. 

6,2.2 Transformational leadership literature 

Transformational leadership is the current frame guiding research and thinking into 

providing educational leadership that assist schools to respond to the external educational 

environment, and manage schools to meet new challenges and introduce innovation and 

%ange (Covrig 2000). The work by Fullail (2000, 2003, 2007a) on school leadership 

dominates the literature. As well, Fullan's leadership and principals training materials 

dominate principal preparation professional learning and training (1 999). 

Transformational leadership is a process that changes and transforms individuals (Northouse, 

2001). In other words, transformational leadership is the ability to get people to want to 

change, to improve, and to be led. It involves assessing associates' motives, satisfying 

their needs, and valuing them (Northouse, 200 1). There are four factors to transformational 

leadership, (also known as the "four Its"): idealized influence, inspirational motivation, 

Intellectual stinlulation, and individual consideration. Idealized influence describes managers 

who are exemplary role models for associates. Managers with idealized influence can be 

trusted and respected by associates to make good decisions for the organization. 

' Inspirational motivation describes managers who motivate associates to commit to the vision 

Of the organization. Managers with inspirational motivation encourage team spirit to reach 

goals of increased revenue and market growth for the organization. 
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, ~~tellectual Stimulation describes managers who encourage innovation and creativity through 

challenging the normal beliefs or views of a group. Managers with iiitellectual stimulatioii 

promote critical thinking and problem solving to make the organization better. 

Individual consideration describes managers who act as coaches and advisors to the 

associa.tes. Managers with individual consideration encourage associates to reach goals 

that help both the associates and the organization. 

Fullan's (2000) research identifies leadership as being one of the most important factors 

improving schools and overcoming common problems schools face, such as reducing the gap 

between high and low performance of students and enhancing student achievement. 

According to Fullan (2000, 2003, 2007b) educational change requires schools to 

develop shared meanings. This leadership function focuses on relating meanings together in an 

interrelated web that is based on values and relations in the context of the school. This priority 

in leadership reflects a transformatioiial approach (Caldwell 2006) to leading schools. It 

specifically addresses the role of change in schools. In the Fullan inspired literature, change is 

constant. Furtherf'ffore change is an uncertain balance between stability and excitement where 

all educational partners need be totally involved. 

Fullan's research acknowledges that for effective change to occur the following processes 

must be followed: 

Teachers must own the changes in the three areas of teaching skills, classroom climate, 

and professional characteristics. 

The principal's must lead transformational improvement. 

The students should be heard and have a voice, their opinion counts. 

Regional support must assist the school towards change. 

Educational consultaiits can support needed strategies to implement change. 

Parents and the community must be involved. 

Governments and their good systems and authority. 

These points are often referred to as the seven principles of school leadership. 

Fullan also discussed ways to attract teachers into teaching, outlined necessary teacher 

Professional development; and stresses the importance of collaboration, communication and 

looking outward in forming and modeling successful innovative teachers. 
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Finally, Fullan (2001) provides six messages about change which guide most educational 

w*e 
rs ill preparing to implement changes. These are: 

If people cannot find meaning in any reform it cannot have an impact. 

Existing strategies will not get us to where we want to go. 

0 Although short-term gains can be achieved by standards based reform it is deadly if the 

conclusion is that schools should do more of the same. 

0 The 'learning organisation~community' is more than a cliche. 

We need to consider the collective good. 

We have to learn to live with change. 

Fullan's research is considered important to the research project because Emirati principals are 

faced with constant change due to the rapid evolution of the school system. However, school 

change in an Emirati school context will require an extension of Fullan's approach to take into 

account the cultural aspects of school leadership in Abu Dhabi. 

62.3 Instructional leadership literature 

There is a significant literature on instructional leadership. This literature focuses the 

role of the principal managing the school and enhancing student learning outcomes within the 

parameters and structure of the educational system (Mohajeran & Ghaleei, 2008). 

effective school leadership today must combine the traditional school leadership duties such as 

teacher evaluation, budgeting, scheduling, and facilities maintenance with a deep involvement 

with specific aspects of teaching and learning. Effective iiistructional leaders are intensely 

involved in curricular and instructional issues that directly affect student achievement (Cotton, 

2003). Research conducted by King (2002), Elniore (2000), and Spillane, Halverson, and 

Diamond (2000) confirms that this important role extends beyond the scope of the school 

~rincipal to involve other leaders as well. The key players in instructional leadership include 

the following: 

1 )  Central office personnel (superintendent, curriculum coordinators, etc.) 

2) Principals and assistant principals 

3, Instructional coaches 
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Sorn e key elements of instructional leadership include the following: 

- 

1) p rioritization: Teaching and learning must be at the top of the priority list oil a consistent 

yis, Leadership is a balance of management and vision (NAESP, 2001).While leaders cannot 

neg lect other duties, teaching and learning sliould be the area where most of the leaders' 

jcheduled time is allocated. Focus on alignment of curriculum, instruction, assessment, and 

If student achievement is the goal and that goal is measured by standards-based 

assessments, the curriculum, instruction, and assessnieiits all must be aligned with the 

Standards. If there is a disconnect among these elements, student achievement will 

not be evident. Alignment is an ongoing process as standards, curriculum, and assessments 

cycle through improvements. 

2 )  Data analysis: In their focus on improving achievement, effective leaders use multiple 

sources of information to assess performance (NAESP, 2001). Decisions at all levels 

must be based on pertinent data. Central office staff can use data to help principals become 

more effective instructional leaders and to make decisions regarding policy and 

curriculdP111. Principals can use data to help guide the iiistructional focus aiid professional 

development of teachers. Coaches can use data to determine the effectiveness of instructional 

strategies. Coaches can also assist teachers in using data to establish student grouping 

arrangements and pinpoint specific student intervention needs. 

3) Culture of continuous learning for adults: Effective instruction is a skill that can never be 

perfected.Al1 teachers can benefit from additional time and support to improve their 

instruction. Research indicates that effective principals have "a view of instructional 

improvement as an ongoing processn(Chase & Kane, 1983). 

An extension of this approach to effective leadership in the current literature is the 

development of a worldwide leadership standards and frameworks niovenient (World YWCA 

Strategic Framework, 2008). Guidelines and frameworks for leadershiplprincipal roles have 

been developed in most OECD nations (OECD, 2008). These standards and frameworks have 

often been developed by principals' themselves through their principals' associations. The 

Standards and frameworks are based on current best practice in effective leadership. They are 

therefore used to both guide the preparation of new principals; evaluation principal 

Performance and defined effective leaderships (Ambacli, 2006). 
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Some education systems have established institutions to train and develop school 

,@ders. Examples include the National College for School Leadership in England, the 

Leadership Academy and the proposed Victorian Institute of Education Leadership 

(ACED, 2009). The work of these leadership academies is often developed around applying 

[he leadership standards and framework developed by the educational leadership profession. 

Transformational and instructional leadership have been contrasted the literature and 

P roceed from different research paradigms. This limits their application to the Abu Dhabi 

because the UAE is undergoing educational expansion, change and development at a 

very rapid rate (Policy Agenda, 2007-2008). Effective leadership in Abu Dhabi will require 

significant development of both instructional and transformational leadership capacities. 

In this context recent research by Hattie (2009) provides evidence of the relative 

importance of both leadership approaches in relation to student achievenieiit. Hattie (2009) 

a number of meta-analyses studies which attempted to measure the impact of 

instructional and transformational leadership styles on student achievement. Hattie (2009) 

concluded "It is school leaders who promote challenging goals, and then establish safe 

environments for teachers to critique, question, and support other teachers to reach these goals 

togethe&hat have most effect on student outcomes. School leaders who focus on students' 

achievement and instructional strategies are the most effective"p83. Although this conclusion 

strongly supported instructional approaches, the dynamic Abu Dhabi education system must 

support transformational leadership. 

6.2.4The international policy context literature 

Another way of approaching evolving principal leadership requirements is the f ~ ~ t w e s  

schooling research established by the OECD (2001, 2008). This research concerns a vision of 

schools for the future, conimencing with a report oil the shape of the schools for the future. 

This approach has encouraged educators to undertake futures oriented thinking about the likely 

shape of tomorrow's school. A future vision of schoclls can be backward mapped to identify 

key system leadership requirements for the principals and educational leadership learning. 

The OECD report was followed by a futures policy framework in 2001. In 2004, a 

h r e s  focused principal training program was established by the OECD (2006), and a special 

future thinking in action professional learning program, was developed for principals training 

meet the requirements of school of the future. Beginning in 2006 an extensive international 

evaluation of the schools of the future was conducted and published in the International Journal 

Of Education Research (2006). This research explored school futures, and the implications of 
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hang es in schooling on leadership roles in a special issue of the journal. This research locates 

print ipal's preparation and training as respoilding to the rapid and wide ranging social changes 

increasingly influence school, through rapid development of new school policies. In 2008 

Jle OECD developed a major policy study on effective school leadership that drew on the 

@lier research undertaken on schooling for the future 

Cogan (2002) and his team of researchers are recognized for their international research 

on futures schooling in different countries. Cogan & Baumgart (2003) and others such as 

flarris (2006) applied the schooling futures scenarios developed by OECDJCERI (2001) 

schooling for Tomorrow project. They presented some key findings on the views expressed by 

educational leaders in the Asia-Pacific region concerning the likelihood and desirability of the 

different future schooling scenarios and outlined the next phase of the research that will follow 

up the survey with detailed interviews. Six scenarios were developed; the purpose of them was 

to sharpen understanding of how schooling might develop in the years to come and the 

potential role of policy to help shape these futures. The scenarios were developed taking into 

consideration many aspects such as future attitudes, expectations, political support, goals, 

functions, teaching force, geo-political dimension, organizations and structures. 

&he Cogan (2002) led study took the six scenarios developed through the original 

project "Schooling for Tomorrow" and utilized these in a survey and interview format with 

educators and policy leaders (Cogan & Baumgart, 2003). The result from this survey revealed 

that Scenario 4 "schools develop as focused learning organizations, meeting individual needs 

and encouraging lifelong learning", and Scenario 3 "schools function principally as core social 

centres under varied arrangements and in tune with the society's diverse needs " were regarded 

as being most desirable when associated with re-schooling but also have low potential of 

implementation. On the other hand, Scenario1 "schools remain robust, bureaucratic 

organizations with strong pressures towards uiiiforn~ity through well-defined curriculum and 

assessment strategies attuned to explicit standards." Was thought to be the most probable 

whereas Scenario 2 "schools develop as extensions of the market model for education; 

!Wernnients encourage diversification and competition" was also thought as a probable 

scenario but on the second place after scenario 1 though scenario 2 emphasized on market 

approach to educators. 

Based on the above survey, the results were analyzed to study the different factors that 

influenced such a selection of scenarios. The next phase of this critical study was a series of 

Interviews with educational leaders and principals in the Asia-Pacific region due to be 

completed in 2009. 
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l'his research identified not only the future shape of schooling but also the implication 

ofthese schooling futures for effective school leadership. This literature and its approach are 

applicable to the dynamic and rapidly changing Abu Dhabi educational system. 

The above research by Cogan is also significant for Emirati principals in Abu Dhabi 

and UAE who not only work in rapidly changing schools but with a multi cultural and diverse 

teaching force, from different cultures and backgrounds from different Arab countries (and 

now many non-Arab countries) which are also undergoing rapid change themselves. Effective 

school management in Abu Dhabi also requires significant instructional leadership to meet the 

of parents and students in a context where the system and its teaching force are 

undergoing rapid change. 

6,2.5 Applications from business management and organizational theory literature 

The extensive literature on business management and organizational theory has also 

been applied to the problems of effective educational leadership. Research by Covey (2001 ) 

and Handy and Aitkin (1 986 ) for example, have assisted educators to identify key elements in 

the personal attributes of leaders and in the structure of the educational organization that 

influence effect&% leadership. Although important in the literature this approach to effective 

leadership is limited in the Abu Dhabi context. The rapid pace of change and Emiratisation of 

the principalship have focused attention on transformational and instructional leadership 

approaches to overcome the challenges that will occur in the schools of the future. 

The research by Sutton and Konzelmann (2000) is a further example from this 

paradigm. This research articulated an approach to the operation and management of 

businesses that addresses ways to more effectively engage the leaders (managers) with their 

staff. This approach - closing the knowing -doing gap does have application to school 

leadership and management in the Abu Dhabi context. This is particularly the case in the 

Emirati as principals are currently experiencing problems and issues within school conimunity 

(eg teachers, students and parents) and with ADEC. In part this is due to a knowledge gap 

between the principals and others with whom to principal needs to work with to regularly 

communicate. 

6.3 Conclusions from the literature review 

The literature review has documented the relatively disparate literature from a iiuniber 

of disciplines and paradigms. The nature of the literature and its multi paradigm research base 

1s transdisciplinary. 

The review of the literature suggest the following: 
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, There is a gap in the literature concerning research on principal roles and leadership. This 

is particularly the case for Abu Dhabi. 

, A number of paradigms can be used to consider and describe principal roles and 

leadership 

, In Abu Dhabi the principal needs to undertake transformational and managerial1 

instructional roles (ADEC, 2008). 

, The review also lighted the importance of understanding and knowledge concerning 

future direction of schooling (OECD, 2006) is essential in formulating policy and 

guidelines for effective principal roles in future schools and for addressing current 

problems and issues. To do this it is possible to document the roles of principals that 

are needed for effective leadership (Fullan, 2003). 

a Fullan (2006) his documented the way schools can operate effectively and efficiently and 

to meet objectives, strong leadership is required by the principal. This indicates 

o Student outcomes from scliooling depend on principal's actions (Hattie, 2009). 

o The above review of the literature will inform the research project in the following ways 

o The work byecogan and Baumgart (2003) can be used as a basis for the development of 

the survey and interview schedule to be used with principals and ADEC officials. 

o Policy guides and framework as referenced to above can be used as a basis to develop a 

culturally sensitive policy and staff development program etc for principal roles and 

leadership. 

7. Methodology 

7.1 Introduction 

The main objectives of my research are to identify and propose research methodology 

to transform leaders in Abu Dhabi schools to be effective leaders and ultinlately to achieve 

international standards in UAE schools. 

According to Creswell (2009) research methods con~prise of three types, quantitative, 

qualitative and mixed methods. In my project a qualitative methodology research is proposed. 

Qualitative research is a field of investigation and analysis that intersects disciplines 

and subject matters to  understand human behaviour and the reasons that govern such 

behaviour (Denzin e t  al, 2005). Qualitative research focuses on contextualization and 

interpretation. As qualitative research has an interpretive character, in my research it will be 

undertaken within the context of Abu Dhabi government schools and conform to the leadership 

cultural conventions of meeshawrat. According to McGuigan (2005) qualitative research can 



Research Proposal 

be used to study everyday life in the researcher's own culture and society. In this way it will be 

PO ssible to understand and cover what lies behind the subject that is little yet known (Strauss & 

corbin, 1990). The qualitative method is considered to be the most convenient for researching 

systems development (Beynon-Davies & Williams, 2003). It is also important to know the 

of the people in organizations and their culture (Geode & Villiers, 2003). 

My research will concentrate on the UAE educational sector dealing with people and 

[heir direct and indirect relationship with other governmental sectors (Oka & Shaw 2000). In 

this research, therefore, the qualitative research method is considered to be ethnographic, 

which according to its definition is: "a form of research focusing on tlie sociology of meaning 

through close field observation of socio-cultural phenomena. Focusing on a community (not 

necessarily geographic, considering also work, leisure and other communities), selecting 

information from tliose who are known to have an overview of the activities in the community 

(North Carolina State University, 2006). 

The collected data will be obtained from different sources and by different means. 

Interviews, focus groups, observations and investigations will be used to collect data in the 

field. I suggest performing interviews with official governmental figures (Mowajah) who have 

related experiences, visions, and information about the research topic and who convene 

meeshawrat. In addition, interviews will be carried out with the present leaders, teachers, 

parents and governmental administrative sector. 

7.2 Using quantitative and qualitative approaches 

The aim of the quantitative research approach is to find out the facts which exist in 

creating reality (Wolcott, 1990). The quantitative researcher, thus, uses a statistical procedure, 

while the qualitative research approach in interprets meaning. In this approach, the researcher 

is put as a key point of research. The researcher's personal knowledge and research experience 

hlly power the research (Silverman, 2006). 

One strength of the qualitative research approach in education is that it can accent the 

researcher's viewpoint in the research process as well as on its results. Solutes (1990) states 

that the qualitative research approach in education can encompass interpersonal, social, and 

cult~~ral contexts of education more fully than the quantitative research approach. The 

researcher's viewpoint is clearly placed on the research and researcher can provide richer and 

wider-ranging description than in the quantitative research approach (Dunne, M. et al, 2005). 

Qualitative research approach is 'to provide a form of therapeutic self-knowledge 

which will liberate individuals from irrational compulsions' (Hara ,1995a). 

74 



Research Proposal 

The other strength of this approach is that it is able to explain the psychological 

of human beings which are impossible to represent numerically in a quantitative 

way ( Caw & Kenimis, 1986). Educational research weaves a complex web and some issues are 

d i f f i~~~l t  to solve in a quantitative statistical way. There are limitations in nunlerical 

P resentations of the complexity of human behaviour investigated in educational research (Hara, 

1995b). 

A qualitative research approach can be expressed comprehensively by verbally 

analyzing human behavior. In consequence, it is possible to investigate the nature of human 

behavior and its mental dinlension (Wolcott, 1990). 

13  The researchers' position 

Based oil Sections 7.1 and 7.2 it is clear that using a qualitative approach is suited for 

this research for the following two main reasons. 

Firstly in the context of this research there is a need for the researcher to obtain an in 

depth understanding of the problems and issues that are faced by principals expressed through 

meeshawvat. This will require undertaking in depth interviews, focus groups and explore 

matters such as 

What are the needs and demands of principals in order to d o  their jobs properly 

and how will they change?; 

What specific knowledge and skills are needed now and in the future? ; 

What schools will look like in the future?; 

What are the training and staff development is needed to meet the requirement 

s of ADEC?; and 

What d o  principals need to know more about leadership, particularly in 

fulfilling their transformational and instructional roles?; 

This matters concern the research questions in the proposed research. 

Secondly, in undertaking this research it is necessary to examine the research questions in 

the cultural context of Abu Dhabi. In this way is niore likely that useful and reliable 

information can be obtained using interviews and focus groups aligned to the Emirati 

leadership process of meeshuwrat rather than other techniques. This is because 

In Abu Dhabi problems and issues tend to be usually solved by talking and 

discussion in meeshawvat. 
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Using Arabic language it is easier for principals to express themselves more 

fully. 

1.4 Qualitative approaches for the proposal research 

The research explores the problems and issues faced by public school principals. As 

pesented in other the other Assignments little research has been done in this area in the UAE 

context. In fact there appears to be no definitive research done in this area for Abu Dhabi, and 

no research following Emirati leadership and cultural patterns of communication. 

There is support for this approach in the research literature that recognises the influence 

of culture on the choice of methodology (Bishop, 2005). New developments in epistemology 

and research from a south pacific base (Tongan and Samoan) has led to a re-evaluation of 

research instruments and research methodology in the Pacific. In particular the bounded iiature 

of much traditional qualitative research, its disempowering impact, and its neglect of the links 

between what is said and who says it have led to the development of taloanoa approach to 

research methodologies( Horsley & Walker, 2005). Taloanoa does not reflect the traditional 

coilcepts of reliability and validity but the learning of researchers and participants that in 

trustwortliiness contributes to their group and family culture, and well being through 

coimectedness. 
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8, Research design 

Research design to be adopted has been informed by the literature as described above. 

fie *research design will be as follows 

Step Purpose 

Literature review r - -- Identify factors that I 
cause attraction and 

retention of male 

teachers 

Prepare interviews Use literature prepare 

Arabic vision 

Pilot test schedule E 
Undertaken data u 

I collection 

usage schedule 

I Analysis of result 
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g, Scope and limitation 

The proposal research will be confined the Abu Dhabi-UAE and specially to public 

The limitations of the research will be as follows: . The sample will be a group of approximately 50 school principals and 10 administration 

supervisors because they have experience for school leadership. The selected criteria 

for this group will be based on low performance of the principal, the below average 

educational results of the students in concerned schools, schools with no programs for 

human resources development and other criteria within the same scope. As such the 

sample will not be representative of all school principals. 

a The research questions focuses only on aspect of leadership and principal role. This can 

be seen as a limitation because other matters concerning leadership and principal role 

are not considered. The particular focus that has been used is considered as a way of 

finding some of the solutions to problems needed for ADEC, MoE and other Education 

Councils in UAE. 

The data collection will be interviews with school principal. This is limitation because 

they represent only a relationally narrow perspective of views that may be reasonable 

for problems and issues. As well it could be that principals may not be aware of critical 

problems and issues to their schools. 

10. Proposed Chapter Structure 

Chapter 1 - Introduction 

This chapter will introduce the nature of research topic, define its scope and state the 

significance and rationale for carrying it out in the Emirati context. It will also state the aims 

and objectives and the research questions. It will then conclude with an outline of the structure 

of the thesis. 

Chapter 2 - Literature review 

This chapter will put the research into context through a discussion of the literature concerning 

principal role and leadership. The reviews will consider a number of leadership paradigms and 

policy guidelines and use this information to guide the research. 

Chapter 3 - Research Methodology 

This chapter will detail the research qualitative methodology to be used to examine the stated 

research questions. 

Chapter 4- Results and discussion 
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This chapter will be devoted to the description and analysis of the data collected. Data 

collection results will be explained with respect to original research questions. 

Chapter 5 - Conclusions and Recommendations 

This chapter will present the findings of the study, its implications. Possible strategies and 

guidelines will be documented that can be used to address identified principal roles and 

leadership problem and issues as it applies to the Emiratis. 

11. Timeline 

The following timeline was proposed for this research. 

Project write up 
Date Task Milestorec 

progress 

Finalise research proposal Prepare draft 
Literature Submit proposal 

Develop methodology review for examination 
t- Nov 2009 Submit Ethical clearance for Prepare draft Submit Ethical 

approach 
methodology application for 

Finalise data collection chapter approach 

Dec- Jan 09- . Commence 
Commence analysis of data write-up of data 

2010 analysis 

I A finalise draft of 
Continue data analysis literature review 

eb-April2010 & methodology, 

Draft data 
ray- June 2010 analysis Submit project for 

Draft of all examination 
project chapters 
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project is to investigate how the leadership roles of Emirati 
school 
principals may change in the medium to long term future; and the implications of these 
changes for future professional development of Emirati principals. 
The education system of Abu Dhabi has been developing at a rapid pace with 
considerable 
expansion, the UAE is investing heavily in human capital, and in an Emiratisation 
program for 
educational leaders. Many Emirati principals are recently appointed and lack 
experience. 
This research will survey Emirati principals about future anticipated learning needs. As 
well, a 
series of focus groups will be held with Emirati principals to identify the professional 
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~dministrative Section 
1, TITLE AND SUMMARY OF PROJECT 
1.1. Title 
1.1.1 What is the formal title of this research proposal? 
Evolving Leadership Roles of Emirati School Principals: Implica'tions for Principal Professional 
~evelopment 
and Training 
1.1.2 What is the short title I acronym of this research proposal (if applicable)? 
Evolving Leadership Roles of Emirati School Principals: lmplica'tions for Principal Professional Deve 
1.2. Description of the project in plain language 
1.2.1 Give a concise and simple description (not more than 400 words), in plain language, of the 
aims of this 

the proposal research design and the methods to be used to achieve those aims. 
The aim of the research project is to investigate how the leadership roles of Emirati school principals 
may 
change in the medium to long term future; and the implications of these changes for future professional 
development of Emirati principals. 
The education system of Abu Dhabi has been developing at a rapid pace with considerable expansion, 
the 
UAE is investing heavily in human capital, and in an Emiratisation program for educational leaders. 
Many 
Emirati principals are recently appointed and lack experience. 
This research will survey Emirati principals about future anticipated learning needs. As well, a series of 
focus 
groups will be held with Emirati principals to identify the professional development they require. 
Page 2 of 24 
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2. RESEARCHERS 1 INVESTIGATORS 
2.2. Principal researcher@) I investigator@) 
2.2.0 How many principal researchers I investigators are there? 1 
2.2.1. Principal researcher I investigator I 
2.2.1. Name and contact details 
Name: Mr Abdulla Al Nuaimi 
Address: 50711 00 Harbour. Esplanade.Docklands,Melbourne,Vic 3008 
P.o.box 23199 Al Ain United Arab Emirates 
Abu Dhabi Education Council, Al Ain Education Zone 
Melbourne- Docklands VIC 3008 
UAE,Abu Dhabi,Al Ain p.o.box:23199 
Organisation: CQUniversity 
Area: FABlE 
Position: Professional Doctorate Student 
Contact (Bus) +97137557735 (AH) +971506192333 
(Mob) 0402227838 (Australia)(Fax) - 
Email: alnuaimil l@hotmail.com 
2.2.2 ... Summary of qualifications and relevant expertise NS 4.8.7 NS 4.8.15 
Bachelor of science UAE University 
Graduate Certificate of Educational Leadership UAE University 
Former Secondary Teacher 1991-1 994, Secondary School Assistance Principal 1995-1 998, Secondary 
School Principal for 1999-2004, Supervisor for school administration for 2005-2007. 
Member of the Committee for the development of e-education in the Ministry of Education. 
2.2.2 ... Please declare any general competing interests 
I am a committee member of the professional training group for principals, and was a former Principal 
and 
Principals' supervisor. This might be seen as a competing interest but my work in this area is 
supervised by 
ADEC senior management, who will assist in the proper performance of my duties and my research. 
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2,2,2,.. Name the site(s) for which this principal researcher I investigator is responsible. 
The researcher will be responsible for the site that the research will be conducted in. This will be the Al 

bin 
education zone in the Abu Dhabi Emirate. 

2.3 Describe the role of the principal researcher I investigator in this project. 
ihe principal reseacher is undertaking the professional doctorate. This research project is the basis of 

the 
professional doctorate dissertation. The principal researcher has prepared the literature review. Under 
supervision, the principal researcher has designed the research methodology and the research 
instruments 
to be used in the study. An industry advisor in the UAE, has also been appointed by CQUniversity to 
support and supervise the principal researcher during the course of the research. 
2.2.4 Is the principal researcher I investigator a student? Yes 
2.2.4 ... What is the educational organisation, faculty and degree course of the student? 
organisation Professional Doctorate at CQUniversity 
Faculty FABlE 
Degree course Professional Doctorate 
2.2.4 ... Is this research project part of the assessment of the student? Yes 
2.2.4 ... Is the student's involvement in this project elective or compulsory? Compulsory 
2.2.4 ... What training or experience does the student have in the relevant research 
methodology? 
The student has completed and passed the initial six courses (year I in the professional doctorate 
program) 
including research methodology, confirmation of candidtaure presentation and independent review of 
the 
proposed research. The Industry partner has also provided supervision and support and has liaised 
with the 
educational authorities in the UAE. 
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2.2.4 ... What training has the student received in the ethics of research? 
The students has received ethics training in course courses 4 (Applied research) and 5 (Research 
method) 
in the initial the initial six courses of the professional doctorate in year 1. In, addition a research 
proposal 
was developed and submitted to the Abu Dhabi Education Council in July 2009. this proposal 
considered 
ethical issues. In year two of the professional doctorate the Research project is being developed. To 
complete the ethics requirements of this Research project Dr. IHorsley has organised workshops on the 
National Statement on Ethical Conduct in Human Research. 
2.2.4 ... Describe the supervision to be provided to the student. NS 4.8.8 
Professor Dekkers and Dr. Horsley provide regular, targeted supervisioq in the professional doctorate. 
In 
addtion, to regular contact by mail and emial and phone; Professor Dekkers require atendance at 
intensive 
week long research workshops at the Noosa campus. under the terms of the professional doctorate 
Program the researcher is obliged to meet with their industry supervisor in UAE every week to enhance 
the 
research program. 
2.2.4 ... How many supervisors does the student have? 3 
2.2.4 ... Supervisor 1 
2.2.4 ... Provide the name, qualifications, and expertise, relevant to this research, of the students' 
supervisor 
Title Prof 
First Name John 
Surname Dekkers 
Summary of qualifications and relevant expertise 
Prof. Dekkers is an Emeritus professor at CQUniversity and an experienced doctoral supervisor and an 
active researcher at CQUniversity for the past 25 years. He is 
the major RHD supervisor in the School of Learning and 
Innovation. 
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2.2.4 ... Supervisor 2 
2.2.4 ... Provide the name, qualifications, and expertise, relevant to this research, of the students' 
supervisor 
Title Dr 
first Name Khalifa 
Surname Mustafa Abu-AShour 
Summary of qualifications and relevant 
expertise 
Associate Professor in the Faculty of Education at UAE 
university. 
~ppointed by CQUniversity as an industry advisor. 
professional doctorate in Educational administration and 
educational management. Supervisor of over 50 PhD 
students. 
See attached CV 
2.2.4 ... Supervisor 3 
2.2.4 ... Provide the name, qualiCications, and expertise, relevant to this research, of the students' 
supervisor 
Title Dr 
First Name Mike 
Surname Horsley 
Summary of qualifications and relevant 
expertise 
Dr. Horsley is an experienced doctoral supervisor and an 
active researcher. In his previous position he was an 
Associate Professor at the University of Western Sydney. 
2.3. Associate researcher(s) 1 investigator(s) 
2.3.1 How many known associate researchers are there? (You will be asked to give 
contact details for these associate researchers I investigators at question 2.3.1 . I )  
0 
2.3.2 Do you intend to employ other associate researchers I investigators? No 
2.4. Contact 
Provide the following information for the person making this application to the HREC. 
2.4.1. Name and contact details 
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Name: Mr Abdulla Al Nuaimi 
Address: 50711 00 Harbour. Esplanade.Docklands,Melbourne,Vic 3008 
P.o.box 23199 Al Ain United Arab Emirates 
Abu Dhabi Education Council, Al Ain Education Zone 
Melbourne- Docklands VIC 3008 
UAE,Abu Dhabi,Al Ain p.o.box:23199 
Organisation: CQUniversity 
Area: FABlE 
Position: Professional Doctorate Student 
Contact (Bus) +97137557735 (AH) +971506192333 
(Mob) 0402227838 (Australia)(Fax) - 
Email: alnuaimil I @hotmail.com 
2.5. Other personnel relevant to the research project 
2.5.1 How many known other people will play a specified role in the conduct of this 
research project? 
n u 

2.5.2 Is it intended that other people, not yet known, will play a specified role in the 
conduct of this research project? 
N 0 

2.6. Certification of researchers 1 investigators 
2.6.1 Are there any relevant certification, accreditation or credentialing requirements 
relevant to the conduct of this research? 
N 0 

2.7. Training of researchers 1 investigators 
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2,7.1 Do the researchers I investigators or others involved in any aspect of this 
project require any additional training in order to undertake this research? 

NO Page 5 of 24 
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3. RESOURCES 
3.1. Project Funding I Support 
3.1 .I. lndicate how the project will be funded 
3.1.1 ... Type of funding. 
[please note that all fields in any selected funding detail column (with the exception of the code) 
will need to 
be completed.] 
sponsor 
Name of Grant 1 Sponsor UAE President Ministry 
Amount of funding Prof doc 
Code (optional) I 3  130111 3 1399 
Confirmed I Sought Confirmed 
Detail in kind support The researcher will be provided with the research support provided by 
CQUniversity. The researchers is also supported by the Abu Dhabi 
Education Council. 
Indicate the extent to which the scope of this 
HREC application and grant are aligned 
There is close alignment between the research scholarship from the 
President to future professional development needs of Emirati 
principals in the context of anticipated future changes in the Abu Dhabi 
education system and the roles of Emirati principals 
3.1.1 ... How will you manage a funding shortfall (if any)? 
The research scholarship to complete the CQUniversity Professional Doctorate as an international 
student 
also provides funds to conduct the research in the Abu Dhabi educational community. 
3.1.2 Will the project be supported in other ways eg. in-kind supportlequipment by an 
external party eg. sponsor 
N 0 

3.2. Duality of Interest 
3.2.1 Describe any commercialisation or intellectual property implications of the 
fundinglsupport 
arrangement. 
No IP commecialisation is anticipated. 
3.2.2 Does the fundinglsupport provider(s) have a financial interest in the outcome of 
the research? 
N 0 

3.2.3 Does any member of the research team have any affiliation w&h the provider(s) of 
fundinglsupport, or a financial interest in the outcome of the research? 
N 0 

3.2.4 Does any other individual or organisation have an interest in the outcome of this 
research 
Yes 
3.2.4 ... lndicate the interested party and describe the interest. 
The President of the UAE and the Abu Dhabi Education Council (ADEC) have jointly contributed to the 
general area of the research topic in partnership with the student. 
This joint contribution was the basis of the awarding of the student a scholarship to undertake the 
Professional Doctorate and investigate this topic through study at CQUniversity. 
ADEC will support the research by allowing the researcher to access the Emirati principals in the Al Ain 
educational zone. 
The scholarship meets the current international research student doctorate fees and sustenainance to 
the value of 50,000 per annum. 
As well, ADEC has assisted in the appohtment of an appropriate industry supervisor at Al Ain 
educational zone. 
3.2.5 Are there any restrictions on the publication of results from this research? No 
Page 6 of 24 Commercial-in-Confidence 
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4, PRIOR REVIEWS 
4.1. Ethical review 
4.1.0. Duration and location 
4.1.0 ... In how many Australian sites, or site types, will the research be conducted? 0 
4.1.0 ... In how many overseas sites, or site types, will the research be conducted? 1 
provide the following information for each site or site type (Australian and overseas, if applicable) at which the research is to be 
conducted 
4,q.O ... Site I Site Type I 
4.1.0 ... Site I Site Type Name 
AI Ain Educa,tion Zone 
4,q.O ... Site I Site Type Location 
The Abu Dhabi Education Council (ADEC) education system is divided into three education zones. 
Each zone constitutes a major educa'tional region for the purposes of educational administration and 
management. 
AI Ain is one of the three education zones in Abu Dhabi. 
AI Ain zone is located in Al Ain city. 
4.1.0...Provide the start and finish dates for the whole of the study including data analysis 
Anticipated start date 26/02/2010 
Anticipated finish date 26/06/2010 
4.1.0 ... Are there any time-critical aspects of the research project of which an HREC 
should be aware? 
No 
4.1.1 To how many Australian HRECs (representing site organisations or the 
researcher's I investigator's organisation) is it intended that this research proposal be 
submitted? 
1 
4.1 .I ... HREC 1 
4.1.1 ... Name of HREC Central Queensland University's Human Research Ethics Committee 
(EC00 158) 
4.1.1 ... Provide the start and finish dates for the research for which this HREC is providing 
ethical review. 
Anticipated start date or date range 26/02/2010 
Anticipated finish date or date range 26/06/2010 
4.1.1 ... For how many sites at which the research is to be conducted will this HREC 
provide ethical review? 
1 
4.1 .I ... Site 1 
4.1.1 ... Name of site Al Ain Educa,tion Zone 
4.1.1 ... Which of the researchers I inves'tigators involved in this project will conduct the research 
at this 
site? 
Principal Researcher(s) Associate Researcher(s) 
Mr Abdulla Al Nuaimi 
4.1.2 Have you previously submitted an application, whether in NEAF of otherwise, for 
ethical review of this research project to any other HRECs? 
No 
4.2. Research conducted overseas 
4.2.1 Are there any local requirements which are necessary for the conduct of this 
research? 
Yes 
4.2.1 ... Describe the requirements and how they will be met? 
The research will need to use the ADEC educational managment system for contacting the Emirati 
Principals 
working in this Al Ain educational zone. 
Page 7 of 24 
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This will be necessary to access a forum in which the research on the views of principals on their 
evloving 
roles and their professional learning needs can be undertaken. 
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A ~ E C  has agreed to provide me with permission to convene such a research focus group where 
brincipals 
,,,ill be able to complete a questionnaire and where I will be able to conduct focus groups on the 
aeStionnaire. 
4.3, Peer review 
,4,3.1 Has the research proposal, including design, methodology and evaluation 
"ndergone, or will it undergo, a peer review process? NS I .2 

Yes 
4.3.1 ... Provide details of the review and the outcome. A copy of the letter I notification, where 
available, 
should be attached to this applica'tion. 
The research has been peer reviewed through presentation at confirmation of canditature at 
~~Un ive rs i t y .  
(and a Colloquium panel ) The entire research proposal was reviewed at the confirmation of 
candida,ture. In 
addition, an industry advisor Dr. Abu-Ashour, from the UAE University in Al Ain has also reviewed the 
research methodology and research instruments and research plan. In addition, the Abu Dhabi 
Education 
Council has evaluated the research proposal and has provided a certificate to indicate that they support 
the 
project, collec1:ion of data and that the project meets their research requirements. 
Page 8 of 24 
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Ethical Review Section 
Summary 
Applicant 1 Principal Researcher(s) 
Mr Abdulla Al Nuaimi 
Bachelor of science UA E University 
Graduate Certificate of Educational Leadership UAE University 
Former Secondary Teacher 199 1 - 1994, Secondary School Assistance Principal 1995- 1998, Secondary 
School 
Principal for 1999-2004, Supervisor for school administration for 2005-2007. 
Member of the Committee for the development of e-education in the Ministry of Education. 
Potential conflicts of interest 
I am a committee member of the professional training group for principals, and was a former Principal 
and principals' 
supervisor. This might be seen as a competing interest but my work in this area is supervised by ADEC 
senior 
management, who will assist in the proper performance of my duties and my research. 
Other Relevant Personnel 
Prof John Dekkers 
Prof. Dekkers is an Emeritus professor at CQUniversity and an experienced doctoral supervisor and an 
active 
researcher at CQUniversity for the past 25 years. He is the major RHD supervisor in the School of 
Learning and 
Innovation. 
Dr Khalifa Mustafa Abu-AShour 
Associate Professor in the Faculty of Education at UAE University. 
Appointed by CQUniversity as an industry advisor. 
Professional doctorate in Educational administration and educational management. Supervisor of over 
50 PhD 
students. 
See attached CV 
Dr Mike Horsley 
Dr. Horsley is an experienced doctoral supervisor and an active researcher. In his previous position he 
Was an 
Associate Professor at the University of Western Sydney. 
Page 9 of 24 
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5. PROJECT 
5.1. Type of Research 
5.1.1 Tick as many of the following 'types of research' as apply to this project. Your answers will 

HRECS in considering your proposal. A tick in some of these boxes will generate additional 
questions 

to your proposal (mainly because the National Statement requires additional ethical 
matters to be 
considered), which will appear in Section 9 of NEAF. 
This project involves: 
[XI Research using qualitative methods NS 3.1 
1x1 Research on workplace practices or possibly impacting on workplace relationships NS 4.3 
[XI Research conducted overseas involving participants NS 4.8 
5.1.2 Does the research involve limited disclosure to participants? NS 2.3 No 
5.1.3 Are the applicants asking the HREC I review body to waive the requirement of 
consent? NS 2.3.5 
N 0 

5.2. Research plan 
5.2.1 Describe the theoretical, empirical andlor conceptual basis, and background evidence, for 
the research 
proposal, eg. previous studies, anecdotal evidence, review of literature, prior observation, 
laboratory or 
animal studies (4000 character limit). NS 1 .I 
One of the consistent issues and problems in the development of Abu Dhabi education system is the 
lack of 
Emira.ti educational leaders and principals. 
Eniira'ti principals carry with them Emirati culture. This culture includes the traditional understandings of 
what 
it means to be Emirati; a cultural tradition that goes back thousands of years; an understanding of 
Emirati 
students and their behavior, family and social context. As well, each emirate has developed a slightly 
different culture. This difference has a big impact on student behavior and family life. Emirati principals 
a re 
aware of these differences and their impact on Emirati students. 
To preserve its rich culture and introduce new generations to the shared Emirati understandings that 
reflect 
society and the style of life, an Emiratisation policy to promote Emiratis to educational leadership 
positions 
was undertaken. Many Eniirati principals are recent appoin,tnients and lack educational leadership 
experience. 
As a result there is a need to develop leadership training and professional development for Emirati 
principals. 
This research will attempt to explicate the evolving nature of the role of Emirati principals in the medium 
to 
long term future. 
It will then attempt to explicate the implications of this to inform professional development for Emirati 
principals to better prepare them to be more effective leaders in the future. 
5.2.2 State the aims of the research and the research question andlor hypotheses, where 
appropriate. 
This research aims to identify key professional challenges facinfgEmirati principals. 
The research will also to contextualise these challenges in relation to future trends and developments in 
the 
education system in Abu Dhabi and the UAE. 
The research will also explore the views of Emiral:i principals as to their own expressed professional 
development and professional learning needs. 
The research will use a questionnaire and focus groups to explore the needs and views of Emirati 
principals. 
The development of these instruments has drawn on different educational leadership paradigms from 
the 
literature; those of instructional leadership and educational management. 
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5.2.3 Has this project been undertaken previously? No 
5.3. BenefitsIRisks 
5.3.0 Does the research involve a practice or intervention which is an alternative to a 
standard practice or intervention? 
No 
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5.3.2 What expected benefits (if any) will this research have for the wider community? 
The main benefit to the community of this research is to report on the professional needs of principals; 
the 
the challenges that school futures will create for edcuational leaders and identify areas of need for 
professional development of Emirati principals. 
This knowledge will inform the development of future emirati principal professional development 
programs. 
Subsiduary benefits for the community include developing research that will assist future researchers in 
investigating the emiratisation of the teaching force. Also the research aims to rasie the profile and 
visibility 
of teaching in Abu Dhabi and the UAE. 
5.3.3 What expected benefits (if any) will this research have for participants? NS 2.1 
Emirati principal participants in the research will have the opportunity to express their views about; 
a. future directions of the Abu DhabiIUAE education system 
b. the educational leadership required to meet these future challenges; and 
c. their professional learning needs. 
Since these views will be used to inform the enhancement and design of future professional learning 
courses the research will have direct benefit for the participants. 
This reseach will allow Emirati principals to help shape and determine their own professional 
development 
agenda and program. Another benefit of the research is to allow principals to reflect their own 
professional 
learning needs and those of their schools in their responses. This means that a major benefit of the 
research 
is to empower principals by seeking their views on appropriate professional learning and development 
for 
themselves. 
5.3.4 Are there any risks to participants as a result of participation in this research 
project? NS 2.1 
Yes 
5.3.5 Explain how the likely benefit of the research justifies the risks of harm or discomfort to 
participants. 
NS 1.6 
There are minimal risks to principals who participate in the questionnaire_and focus groups proposed by 
this 
research. The main burden in filling in the questionnaire is the time requirement for completion. 
However, 
participants were free to fill in the questionnaire or not; and response was entirely voluntary. Also all 
responses were anonymous. In regard to the focus groups; attendance and participation is voluntary 
and the 
responses will be analysed and reported in such a way as to preserve anonymity. Participants are free 
to 
withdraw from the focus groups at any time for any reason. As a result the minimal risks of the research 
are 
justified by the benefits of seeking the views of principals in determining their own views on their future 
Professional learning programs. 
5.3.8 Are there any other risks involved in this research? eg. to the research team, the 
Organisation, others 
No 
5.3.9 Is it anticipated that the research will lead to commercial benefit for the 
investigator(s) and or the research sponsor(s)? 
N 0 

5.3.11 Is there a risk that the dissemination of results could cause harm of any kind to 
individual participants - whether their physical, psychological, spiritual, emotional, 
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social or financial well-being, or to their employability or professional relationships - or 
to their communities? 
No 
5.4. Monitoring 
~ ~ f e r  to NS 3.3.19 - 3.3.25 
5.4.1 What mechanisms do the researchers I investigators intend to implement to monitor the 

and 
progress of the research project? NS 5.5 
The researcher will follow HREC nionitoring principles. The researcher will report regularly to the 
supervisors 
on the ethical conduct of the research and will have the National Statement on Ethical Conduct in 
Human 
Research with them in Abu Dhabi at all times. 
page 11 of 24 
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6. PARTICIPANTS 
6.1. Research participants 
6.1 . I  The National Statement identifies the need to pay addi.tional attention to ethical issues associated with research involving 
certain specific 
populations. 
This question aims to assist you and the HREC to identify and address ethical issues that are likely to arise in your research, if its 
design will 
include one or more of these populations. Further, the National Statement recognizes the cultural diversity of Australia's 
population and the 
importance of respect for that diversity in the recruitment and involvement of participants. Your answer to this question will guide 
you to additional 
questions (if any) relevant to the participants in your study. 

6.1.1 Tick as many of the following 'types of research participants' who will be included because 
of the 
project design, or their inclusion is probable, given the diversity of Australia's population. If 
none apply, 
please indicate this below. 
a) Primary intent of 
research 
b) Probable 
coincidental 
recruitment 
c) Design specifically 
excludes 
People whose primary language is other than English (LOTE) 
[XI [ I [ I 
Women who are ~reanant and the human foetus NS 4.1 . - 
[ I [XI [ I 
Children and/or young people (ie. <I 8 years) NS 4.2 

[ I [ I [XI 
People in existing dependent or unequal relationships NS 4.3 

[XI [ I [ 1 
Aboriainal and/or Torres Strait Islander ~ e o ~ l e s  NS 4.7 

a 8 

[ I  [ I  kl 
You have indicated that it is  roba able that Women who are ~reanant and the human foetus mav be coincidentallv recruited into 
this project. The National statement identifies specific ethical chsiderations for these groups(sj. 
6.1.3 ... Please explain how you will address these considerations in  your proposed research. 
It can be an.ticpated that half the participants in both the questionnaire and the focus groups may be 
Women 
and that coincidentally some may be pregnant. However, participa1:ion is voluntary in both the 
questionnaire 
and the focus group and participants may withdraw at any time for any reason with out penalty. The 
responses to the questionnare and focus group will be de-identified. 
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6.2. Participant description 
6.2.1 How many participant groups are involved in this research project? 1 
6.2.2 What is the expected total number of participants in this project at all sites? 
20 
6.2.3. Group 1 
6-23 ... Group name for participants in this group 
AI Ain Education Zone: Emirati principals 
6.2.3 ... Expected number of participants in this group 
20 
6.2.3 ... Age range 
30-55 
6.2.3 ... Other relevant characteristics of this participant group 
The project is aimed at reseaching the views of Emirati principals.from the Al Aln education zone. 
6.2.3 ... Why are these characteristics relevant to the aims of the project? 
Emirati principals are the target group for the research. 
6.2.4. Your response to questions at Section 6.1 - Research Participants' 
indicates that the 
following participant groups are excluded from your research. If this is not 
correct please 
return to section 6.1 to amend your answer. 
Page 12 of 24 
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Children andlor young people (ie. < I8  years) 
Aboriginal andlor Torres Strait Islander peoples 
6.2.4 ... Have any particular potential participants or groups of participants been excluded from 
this 
research? In answering this question you need to consider if it would be unjust to exclude these 
potential 
participants. NS 1.4 
The research is being conducted in Abu Dhabi to administer questionnaires anfd focus groups to 
Emirati 
principals.lt will not include Aborginal and Torres Strait Islander people. 
6.3. Participation experience 
6.3.1 Provide a concise detailed description, in not more than 200 words, in terms which are 
easily 
understood by the lay reader of what the participation will involve. 
The participants will fill in a questionnaire that will take approximately 15 minutes to complete and then 
be 
involved in a focus group based on the questionnaire for approximately 45 minutes. 
6.4. Relationship of researchers / investigators to participants 
6.4.1 Specify the nature of any existing relationship or one likely to rise during the research, 
between the 
Potential participants and any member of the research team or an organisation involved in the 
research. 
The researcher has worked for ADEC. I have been a school principal and a principals supervisor. As a 
result 
many of the Emirati principals know me, 
There is an existing relationship based on professional expertise in managing schools and as an 
educational 
manager. 
6 - 4 2  Describe what steps, if any, will be taken to ensure that the relationship does not impair 
Participants' 
free and voluntary consent and participation in the project. 
ADEC will forward the letter inviting the school principals to complete the questionnaire. 
After the questiionnaires have been analysed ADEC will then forward another letter to school principals 
Inviting them to participate in focus groups. 
Also the participants will be informed that the researcher will be seeking their views as to their 
Professional 
learning needs. 
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6.4.3 Describe what steps, if any, will be taken to ensure that decisions about participation in the 
research 
do not impair any existing or foreseeable future relationship between participants and 

I 
investigator or organisations. 
principals are senior leaders in the Abu Dhabi (ADEC) education system and will be able to decide 
whether 
they participate in the research or not. 
6.4.4 Will the research impact upon, or change, an existing relationship between 
participants and researcher I investigator or organisations.? 
N 0 
6.4.5 Is it intended that the interview transcript will be shown or made available to 
participants? 3.1 . I  5 
N 0 

6.5. Recruitment 
6.5.1 What processes will be used to identify potential participants? 
The researcher will prepare a letter of invitation to be sent to all schools in Al Ain education zone, to be 
forwarded by ADEC, who manages the schools. 
6.5.2 Is it proposed to 'screen' or assess the suitability of the potential participants for 
the study? 
N 0 
6.5.3 Describe how initial contact will be made with potential participants. 
Contact wil be made to principals and supervisors by the ADEC. Contact will be made to 2 groups 
(Male 
principals & Female principals. It is anticpated that approximately 20 principals will respond to the 
invitation 
to meet them in one school in Al Ain education zone. 
6.5.3 ... Do you intend to include both males and females in this study? Yes 
6.5.3 ... What is the expected ratio of males to females that will be recruited into this study and 
does this 
ratio accurately reflect the distribution of the disease, issue or condition within the general 
community? 
Aprroximately 50 % of principals are female and 50% male. 
6.5.4 Is an advertisement, e-mail, website, letter or telephone call proposed as the form Yes 
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of initial contact with potential participants? 
6.5.4 ... Provide details and a copy of textlscript. 

>5 ?>JIG %>IF 
C ? ~ ~ C & F Y ~ ; + G + ~ ~ $ & ~ ~ > % J ~ > ~ > ~ J _ ~ ~ C ; ; ~ ; ~ ; ~ + ~ ~  

%I+ &>_)I5 %>IF 4 &>L . 9% (fe>F5 ...................................... .................... 
XI*. .................. 

Al Ain Education Zone (ADEC) 
Dear Principals, 
You are invited by Abu Dhabi Education Council to attend a focus group of researcher Abdulla Rashid 
Al 
Nuaimi to discuss the questions of leadership development for school administrators in the educational 
field, 

....................... The school name 
The time .................... Date ................... 
6.5.5 If it became known that a person was recruited to, participated in, or was 
excluded from the research, would that knowledge expose the person to any 
disadvantage or risk? 
N 0 
6.6. Consent process 
6.6.1 Will consent for participation in this research be sought from all participants? Yes 
6.6.1 ... Will there be participants who have capacity to give consent for themselves? Yes 
6.6.1 ... What mechanismslassessmentsltools are to be used, if any, to determine each of these 
Participant's 
capacity to decide whether or not to participate? 
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The participants are senior educational leaders in the ABy Dhabi education system and will make their 
own 
informed decision to participate or not. 
6.6.1 ... Are any of the participants children or young people? No 
6.6.1 ... Will there be participants who do not have capacity to give consent for 
themselves? 
No 
6.6.1 ... Describe the consent process, ie how participants or those deciding for them will be 
informed about, 
and choose whether or not to participate in, the project. 
potnetial participants will be forwarded a letter by ADEC written by the researcher inviting them to the 
venue 
for the focus groups. The potential participants can decide whether to participate or not. 
6.6.1 ... If a participant or person on behalf of a participant chooses not to participate, are there 
specific 
consequences of which they should be made aware, prior to making this decision? 4.6.6 - 4.6.7 
N 0 
6.6.1 ... Might individual participants be identifiable by other members of their group, and if so 
could this 
identification could expose them to risks? 
No 
6.6.1 ... If a participant or person on behalf of a participant chooses to withdraw from the 
research, are there 
specific consequences of which they should be made aware, prior to giving consent? 
No 
6.6.1 ... Specify the nature and value of any proposed incentivelpayment (eg. movie tickets, food 
vouchers) 
or reimbursement (eg travel expenses) to participants. 
No incentive is planned or envisaged. 
6.6.1 ... Explain why this offer will not impair the voluntary nature of the consent, whether by 
participants' or 
persons deciding for their behalf. NS 2.2.10 - 2.2.1 1 
NIA 
6.6.1 ... Are the participants from which you are recruiting attending for therapeutic care? If yes 
please 
provide the details of this care. 
No 
6.6.3 Do you propose to obtain consent from individual participants for your use of 
their stored datalsamples for this research project? 
Yes 
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7. PARTICIPANTS SPECIFIC 
7.1. Participants whose primary language is other than English (LOTE) 
You have indicated that the project involves persons whose primary language is other than English (LOTE) 
7.1.1 Describe what steps will be taken to ensure each participant's free and voluntary consent 
and 
participation in the project given that the person's language is other than English ? 
The letter invitation will be in Arabic the mother tongue of all. 
The information sheet describing the project will be provided in arabic as well. 
The discussion data will be collected in arabic as well. 
7.1.2 In what language@) will the research be conducted? 
[XI Other 
7.1.2 ... Specify the language(s) 
Arabic (UAE Arabic) 
7.1.2 ... Will an interpreter to be present during discussions with the participants about 
the research project? 
N 0 

7.1.2 ... Why will an interpreter not be present during discussions with participants about the 
research 
project? 
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The researcher is Emirati and a fluent UAE arabic speaker. 
7.1.3 Will participants be provided with written information in the language in which the 

will be conducted? 
Yes 
7.4. People in dependent or unequal relationships 
you have indicated that the project involves persons in dependent relationships. You may need to reconsider your answers in 
section 6.4 to 
ensure that the information provided is accurate and consistent. 
7.4.1 Describe the dependent relationship between the participants and the researcher 1 
investigator, 
members of the research team, andlor any person involved in the recruitmentlconsent process. 
NS 4.3.6 
The resesarcher is a senior member of ADEC and is well known as an education expert and an 
educational 
leader. However, it is well known in Abu Dhabi that he is working on a project to involve Emirati 
principals in 
articulating their views as to their future professional learning needs. 
7.4.2 How will the process of obtaining consent enable persons in dependent relationships to 
give voluntary 
consent 
Voluntary consent for participation will be ensured by the processes of ADEC forwarding the letter of 
invitation to the Emirati principals. The principals will decide whether they wish to attend with no 
impairment 
of the future relationship. 
7.4.3 Will there be any specific risks to participants in this research project as a result 
of the dependent relationship? 
No 
7.4.4 If a participant chooses to withdraw from the research, how will the ongoing dependant 
relationship 
with the participant be maintained? 
It is anticipated that the researcher will be designing the futures focused professional learning 
opportunties 
and not be in any supervisory role in ADEC. 
7.5. People in other countries 
You have indicated that the project involves research conducted overseas. 
7.5.1 In what language(s) will the research be conducted? 
[XI Other 
7.5.1 ... Specify the language(s) 
Arabic (UAE Arabic) 
7.5.1 ... Will an interpreter to be present during discussions with the participants about 
the research project? 
No 
7.5.1 ... Why will an interpreter not be present during discussions with participants about the 
research 
project? 
The researcher is Emirati and a fluent UAE arabic speaker. 
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7.5.2 Will participants be provided with written information in the language in which the 
research will be conducted? 
Yes 
7.5.3 Describe the procedures by which overseas participants can obtain further information or 
complain 
about the research project? 
The details of CQuniversity research ethics contacts will be provided in arabic in the project information 
sheet. Participants may also contact the industry supervisor Dr. Abu-Ashour, at UAE University, whose 
details will also be provided 
7.5.4 What cultural sensitivities are relevant to the participants in this research project? 
The research will be using the traditional Emirai:i ways of communication to discuss issues of 
importance to 
Society. 
Page 16 of 24 



Ethical Clearance Avvlications 

8.1. Do privacy guidelines need to be applied in the ethical review of this 
proposal? 
8.1.1 Indicate whether the source of the information about participants which will be used in this 
research 
project will involve: 
[XI collection directly from the participant 
8.1.1 ... Information which will be collected for this research project directly from 
the 
participant 
8.1 . I  ... Describe the information that will be collected directly from participants. Be specific 
where 
appropriate. 
Two types of information will be collected. 
1. The responses of each principal and supervisor to the questionnaire prepared by the researcher will 
be 
recorded and collected. 
2. Focus groups responses and discussion will be reported, noted and recorded. 
8.1.1 ... The information collected by the research team about participants will be in the following 
form@). 
Tick more than one box if applicable. 
[XI non-identifiable 
8.2. Using information from participants 
8.2.1 Describe how information collected about participants will be used in this project. 
The questionnaire responses will be collated and used to develop a series of reports on different 
aspects of 
professional development and professional learning needed. The focus group discussion will be based 
on 
the items in the questionnaire. The data will be collected, analysed and presented in such a way the 
individual responses will not be identifiable. 
8.2.2 Will any of the information used by the research team be in identified or 
re-identifiable (coded) form? 
N 0 

8.2.4 List ALL research personnel and others who, for the purposes of this research, will have 
authority to 
use or have access to the information and describe the nature of the use or access. Examples of 
others are: 
student supervisors, research monitors, pharmaceutical company monitors . 
The researcher and the researcher's supervisors' Prof John Dekkers at CQUniversity and Dr. Abu- 
Ashour at 
UAE University. Dr, Horsley may have access in intensive professional doctorate sessions at 
CQUniversity 
Noosa. 
8.3. Storage of information about participants during and after completion of the 
project 
8.3.1 In what formats will the information be stored during and after the research project? (eg. 
paper copy, 
computer file on floppy disk or CD, audio tape, videotape, tilm) 
Data will be recorded, transcribed and entered into files for coding and entry into spredsheets for the 
calculations required by structural modelling. The focus groups data will be entered into coding 
programs 
such as leximancer and ethnograph. The data will be stored on the researcher's computer and sent to 
the 
Supervisor for storage on CQUniversity systems. The files will be transferred to a CD Rom and the 
original 
files deleted. 
8.3.2 Specify the measures to be taken to ensure the security of information from misuse, loss, 
or 
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unauthorised access while stored during and after the research project? (eg. will identifiers be 
and 

at what stage? Will the information be physically stored in a locked cabinet?) 
The data will be stored ini,tially on the researchers computer during data anlysis. This computer is 
dedicated 
to this research. After the data has been completed, the data will be stored in a locked cabinet in a 
locked 
office at CQUniversity Noosa Campus. 
8.3.5 The information which will be stored at the completion of this project is of the following 
type(s). Tick 
more than one box if applicable. 
[XI non-identifiable 
8.3.6 For how long will the information be stored after the completion of the project and why has 
this period 
been chosen? 
All data will be stored for a period of 5 years in a locked filing cabinet at CQuniversity Noosa campus. 
This 
period will allow the researcher to revisit the data for purposes of verification, clarification, and /or 
comparison to other data sets. This duration has been chosen as it is in accordance with the 
CQUniversity 
research code of conduct. 
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8.3.7 What arrangements are in place with regard to the storage of the information collected for, 
used in, or 
generated by this project in the event that the principal researcher I investigator ceases to be 
engaged at 
the current organisation? 
Should the researcher and supervisor leave the organisation then all the project data would be 
destroyed. 
8.4. Ownership of the information collected during the research project and 
resulting from 
the research project 
8.4.2 Who is understood to own the information resulting from the research, eg. the final report 
or published 
form of the results? 
The researcher 
8.4.3 Does the owner of the information or any other party have any right to impose 
limitations or conditions on the publication of the results of this project? 
No 
8.5. Disposal of the information 
8.5.1 Will the information collected for, used in, or generated by this project be 
disposed of at some stage? 
Yes 
8.5.1 ... At what stage will the information be disposed? 
After 5 years the information and data will be disposed of. 
8-51,.. How will information, in all forms, be disposed? 
The paper will be shredded, the files deleted and the discs will be wiped. 
8.6. Reporting individual results to participants and others 
8.6.1 Is it intended that results of the research that relate to a specific participant be 
reported to that participant? 
N 0 

8.6.1 ... Explainljustify why results will not be reported to participants. 
The results from the data collection will be used to complete the professional doctorate thesis. After the 
thesis has been examined a report on the results will be prepared by ADEC for the participants involved 
in 
the questionnaire and focus group research. 
8.6.2 Is the research likely to produce information of personal significance to 
individual participants? 
No 
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8.6.3 Will individual participant's results be recorded with their personal records? No 
8.6.4 Is it intended that results that relate to a specific participant be reported to 
anyone other than that participant? 
N 0 
8.6.5 Is the research likely to reveal a significant risk to the health or well being of 
persons other than the participant, eg family members, colleagues 
No 
8.6.6 Is there a risk that the dissemination of results could cause harm of any kind to 
individual participants - whether their physical, psychological, spiritual, emotional, 
social or financial well-being, or to their employability or professional relationships - or 
to their communities? 
No 
8.6.7 How is it intended to disseminate the results of the research? eg report, publication, thesis 
Publication in a professional doctorate thesis. 
Publication in a report to ADEC for dissemination to the educational community in each educational 
zone. 
Publication in papers in refereed journals. 
8.6.8 Will the confidentiality of participants and their data be protected in the 
dissemination of research results? 
Yes 
8.6.8 ... Explain how con,fidentiality of participants and their data will be protected in the 
dissemination of 
research results 
The individual principal and supervisor will not be identifiable in the dissemination. Their confidentiality 
will 
be protected. 
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9. PROJECT SPECIFIC 
9.8. Research on workplace practices or possibly impacting on workplace 
relationships 
You have indicated that the project involves research in the workplace. 
9.8.0 Indicate at whose workplace the research is to be conducted (tick more than 
open if applicable): 
One or more of the 
investigator's 
9.8.1 What is the relationship of the researcher I investigator to the workplace , eg. proprietor, 
student, 
consultant, employee? Past or present? 
The researcher is a former school principal and education leader in Abu Dhabi Schools. 
He was a former principal and principal supervisor in ADEC with a specific role supporting principals to 
manage ,their schools. 
9.8.2 What is the status in the workplace of all of the proposed participants, eg. Employee, 
client, 
consultant? 
All of the participants in the research have extremely high status in the workplace as Emirati principals. 
They 
are seen as senior leaders in ADEC. 
9.8.3 What measures will be taken to minimise the risk to workplace relationships? 
The research will be conducted under the auspices of ADEC to provide an appropriate professional 
distance 
between the reseacher and the participants. The research will be the initial research that asks Emirati 
principlas for their views on futures oriented professional learning needs, and is expected to generate 
interest and participation. 
9.9. Research conducted overseas 
9.9.1 You have indicated that this research will be conducted overseas. Please list the 
countriesljurisdictions that this research will be undertaken in. 
The research will be undertaken in Al Ain education zone in Abu Dhabi in the UAE. 
9.9.2 How will the principal researcher 1 investigator monitor the conduct of the members of the 
research 
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team who will be working overseas? NS 4.8.10 
The researcher will be monitored by the Industry supervisor from the University of UAE. Dr.Abu Ashour, 
who 
has been appointed by CQUniverity. Professor Dekkers will also be supervising the research. 
9.9.3 How have the researchers I investigators taken into account the opinions and expectations 
of 
participants and their communities about the effect of any limits of resources on: (a) the way the 
research 
will be conducted; (b) participants' post-research welfare; and (c) application of the results of 
the research? 
NS 4.8.12 
The research has been designed to align with traditional Emirati cultural practices. It conforms with 
ethical 
norms in the UAE. The research is fully supported by the Abu Dhabi Education Council, the supreme 
educational body in both Abu Dhabi and the UAE. (see attached letter) 
9.9.4 On what basis is the research lawful in the jurisdiction(s) where it is to be conducted? NS 
4.8.13 
The research has been approved by the President Ministry of Abu Dhabi and by the Abu Dhabi 
Education 
Council (ADEC), 
You have indicated that the project involves research conducted overseas. 
9.9.5 Will this research project involve access to, use, collection or acquisition of 
culturally sensitive artefacts? 
No 
9.9.6 Are there local factors which make it problematic to comply with ethical 
standards expressed in the National Statement 
No 
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10. DECLARATIONS AND SIGNATURES 
10.1 Project Title 
Evolving Leadership Roles of Emirati School Principals: Implications for Principal Professional 
Development 
and Training 
10.2 Human Research Ethics Committee to which this application is made 
Central Queensland University's Human Research Ethics Committee (EC00158) 
10.3 Signatures and undertakings 
Applicant I Principal Researchers (including students where permitted) 
Ilwe certify that: 
- All information is truthful and as complete as possible. 
- Ilwe have had access to and read the National Statement on Ethical Conduct in Research Involving 
Humans. 
- the research will be conducted in accordance with the National statement. 
- the research will be conducted in accordance with the ethical and research arrangements of the 
organisations involved. 
- Ilwe have consulted any relevant legislation and regulations, and the research will be conducted in 
accordance with these. 
- Ilwe will immediately report to the HREC anything which might warrant review of the ethical approval 
of 
the proposal NS 5.5.3 including: 
- serious or unexpected adverse effects on participants; 
- proposed changes in the protocol; and 
- unforseen events that might affect continued ethical acceptability of the project. 
- Ilwe will inform the HREC, giving reasons, if the research project is discontinued before the expected 
date of completion NS 5.5.6 see NS 5.5.8(b); 
- Ilwe will adhere to the conditions of approval stipulated by the HREC and will cooperate with HREC 
monitoring requirements. At a minimum annual progress reports and a final report will be provided to 
the HREC. 
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Applicant 1 Chief Researcher(s) 1 Principal Researcher(s) 
Mr Abdulla Al Nuaimi --- I 1  
CQUniversity Signature Date 
Supervisor(s) of student(s) 
Ilwe certify that: 
- Ilwe will provide appropriate supervision to the student to ensure that the project is undertaken in 
accordance with the undertakings above; 
- Ilwe will ensure that training is provided necessary to enable the project to be undertaken skilfully and 
ethicallv. 
Prof ~ o h n  Dekkers --- I I 
Signature Date 
Dr Khalifa Mustafa Abu-AShour --- / I  
Signature Date 
Dr Mike Horsley --- I I 
Signature Date 
Heads of departmentslschoolslresearch organisation 
Ilwe certify that: 
- Ilwe are familiar with this project and endorse its undertaking; 
-the resources required to undertake this project are available; 
- the researchers have the skill and expertise to undertake this project appropriately or will undergo 
appropriate training as specified in this application. 
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Title First name Surname 

Position Organisation name 
1 1 --- 

Date Signature 
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11. ATTACHMENTS 
This page and all pages that follow don't need to be submitted to your HREC. 
11 .I List of Attachments 

Core Attachments Attachments which may be 
requiredlappropriate. 
Recruitment/invitation Copy of advertisement, letter of invitation etc 
Participant Information Copy or script for participant 
Copy or script for parent, legal guardian or person responsible as 
appropriate 
Consent Form Copy for participant 
For parent, legal guardian or person responsible as appropriate 
For, optional components of the project eg. genetic sub study 
Peer review Copy of peer review report or grant submission outcome 
HREC approvals Copy of outcome of other HREC reviews 

Attachments specific to 
project or participant 

Attachments which may be 
requiredlappropriate. 
Research conducted in the workplace 
or possibly impacting on workplace 
relationships 
Evidence of supportlpermission from workplace where research will be 
conducted 
Research conducted overseas 
involving participants 
English translation of participant informationlconsent forms 
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Evidence of supportlpermission from overseas organisations involved in 
the research 
People whose primary language is 
other than English (LOTE) 
English translation of participant informationlconsent forms 
Children andlor young people (ie. < I 8  
years) 
Information/consent form for parent, legal guardian or person 
responsible 
Aboriginal andlor Torres Strait 
Islander peoples 
Evidence of support 1 permission of elders and/or other appropriate 
bodies 
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11.2 Participant information elements 
Core Elements 
Provision of information to participants about the following topics should be considered for all research 
projects. 

Core Elements Issues to consider in participant information 
About the project Full title and 1 or short title of the project 
Plain language description of the project 
Purpose 1 aim of the project and research methods as appropriate 
Demands, risks, inconveniences, discomforts of participation in the 
project 
Outcomes and benefits of the project 
Project start, finish, duration 
About the investigators 1 organisation Researchers conducting the project (including whether student 
researchers are involved) 
Organisations which are involved 1 responsible 
Organistions which have given approvals 
Relationship between researchers and particpants and organisations 
Participant description How and why participants are chosen 
How participants are recruited 
How many participants are to be recruited 
Participant experience What will happen to the particant, what will they have to do, what will 
they experience? 
Benefits to individual, community, and contribution to knowledge 
Risks to individual, community 
Consequences of participation 
Participant options Alternatives to participation 
Whether participation may be for part of project or only for whole of '. 
project 
Whether any of the following will be provided: counselling, post research 
follow-up, or post research access to services, equipment or goods 
Participants rights and responsibilities That participation is voluntary 
That participants can withdraw, how to withdraw and what consequences 
may follow 
Expectations on participants, consequences of non-compliance with the 
protocol 
How to seek more information 
How to raise a concern or make a complaint 
Handling of information How information will be accessed, collected, used, stored, and to whom 
data will be disclosed 
Can participants withdraw their information, how, when 
Confidentiality of information 
Ownership of information 
Subsequent use of information 
Storage and disposal of information 
Unlawful conduct Whether researcher has any obligations to report unlawful conduct of 
participant 
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Financial issues How the project is funded 
Declaration of any duality of interests 
Conspensation entitlements 
Costs to participants 
Payments, reimbursements to participants 
Commercial application of results 
Results What will particpants be told, when and by whom 
Will individual results be provided 
What are the consequences of being told or not being told the results of 
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Core Elements Issues to consider in participant information 
research 
How will results be reported I published 
Ownership of intellectual property and commercial benefits 
Cessation Circumstances under which the participation of an individual might cease 
Circumstances under which the project might be terminated 
Research Specific Elements 
Provision of information to participants about the following topics should be considered as may be 
relevant to the 
research project. 

Specific to project or 
participant group 
Additional issues to consider in participant 
information 
Research conducted in the workplace 
or possibly impacting on workplace 
relationships 
Whether employee performance will be measured 
Whether results (identified or aggregate) will be provided to employer 
Aboriginal andlor Torres Strait 
Islander peoples 
describe consultation process to date and involvement of leaderswhether 
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